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U.S. Department of Education
Washington, DC  20202

September 19, 2013
In order to move forward with State and local reforms designed to improve academic achievement and increase the quality of instruction for all students in a manner that was not originally contemplated by the No Child Left Behind Act of 2001 (NCLB), a State educational agency (SEA) may request flexibility, on its own behalf and on behalf of its local educational agencies (LEAs), through waivers of certain provisions of the Elementary and Secondary Education Act of 1965 (ESEA) and their associated regulatory, administrative, and reporting requirements (ESEA flexibility).  However, an SEA that receives ESEA flexibility must comply with all statutory and regulatory provisions that are not waived.  For example, an SEA must calculate a four-year adjusted cohort graduation rate, as set forth in 34 C.F.R. § 200.19(b), and disaggregate that rate for reporting.  Similarly, an SEA must use an “n-size” that ensures, to the maximum extent practicable, that all student subgroups are included in accountability determinations, in accordance with 34 C.F.R. § 200.7(a)(2)(i)(B).  Furthermore, an SEA may continue to use technical measures, such as confidence intervals, to the extent they are relevant to the SEA’s ESEA flexibility request.  This accountability addendum replaces a State’s accountability workbook under NCLB and, together, an SEA’s approved ESEA flexibility request and this accountability addendum contain the elements of the State’s system of differentiated recognition, accountability and support. 
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Instructions to the SEA:  Please provide the requested information in the “State Response” column in the table below.  Please provide the information in sufficient detail to fully explain your response.  Also, please indicate whether the information provided is the same as that in your State accountability workbook under NCLB or reflects a change.  Note that these instructions, the “change” column, and the “ED Comments” column of the table will be removed in the version of this document that is posted on ED’s website.

	Subject and Question
	State Response

	Annual Measurable Objectives (AMOs)
	

	Please attach the State’s AMOs for reading/language arts and mathematics for the all students group and each individual subgroup.  If the State has different AMOs for each school or LEA, attach the State-level AMOs and provide a link to a page on the SEA’s web site where the LEA and school level AMOs are available.


	A copy of Maryland’s State AMOs can be found in Maryland’s ESEA Flexibility Request, page 71 and in Attachment I at the end of this document.

School accountability in Maryland is by Local Education Agency (LEA), school, and subgroup. A link to the individual SEA and LEA School level AMOs is available at: 

http://www.mdreportcard.org/.


	Annual Measurable Achievement Objective 3 (AMAO 3) under Title III

	Please affirm that the State determines whether an LEA that receives funds under Title III of the ESEA meets AMAO 3 (ESEA section 3122(a)(3)(A)(iii)) based on either of the following:

· Whether the subgroup of English Learners has made adequate yearly progress (AYP) under ESEA section 1111(b)(2)(B); or
· If the State has received a waiver of making AYP determinations, whether the subgroup of English Learners has met or exceeded each of the following:
· Its AMOs in reading/language arts and mathematics.

· 95 percent participation on the State’s assessments in reading/language arts and mathematics.
· The State’s goal or annual targets for graduation rate if the LEA includes one or more high schools.

	Maryland does determine whether an LEA that receives funds under Title III of the ESEA meets AMAO 3 based on whether the subgroup of English Learner students has met or exceeded each of the following:

· Its AMOs in reading/language arts and mathematics.

· 95 percent participation on the State’s assessments in reading/language arts and mathematics.
· The State’s goal or annual targets for graduation rate if the LEA includes one or more high schools.



	Subgroup Accountability
	

	What subgroups, including any combined subgroups, as applicable, does the State use for accountability purposes, including measuring performance against AMOs, identifying priority, focus, and reward schools, and differentiating among other Title I schools?  If using one or more combined subgroups, the State should identify what students comprise each combined subgroup.


	Maryland uses 10 Subgroup Categories for each measured area

· Racial Designations (7)

· American Indian or Alaska Native

· Asian

· Black or African American

· Hispanic

· Native Hawaiian or Other Pacific Islander

· White

· Two or More Races

· Services (3)

· Free and Reduced Price Meals

· Special Education

· English Learners 

Maryland does not use combined subgroups.

	State Accountability System Includes All Schools and Districts

	What is the State’s definition of a local educational agency (LEA)?


	In Maryland a county means “a county of the State and includes Baltimore City” (Annotated Code of Maryland §1-101(c)). Every county, as defined by statute, and Baltimore City has a local education agency (LEA) which operates all local public primary and secondary schools in that county. Maryland has 23 counties plus Baltimore City. 

	What is the State’s definition of a public school?  Please provide definitions for elementary school, middle school, and secondary school, as applicable.


	The definition of “public school,” as defined in Accountability Regulations, COMAR 13A.01.04.02, complies with NCLB requirements.  Under this regulation, the definition includes all alternative public schools, juvenile institutions, and the Maryland School for the Deaf and the Maryland School for the Blind.  Alternative programs are held accountable for students enrolled in the alternative program from September 30 through the dates of testing.  Those students who enroll in the alternative program after September 30 are accounted for at the LEA level and the state level.  
The Accountability Regulations were adopted at the meeting of the State Board of Education on June 24-25, 2003, effective July 1, 2003.

