HIGHLIGHTS OF OREGON’S ESEA FLEXIBILITY REQUEST

COLLEGE- AND CAREER-READY expectations FOR ALL STUDENTS

Oregon adopted rigorous English language arts and math standards now in place in 45 other States and the District of Columbia.  The State is implementing a four-year transition plan extending from developing awareness in 2010-2011 to full implementation in 2013-2014, which will include activities such as comprehensive planning for ensuring English Learners and students with disabilities will have access to the new standards, launching a website to make available resources and tools and support peer-to-peer sharing, increasing the rigor of statewide assessments, aligning teacher education to the new standards, and increasing access to accelerated learning.  Oregon is a governing State in the Smarter Balanced Assessment Consortium under the Race to the Top Assessment program.

IMPROVED STATE AND DISTRICT ACCOUNTABILITY FOR ALL STUDENTS

Ambitious Performance Targets:   Oregon will retain its current performance targets in reading and math for the 2011-2012 school year, and for the following years will set new targets that will require schools to move from the 50th percentile of statewide performance to 90th percentile by 2018-2019.  These performance targets will be the same for all districts, schools, and subgroups.
Renewed Focus on Closing Achievement Gaps:  Oregon will identify the schools in the State with the greatest challenges for groups of students as “Focus schools” and demand interventions to improve student performance.  Oregon is transitioning to a new school rating system, based on Colorado’s school performance frameworks, that uses a “growth gaps” measure to help ensure that school ratings take into account subgroup performance.  For the 2012-2013 school year, Oregon will use this new rating system to identify schools with either large within-school achievement gaps or low subgroup achievement as Focus schools.  These schools will follow the same “cycle of improvement” as the lowest-performing schools, but interventions would be closely targeted to subgroup needs rather than whole school reform.  Oregon also will identify schools that miss performance targets for one or more subgroups for two consecutive years and require these schools to amend their improvement plans to address the reasons for identification.

To capture more schools in the accountability system, Oregon will use a combined subgroup of historically disadvantaged students that includes American Indian/Alaska Native, African American, Hispanic, and Pacific Islander students.  The use of Oregon’s combined subgroup will increase the number of schools held accountable for African American students from 61 to 669 and for American Indian/Alaska Native students from 25 to 675.  Overall, the percentage of minority students in schools that are accountable for their performance would rise from roughly 80 percent to 93 percent.
Aggressive Plan for Turning Around the Lowest-Performing Schools:   Oregon will identify the lowest-performing schools in the State as “Priority schools” and ensure that districts implement meaningful interventions in these schools.  Oregon already is implementing school intervention models under the School Improvement Grant program in 17 of its 30 Priority schools, and will provide extensive direction and support to its remaining Priority schools, including a self-evaluation, the development of State-approved Comprehensive Achievement Plans (CAPs) that address the turnaround principles of ESEA flexibility, and the reservation of sufficient Title I and other school improvement funds to carry out the CAPs.
Building Capacity for School Improvement:  Oregon’s Continuous Improvement Network provides a framework for a State-directed “cycle of improvement” that includes (1) annual self-evaluation to screen for areas of challenge in Oregon’s five areas of effectiveness: technical and adaptive leadership, educator effectiveness, teaching and learning, district and school structure and culture, and family and community involvement; (2) externally directed deeper diagnoses within identified challenge areas to determine the primary causes of these challenges and to identify supports and interventions; (3) a collaborative effort by the district, school, and a team of educators and community members to develop a State-approved CAP that includes evidence-based interventions and fixed improvement goals; and (4) network support for implementation of interventions, including professional development, coaching, and linking higher- and lower-performing schools and districts to promote peer-to-peer support.

Increased Accountability and Support for Districts:  The newly created Oregon Education Investment Board will use new district-level Achievement Compacts to increase accountability for districts and leverage more comprehensive and coordinated support for district and school efforts to raise student achievement and graduation rates.  Districts were required to enter into Achievement Compacts by July 1, 2012 focused on the State’s goals related to high school graduation and postsecondary attainment.  Districts set their own goals, subject to State review and approval, and the State will assign each district to one of three tiers to determine the appropriate mix of State direction and local autonomy in achieving those goals.
Transparently Reporting on Students’ Progress:  Oregon will continue to meet all reporting requirements of current law, and will build on the increased transparency provided by its new rating system by adapting Colorado’s web-based SchoolView data reporting system to the New Oregon Report Card, which will provide a wide range of data, including student academic growth data, on the performance of Oregon’s students from grade Pre-K through 20.
SUPPORTING EFFECTIVE INSTruCTION AND LEADERSHIP

Oregon will pilot, during the 2012-2013 school year, various methodologies for using student growth as a significant factor in teacher and principal evaluation and support systems and, following the completion of the pilots, will provide final teacher and principal evaluation and support system guidelines that meet the requirements of ESEA flexibility.  The pilot will include at least 50 schools, with a minimum of ten schools using a matrix that combines student growth and professional practice, and at least another ten using a percentage weighting system where student learning and growth is incorporated at between 10 and 50 percent of a teacher or principal’s overall rating.   