	How does the State define a small school? 


	A small school is a school where the minimum n is less than 5 at the “all student” level. 

	How does the State include small schools in its accountability system?


	All small schools (those with less than n=5 at the “all student” level) are not measured for accountability at the school level. The accountability results are included at the LEA and SEA level.

	How does the State define a new school? 


	A school is considered a new school if the school meets any one of the following definitions:
•
A school is closed and is divided into two or more smaller schools. The intact student body at the original school that is closing is offered the choice of attending a smaller school or schools derived exclusively from the original student enrollment at the larger school. Each of the "new" schools takes on the status (AMOs remain the same and School Progress Index Score and Strand for Recognition, Intervention and Support remain the same) of the original school (no change).
· Applies to one school sending to another school:
65% of the students at a school that is closed in its entirety or is in a phasing-out process to be closed will be in attendance at one school and will comprise 50% or more of the enrollment of the receiving school. The receiving school is a new school and takes on the status (AMOs and School Progress Index Score and Strand for Recognition, Intervention and Support) of the sending or receiving school whichever is the more serious regardless of the number of students and/or subgroups that caused the sending school to not meet AMOs.
•
Applies to multiple schools sending to the same receiving school:
If the enrollment at a receiving school is comprised of 50% or more students from more than one school that is being closed, phased out or reconfigured, the receiving school is a new school. The AMOs, School Progress Index Score and Strand for Recognition, Intervention, and Support of the new school will be based on the final student enrollment of the "new" receiving school and will be determined by the status of the school, including the receiving school, whose students make up the largest percentage of the final student enrollment.


	How does the State include new schools, schools that split or merge grades (e.g., because of overpopulation or court rulings), and schools that otherwise change configuration in its accountability system?


	When a new school is added, or a school is split, or two or more schools merge, the first year assessment data is available and would be used as the baseline year and the formula of reducing by half the number of non-proficient students within six years would be applied. The AMOs would be calculated out using the 6 year trajectory based on the first year of data from the school. In the first year (baseline year), the accountability for that school would be based on the LEA AMOs. In the second year (and each year thereafter), the school’s specific AMOs would be used for accountability. 



	How does the State include schools that have no grades assessed (e.g., K-2 schools) in its accountability system?


	Maryland includes schools that have no grades assessed in its accountability system by shifting the tested grade’s data back to the non-tested school. In the subsequent year the results of the exiting grade (for example grade 3 for a K-2 School) are reported at both the sending school (K-2 school) and the testing school (3-5 school in this example).

	How does the State include alternative schools in its accountability system?  Consistent with State law, alternative schools include, but are not limited to:

· State schools for deaf and blind,

· Juvenile institutions,

· Alternative high schools, and

· Alternative schools for special education students.

If the State includes categories of alternative schools in its accountability system in different ways, please provide a separate explanation for each category of school.


	Maryland includes all alternative public schools, juvenile institutions, and the Maryland School for the Deaf and the Maryland School for the Blind in the accountability system.  Alternative programs are held accountable for students enrolled in the alternative program from September 30 through the dates of testing.  Those students who enroll in the alternative program after September 30 are accounted for at the LEA level and the state level.  

The State does not include categories of alternative schools in its accountability system in different ways.

	How does the State include charter schools, including charter schools that are part of an LEA and charter schools that are their own LEA, in its accountability system?


	In Maryland, a charter school is a public school and is included as part of the LEA and Maryland’s accountability system. 

	State Accountability System Includes All Students

	What are the State’s policies and procedures to ensure that all students are included in its assessment and accountability systems?


	Public school regulations apply to all public school students, all public schools, all local public school systems in Maryland, and alternative education programs and schools operated by local school systems (juvenile institutions, nonpublic special education schools, the Maryland School for the Blind, the Maryland School for the Deaf, and The SEED School of Maryland), which public school students are attending.  Public school student means a student enrolled in a local public school system and attending a public school, an alternative education program or alternative school operated by a local school system, a juvenile institution, a nonpublic special education school, the Maryland School for the Blind, the Maryland School for the Deaf, or The SEED School of Maryland.  Data from public school students attending for less than a full academic year (alternative education programs operated by local school systems, juvenile institutions, nonpublic special education schools, the Maryland School for the Deaf, or the Maryland School for the Blind) shall be included in the performance reports of the sending LEA. Data from public school students attending for a full academic year, alternative schools operated by local school systems, juvenile institutions, nonpublic special education schools, the Maryland School for the Deaf, the Maryland School for the Blind, or The SEED School of Maryland shall be included in the performance reports of the attending school.  

The largest portion of Maryland students will be required to take the Maryland School Assessments at grades 3-8 in reading and mathematics and the English 2 and algebra/data analysis end-of-course high school assessments.  Students are also required to take the science assessments in grades 5 and 8 and Biology in high school. High school students may substitute Maryland State Department of Education (MSDE)-approved Advanced Placement or International Baccalaureate examinations for high school assessments. Other Maryland students take the Alt-MSA, an alternate assessment to the MSA for students with severe cognitive disabilities who are not able to participate in MSA even with accommodations. Maryland discontinued the administration of the Modified Assessment (MOD) for grades 3-8. Maryland’s last administration of the MOD for grades 3-8 was given in 2011-2012. Maryland continues to administer the MOD for high school assessment and continues to use the results of the MOD for school accountability through the end of the 2013-2014 school year.  The MOD for high school assessment in English, algebra/data analysis, and Biology will be discontinued beginning in the 2014-2015 school year. With the implementation of School Progress using the 2012 data, students who do not participate in the Maryland School Assessments are scored as basic.



	How does the State define “full academic year”?


	For the purposes of identifying students in Accountability decisions, a student enrolled in the school by September 30 and attending that school through the dates of testing is considered enrolled for a full academic year and will be tested and included in school level data as it relates to Accountability decisions.  A student enrolled in the same LEA from September 30 through the dates of testing will be considered enrolled in the LEA for the full academic year and included when determining if the LEA has met its Annual Measurable Objectives (AMOs).  A student who attends more than one school within an LEA during the academic year while enrolled in the LEA for the full academic year is not included in determining school-specific progress but is included when determining LEA-level progress.  The statewide progress calculation includes all students enrolled in the state from September 30 through the dates of testing, including students who have been enrolled in multiple LEAs within the state. 

For the end-of-course algebra/data analysis and English 2 assessments which are graduation requirements, Maryland reports on grade 12 status for all students enrolled in grade 12. 

Maryland will report participation and scores for MSDE-approved substitute tests (Advanced Placement and International Baccalaureate) for the year in which the high school student takes the AP or IB exam. Students who opt to substitute AP or IB exams will be included in both the denominator (enrolled) and the numerator (tested) for the participation rate for the year in which the student takes the exam.

	How does the State determine which students have attended the same public school and/or LEA for a full academic year?


	Schools are held accountable for students continuously enrolled from the beginning of the academic year, September 30, to the time of testing.

LEAs are held accountable for students enrolled in that LEA from September 30 through the testing dates.  This includes students who transfer from one public school within the LEA to another public school within the LEA.

Maryland’s Accountability System tracks student enrollment and withdrawal at the student, school, and system level to ensure appropriate school-specific and system-specific accountability for purposes of measuring progress of students enrolled for the full academic year.   

	To which accountability indicators does the State apply the definition of full academic year?  


	For grades 3-8, Maryland applies the definition of full academic year to achievement data accountability indicators. For attendance, all students are included in the data.

For High School data, Maryland includes all students. 

	What are the procedures the State uses to ensure that mobile students, including students who transfer within an LEA or between LEAs, are included at the appropriate level (school, LEA, and State) of the accountability system?


	Schools are held accountable for students continuously enrolled from the beginning of the academic year, September 30, to the time of testing.

Maryland (the State Education Agency- SEA) and the LEAs are held accountable for students enrolled in the State and that LEA, respectively, from September 30 through the testing dates.  This includes students who transfer from one public school within the LEA to another public school within the LEA.

Maryland’s Accountability System tracks student enrollment and withdrawal at the student, school and system level to ensure appropriate school-specific and system-specific accountability for purposes of measuring progress of students enrolled for the full academic year.   



	Does the State include in accountability determinations the proficient and advanced scores of students with the most significant cognitive disabilities on assessments based on alternate academic achievement standards?  If so, does the State limit the number of those scores at the LEA and State levels, separately, so that the number of proficient and advanced scores included in the determinations does not exceed 1.0 percent of all students in the grades assessed?


	All students with disabilities are tested.  Students pursuing a course of study based on Maryland content standards participate in the Maryland School Assessments and the end-of-course algebra/data analysis and English 2 exams.  Students pursuing a Certificate of Completion based on alternate academic standards participate in Maryland’s alternate assessment, Alt-MSA. Participation rates and performance levels of students with disabilities on MSA, Alt-MSA, and the modified high school assessments are included in School Progress determinations. Maryland’s alternate achievement standards and modified achievement standards are aligned with the State’s academic content standards. 

Students taking the Alt-MSA are counted according to the following criteria:

· Not more than 1% of students at the LEA and state level will be classified as achieving at the proficient or advanced level according to Alt-MSA performance standards. These scores will be combined with the results from the MSA and the modified assessments for determining School Progress at the school, LEA, and state levels.

· Students in excess of the allowable 1%, by definition, will be classified as performing at the basic level and their scores combined with the results from the MSA for determining School Progress at the school, LEA and state levels.

· If the LEA or the State exceeds the 1% threshold of proficient or advanced performers on the alternate assessment, then a strategic randomization procedure will be applied to determine which student scores will be converted to “basic” and attributed back to the school, LEA and/or the State for the purposes of calculating School Progress.

Regardless of whether a student’s score counts toward School Progress, all students taking the alternate assessment will count as test takers for the 95% participation requirement.

	If the State provides an alternate assessment based on modified academic achievement standards, does the State include in accountability determinations the proficient and advanced scores of students with disabilities who take that assessment?  If so, does the State limit the number of those scores at the LEA and State levels, separately, so that the number of proficient and advanced scores included in the determinations does not exceed 2.0 percent of all students in the grades assessed?


	All students with disabilities are tested.  Students pursuing a course of study based on Maryland content standards participate in the Maryland School Assessments and the end-of-course algebra/data analysis and English 2 exams.  In June 2008, Maryland implemented the modified high school assessments based on modified academic achievement standards for students with disabilities. The proficient scores from the modified assessments are capped at 2% of the total tested population.  Participation rates and performance levels of students with disabilities on the modified assessments are included in School Progress determinations. Maryland’s modified achievement standards are aligned with the State’s academic content standards. Maryland discontinued the administration of the Modified Assessment (MOD) for grades 3-8. Maryland’s last administration of the MOD for grades 3-8 was in the 2011-2012 school year. Maryland continues to administer the MOD for high school assessment and continues to use the results of the MOD for school accountability.
Students taking the modified high school assessments will be counted according to the following criteria:

· Not more than 2% of students at the LEA and state level will be classified as achieving at the proficient or advanced level according to modified assessment performance standards. These scores will be combined with the results from the MSA and Alt-MSA for determining School Progress at the school, LEA, and state levels.

· Students in excess of the allowable 2%, by definition, will be classified as performing at the basic level and their scores will be combined with the results from the MSA and Alt-MSA for determining School Progress at the school, LEA and state levels.

· If the LEA or the State exceeds the 2% threshold of proficient or advanced performers on the alternate assessment, then a strategic randomization procedure will be applied to determine which student scores will be converted to “basic” and attributed back to the school, LEA and/or the State for the purposes of calculating School Progress.

Regardless of whether a student’s score counts toward School Progress, all students taking the alternate and modified assessment will count as test takers for the 95% participation requirement.

	What is the State process if an LEA or the State exceeds either the 1.0 or 2.0 percent proficiency cap?


	For the Alt-MSA- 

· Students in excess of the allowable 1%, by definition, will be classified as performing at the basic level and their scores combined with the results from the MSA for determining School Progress at the school, LEA and state levels.

· If the LEA or the State exceeds the 1% threshold of proficient or advanced performers on the alternate assessment, then a strategic randomization procedure will be applied to determine which student scores will be converted to “basic” and attributed back to the school, LEA and/or the State for the purposes of calculating
For the MOD High School Assessment (MOD HSA)-
· Students in excess of the allowable 2%, by definition, will be classified as performing at the basic level and their scores will be combined with the results from the MSA and Alt-MSA for determining School Progress at the school, LEA and state levels.

· If the LEA or the State exceeds the 2% threshold of proficient or advanced performers on the alternate assessment, then a strategic randomization procedure will be applied to determine which student scores will be converted to “basic” and attributed back to the school, LEA and/or the State for the purposes of calculating School Progress.



	What are the State’s policies and procedures to ensure that students with disabilities and English Learners are provided appropriate accommodations?  In addition, please provide a link to a page on the SEA’s web site where the State’s accommodations manuals or test administration manuals may be found.


	Students with Disabilities:

All students must be included to the fullest extent possible in all State assessment programs and have their assessment results be a part of Maryland’s accountability system. The Maryland State Department of Education (MSDE) requires all students to participate in State assessment programs. The Maryland Accommodations Manual (MAM) (see link below), presents a five-step process for use in the selection, administration, and evaluation of the effectiveness of the use of instructional and assessment accommodations for students with disabilities. The MAM also presents a six-step process for English learners. The information and requirements described
in this manual apply to students in all public schools and to students in non-public settings whose education is supported by Maryland public education funding.  The MAM was updated as of 7/2/2012, Issue ID 201207, and Effective Until Superseded. The following guidance must be followed in determining and documenting accommodations:
1. Students with Disabilities (SWD): The student’s Individualized Education Plan (IEP) Team must decide on the appropriate accommodation(s) at the IEP development or annual review meeting for the year in which the student is scheduled to take the State or LEA assessments and document the decision on the student’s IEP. The student’s IEP Team will forward accommodations to the School

Test Coordinator. Accommodations must be justified, used within the instructional setting, and documented in the student’s IEP.

2. Students with Temporary or Long-Term Disabilities and Section 504 Students: General education students or students with a 504 Plan who have a temporary or long-term disabling condition that interferes with test performance should be offered testing accommodations to compensate for their disabling condition. Accommodations must be justified and documented in each student’s 504 Plan.
3. English Learners (EL)/Refused English for Speakers of Other Languages (ESOL) Services EL: Appropriate accommodations identified by the EL committee are permitted for students who meet the criteria for an EL program. Accommodations must be justified and documented in each student’s EL Plan.

4. Reclassified English Learners (RELs): Reclassified English Learners are those students who were formerly receiving ESOL services, but who are no longer receiving those services, and whose progress is being tracked for two years after their exit from the ESOL program. Due to the extended nature of the English language acquisition process, however, upon exit from EL programs, RELs must have an accommodation plan in place (refer to Tool EL 5-B for the plan form and the limited menu of accommodations permissible for RELs). Accommodations for instruction and assessment must be implemented by the general education staff consistent with this REL Accommodation Plan.

5. Students Exited from Special Education Services: Students who are exited from receiving Special Education services will have their performance tracked on the State assessments. The purpose of this accounting is to include the exited students for reporting purposes with the Special Education subgroup when calculating Maryland’s Accountability Program. Students who have exited Special Education services, however, are not automatically entitled to continue receiving accommodations for instruction and assessment. Once a student no longer has an IEP, his or her instruction team may consider whether the student now needs a 504 plan in order to receive accommodations for instruction and assessment. Students classified as Exited from Special Education Services and who do not have a 504 Plan in place would not be entitled to accommodations.
English Learners (ELs):

English Learners are provided accommodations for Maryland State Assessments in reading/language arts, mathematics, and science.  These accommodations are described in the recently revised Maryland Accommodations Manual: Selecting, Administering, and Evaluating the Use of Accommodations for Instruction and Assessment (issue date July 2, 2012).  

The Maryland Accommodation Manual includes background information such as understanding the legal rights of English learners and guidance on selecting, administering, and evaluating the accommodations used during these assessments.  In addition, tools are provided for educators to use in this process.  (See the Maryland Accommodations Manual sections 7, 8, and 9.)

Maryland’s Accommodation Manual can be found at: http://www.marylandpublicschools.org/NR/rdonlyres/840EFBB6-CD7D-404E-8A77-E978F6D508AA/32878/2012_MD_Accommodations_Manual_.pdf

	Does the State include, for up to two accountability determination cycles, the scores of former students with disabilities in making accountability determinations for the subgroup of students with disabilities?  If so, how?


	Inclusion of Exited Special Education Students in Accountability Calculations

· Students who have exited special education services will have their scores on MSA reading (or English 2) and math (or algebra/data analysis) assessments included (with the identified special education subgroup) in special education in school accountability calculations for the two years following their exit from active services.



	Does the State count recently arrived English Learners as having participated in the State assessments for purposes of meeting the 95 percent participation requirement if they take (a) either an English language proficiency assessment or the State’s reading/language arts assessment; and (b) the State’s mathematics assessments?


	Yes, Maryland counts recently arrived English Learners as having participated in the Maryland State assessments for purposes of meeting the 95 percent participation requirement if they take (a) either an English language proficiency assessment or the State’s reading/language arts assessment, and (b) the State’s mathematics assessment.


	Does the State exempt a recently arrived English Learner from one administration of the State’s reading/language arts assessment?


	Yes, Maryland does exempt a recently arrived English Learner from one administration of the Maryland State reading/language arts assessment as long as the student has attended a U.S. school for fewer than twelve months

	Does the State exclude from accountability determinations the scores of recently arrived English Learners on the mathematics assessment, the reading/language arts assessment (if administered to these students), or both, even if these students have been enrolled in the same school or LEA for a full academic year? 


	Yes, Maryland excludes from accountability determinations the scores of recently arrived English Learners on the mathematics assessment, reading/language arts assessment, or both, even if they have been enrolled in the school or LEA for a full academic year.  English Learners who have been enrolled in a U.S. school for a calendar year or more are included in the accountability determination. 



	Does the State include, for up to two accountability determination cycles, the scores of former English Learners in making accountability determinations for the subgroup of English Learners?  If so, how?


	Inclusion of Exited English Learner (EL) Students in Accountability Calculations

· Students who have exited ESOL services will have their scores on MSA reading (or English 2) and math (or algebra/data analysis) assessments included (with the subgroup of English Learners in School Accountability calculations for the two years following their exit from the ESOL Program.

	What are the State’s criteria for exiting students from the English Learner subgroup?


	Maryland’s criteria for exiting students from the English Learner subgroup is an overall score of 5.0 (advanced) or higher and a literacy composite score of 4.0 (high intermediate) or higher on the English language proficiency assessment.

	Assessments
	

	Which assessments, including alternate assessments, is the SEA using for reporting achievement under ESEA section 1111(h)(1)(C)(i) (i.e., reading/language arts, mathematics, and science assessments)?  


	School Progress:
School Progress is based on the Maryland School Assessments (MSA) reading and mathematics assessments in grades 3-8 and end-of-course assessments, High School Assessments (HSA),  in English 2 and algebra/data analysis.   In elementary and middle schools the “other” measure for School Progress determinations is attendance. In high schools, the “other” measure for School Progress is graduation rate at the “all” and the subgroup level.  
At the minimum, schools where all subgroups have fewer than 5 members, two-thirds of the School Progress calculations are based on academic assessments (reading and mathematics).  At the maximum, schools where all subgroups have more than 5 members, 22 of the 23 components for School Progress calculations are based on academic assessments.  Only K-12 schools will have 24 components by including both graduation rate and attendance.
School Progress data components include the following:

· % Reading Proficient:  All students, Hispanic/Latino, American Indian or Alaskan Native, Asian, Black or African American, Native Hawaiian or Other Pacific Islander, White, Two or more races, FARMS, Special Education, and English Learners

· % Mathematics Proficient: All students, Hispanic/Latino, American Indian or Alaskan Native, Asian, Black or African American, Native Hawaiian or Other, Pacific Islander, White, Two or more races, FARMS, Special Education, and English Learners

· Other measure:  Attendance and Cohort Graduation Rate 

School Progress Index:

Maryland has adopted a realistic goal of cutting in half the number of students in each school who are not achieving at the proficient level to create Annual Measurable Objectives (AMOs) at the subgroup, school, LEA, and State level.  Maryland has also developed measures of school progress based on multiple Indicators and AMOs based on the school’s history.   These indicators are compared to the school’s progress targets and combined to generate a School Progress Index (SPI) for every school.  The SPI is a measure of the extent to which the school has met its targets.  A school on target to progress as expected will achieve an Index score of 1.0 or better.  
Elementary and Middle school indicators include achievement for reading, math and science; gaps between the lowest and highest performing subgroup in reading, math and science and growth in reading and math. 

High School indicators include achievement for English 10, Algebra/Data Analysis, and Biology; gaps between the lowest and highest performing subgroup in English, Algebra/Data Analysis, Biology, Cohort graduation rate, and cohort dropout rate; and a measure of College-and Career-Readiness determined by the cohort gradation rate and College and Career Preparation (CCP) measures. Students who have exited high school with a Maryland State High School Diploma are counted as being successful for CCP when the student achieves at least one of the following: 

· Advanced Placement (AP) or International Baccalaureate (IB): Earned a score of 3 or greater on an AP exam OR Earned a score of 4 or greater on an IB exam. (See Attachment #2 for Maryland’s approval of AP and IB courses in place of HSAs) 
· CTE Concentrators: Attained advanced standing in a State-approved Career and Technology Education program of study (enrolled in the third course). 

· Enrollment in College: Subsequently entered a post-secondary institution (two-year, four-year, or technical school) within 16 months of high school graduation.

Note: The Modified High School Assessments (MOD HSAs) and Alternate Maryland School Assessments (Alt-MSAs) are also included in accountability determinations at the elementary, middle and high school levels. 

Strands for Recognition, Intervention and Support:
Once a school’s SPI is calculated, the school is classified into one of five “strands” for support, intervention and recognition.  Schools are classified into five strands for support, intervention and recognition based on their overall School Progress Index score as well as their scores on the individual Indicators.   These strands are designed to help the school leaders gain a better understanding of how the school is progressing towards its goals and to better direct resources and support to the schools.  
A school in Strand 1 had met or exceeded its goal to increase student proficiency and has met all of its individual Indicator goals as well.  A school in Strand 2 has met or nearly met its goal to increase student progress, but has not met one of its individual Indicator goals.  Schools in Stands 3 and 4 have met or nearly met their goal to increase student progress, but have missed two or all individual Indicator goals, respectively.  Strand 5 is reserved for schools failing to increase student progress, and falling short of meeting their Indicator goals. 

	What additional assessments, if any, does the State include in its accountability system and for what purpose is each assessment included?


	Maryland includes MSA Science assessments and ALT-MSA Science Assessments for grades 5 and 8. Maryland also includes Biology HSA for High School, mod-HSA Biology for High School and Alt-MSA Science for high school in achievement and gap reduction calculations for the School Progress Index.


	Statistical Reliability and Protection of Students’ Privacy

	What is the State’s minimum “n-size” for determining each of the following?

· Participation rate 

· Performance against AMOs

· Graduation rate

· Other (as applicable, please specify use)


	Maryland will use a minimum subgroup size of 5 and use statistical significance tests to ensure that Accountability determinations are fair and accurate for subgroups of varying sizes. 

Maryland takes a two-pronged approach to ensure and check for the 95% participation rate for schools and LEAs in state assessments.

· Performance. When calculating the performance level for a subgroup, school, LEA, or the state, all students meeting the full academic year criteria will be included.  

· Participation. The participation rate will be computed for each subgroup, and in the aggregate, for each of the reading and mathematics assessments by dividing the number of students present in each testing group by the number of enrolled students in that group. The participation rate will be calculated for each subgroup and for the aggregate separately in each of reading and mathematics assessments where a group includes at least:

· 30 students for schools with one grade tested,

· 60 students for schools with two or more grades tested, or

· 60 students for LEAs.

Groups not meeting the minimum criteria listed above will not be checked for participation rate. Students whose test scores are invalid are not included in the calculation of participation.

For graduation rate, Maryland uses an N of 30 for accountability for the all students group and will use an N of 30 for disaggregated subgroups.
For measuring the gap between the highest and lowest subgroup, Maryland uses an N of 20. 

	What is the State’s minimum “n-size” for protecting students’ privacy when reporting?


	Maryland does not report the results of any subgroup smaller than 10 in number. In those cases where the number of students in a cell on the report card is less than 10, an asterisk is placed and the report is footnoted accordingly.



	What confidence intervals, if any, does the State use in its accountability system to ensure the statistical reliability of school classifications, and for which calculations are these confidence intervals applied?


	For School Progress, which has an N of 5, Maryland continues to utilize a confidence interval on the proficiency percentage and attendance rate. 

For reading and mathematics measures, statistical procedures are used in all tests of Accountability determinations to ensure that decisions take into account inherent measurement error present in all accountability systems and adjust for differences in the number of students on which the performance measures are based.  The statistical approach adjusts for accuracy of decisions by holding constant the probability of making a classification error over the range of the number of students in a group (n).  It does so by adjusting the width of the confidence interval as a function of n and the expected variability of scores within the subgroup, school, LEA, and state. Fairness is ensured by holding the probability of a Type I error constant for all subgroups, schools, LEAs, and the state.  The procedure, a one-sample Z test, uses a standard approach for testing the significance of differences between a sample and a known population parameter. The annual measurable objective of percent proficient is the known population parameter of a binomial distribution, P.  The percent proficient value calculated on the performance of students in a subgroup represents p of a sample drawn from the population.  The binomial distribution is normal and therefore the difference between the observed percent proficient and the annual measurable objective (p-P) can be transformed to Z.  

(9)          [image: image1.png]PP





Where: P= annual measurable objective (percent proficient) 

p= observed percent proficient in a subgroup

            n= number of students in a subgroup, school, LEA, or the state.

The null hypothesis for each test is Ho:  p [image: image2.png]


 P. The alternative hypothesis is HA: p < P.

It is a directional hypothesis and is tested with a one tailed test since we are only interested in knowing if the observed percent proficient (p) is significantly less than the annual measurable objective (P).  Ho will be tested against the conventional probability of making a Type I error ([image: image3.png]


) set at 0.05.  Given that multiple tests may be performed for each school [image: image4.png]


 will be adjusted according to the number of subgroups with 5 or more members in a school using the Bonferroni procedure.  Rejecting Ho indicates that significantly fewer students achieved at the proficient level than expected by the annual measurable objective.

 

The Bonferroni procedure holds [image: image5.png]


 at a constant 0.05 for each test of Ho given that the number of subgroups and hence the number of statistical tests may vary among schools depending on the number of subgroups with five or more members present.  For schools with all subgroups — seven race/ethnicity, EL, special education, and FARMS — 11 statistical tests are required for each content area (10 subgroups plus all students) to determine if the school and the 10 subgroups met the annual measurable objective.  Testing mathematics and reading separately doubles the number of required tests to 22. . Beginning in school year 2012-13 there is no confidence interval for attendance rate.  Maryland does NOT use confidence intervals for graduation rates. It is common practice that when more than one statistical test is performed to classify a school as meeting or not meeting the Accountability criteria, a correction factor will be used. This is necessary because with each test the probability of making a Type I error in any one test increases. The correction is made by dividing the selected [image: image6.png]


 (0.05) by the number of tests that need to be performed for a single school. Thus, for a school with all subgroups [image: image7.png]


 for each test is 0.0026 (0.05/21).

There are no confidence intervals in the School Progress Index. 

	Does the State base accountability determinations on multiple years of data?  If so, which years, and how, if at all, are the years weighted?


	School Progress:
Maryland established its baseline data and based its AMOs on 2010-11 school year data. School year 2011-12 was the first year of data reported. The data is based on the current year reported. The AMOs were established at the school and subgroup level and are unique to each school. The graduation rate uses the four or five year rate.

All AMOs can be found at www.mdreportcard.org 

School Progress Index:

The baseline data for the School Progress Index is as follows:

Achievement (Elementary, Middle, High School in Math, Reading, and Science)- Data is only used from the current school year 

Growth (Elementary and Middle School in Math and Reading) - Data from the current school year and the prior school year are used. 

Gap Reduction (Elementary, Middle, High School)

· Math MSA and HSA – Data is used from the current year

· Reading MSA and HSA- Data is used from the current year

· Science MSA and HSA- Data is used from the current year

· Cohort Graduation Rate- 5 year- Data is lagged one year
· Cohort Dropout Rate- 4 year- Data is lagged one year
College-and Career-Readiness:

· Cohort Grad rate- 5 year- Data is lagged one year
· College and Career Preparation- The data is lagged two years

· Advanced Placement Exam or International Baccalaureate Exam

· Career Technology Education (CTE) Concentrators;  and 

· Enrollment in College (2-year, 4-year or technical school) 


	Other Academic Indicators

	What are the other academic indicators for elementary and middle schools that the State uses for annual reporting?  What are the State’s goal and/or annual targets for these indicators?


	School Progress:

Maryland includes attendance as the other academic indicator in elementary and middle school. The target for attendance for all grades and subgroups is 95%. 

School Progress Index:

Maryland includes Achievement and Gap in the Index Score for elementary, middle and high schools. Growth is included for elementary and middle schools. College and Career Readiness indicators are included for high schools. All the goals are at the school and subgroup level and can be found at www.mdreportcard.org. 

	Graduation Rate

	What are the State’s graduation rate goal and annual graduation rate targets?  

Please provide a table with State-level goal and annual targets for all students and by subgroup beginning with the 2012–2013 school year.

If graduation rate annual targets vary by school, provide a link to the page on the SEA’s web site where the LEA and school targets are available.


	A copy of Maryland’s State Graduation AMOs can be found in Maryland’s ESEA Flexibility Request, pages 79-80 and in Attachment I at the end of this document.

Graduation targets and rates in Maryland are also by Local Education Agency (LEA), school, and subgroup. The individual SEA and LEA School level graduation AMOs are available at: www.mdreportcard.org
Maryland’s graduation goal is 95% by 2020. 


	If the State has received a timeline extension and is not using a four-year adjusted cohort graduation rate for accountability determinations, please specify what rate the State is using and when the State will begin using a four-year adjusted cohort rate.

	School Progress:

Maryland is using a four or five year adjusted cohort graduation rate for accountability determinations. Maryland began using the cohort graduation rate in 2011 based on a state law requirement. In 2012, Maryland reported cohort graduation rates for the “all students” and each subgroup.  

	What, if any, extended-year graduation rate(s) does the State use?  How does the State use its extended-year graduation rate(s) in its accountability system?


	Maryland also uses a five year cohort graduation rate for accountability if the school cannot meet the four year cohort graduation rate. A school may substitute the five year for the four year if the school did not meet the four year cohort graduation rate. 

	Participation Rate

	How does the State calculate participation rates?


	Maryland takes a two-pronged approach to ensure and check for the 95% participation rate for schools and LEAs in state assessments.

· Performance. When calculating the performance level for a subgroup, school, LEA, or the state, all students meeting the full academic year criteria will be included.  

· Participation. The participation rate will be computed for each subgroup, and in the aggregate, for each of the reading and mathematics assessments by dividing the number of students present in each testing group by the number of enrolled students in that group. The participation rate will be calculated for each subgroup and for the aggregate separately in each of reading and mathematics assessments where a group includes at least:

· 30 students for schools with one grade tested,

· 60 students for schools with two or more grades tested, or

· 60 students for LEAs.

· Groups not meeting the minimum criteria listed above will not be checked for participation rate. Students whose test scores are invalid are not included in the calculation of participation.

This procedure should ensure that subgroups are appropriately included in the participation check while protecting schools and LEAs from the effects of the absences of a few students in very small subgroups.  This two-pronged approach provides incentives for the inclusion of students in testing along with a fair measure of participation with an appropriate minimum “n.”

Students who do not participate on the assessment are assigned a basic score. 

	How does the State use participation rates within its differentiated accountability system (i.e., index)?


	School Progress:

All schools and subgroups with five students or more must reach the 95% participation rate. Any school or subgroup that does not meet this target would not have made progress.

All non participants in the assessment are assigned a basic score. 


Attachment I: State Level AMOs- Math and Reading

	
	2011
	AMOs

	Subject
Title
	Subgroup
	Proficient
Count
	Test Taker Count
	Baseline
	2012
	2013
	2014
	2015
	2016
	2017

	Math
	All Students
	342085
	423856
	80.7
	82.3
	83.9
	85.5
	87.1
	88.7
	90.4

	
	American Indian
	985
	1247
	79.0
	80.7
	82.5
	84.2
	86.0
	87.7
	89.5

	
	Asian
	22763
	24076
	94.5
	95.0
	95.5
	95.9
	96.4
	96.8
	97.3

	
	African American
	103002
	152001
	67.8
	70.5
	73.1
	75.8
	78.5
	81.2
	83.9

	
	Hispanic/Latino
	34592
	45186
	76.6
	78.5
	80.5
	82.4
	84.4
	86.3
	88.3

	
	Pacific Islander
	292
	358
	81.6
	83.1
	84.6
	86.2
	87.7
	89.2
	90.8

	
	White
	167781
	186287
	90.1
	90.9
	91.7
	92.5
	93.4
	94.2
	95.0

	
	Two or more Races
	12665
	14669
	86.3
	87.5
	88.6
	89.8
	90.9
	92.0
	93.2

	
	Sp. Ed.
	31763
	56165
	56.6
	60.2
	63.8
	67.4
	71.0
	74.7
	78.3

	
	LEP
	18912
	25504
	74.2
	76.3
	78.5
	80.6
	82.8
	84.9
	87.1

	
	FARMS
	120671
	173972
	69.4
	71.9
	74.5
	77.0
	79.6
	82.1
	84.7

	Reading
	All Students
	362434
	425562
	85.2
	86.4
	87.6
	88.9
	90.1
	91.3
	92.6

	
	American Indian
	1033
	1250
	82.6
	84.1
	85.5
	87.0
	88.4
	89.9
	91.3

	
	Asian
	22760
	24214
	94.0
	94.5
	95.0
	95.5
	96.0
	96.5
	97.0

	
	African American
	115296
	152505
	75.6
	77.6
	79.7
	81.7
	83.7
	85.8
	87.8

	
	Hispanic/Latino
	37231
	45332
	82.1
	83.6
	85.1
	86.6
	88.1
	89.6
	91.1

	
	Pacific Islander
	308
	358
	86.0
	87.2
	88.4
	89.5
	90.7
	91.9
	93.0

	
	White
	172480
	187167
	92.2
	92.8
	93.5
	94.1
	94.8
	95.4
	96.1

	
	Two or more Races
	13324
	14720
	90.5
	91.3
	92.1
	92.9
	93.7
	94.5
	95.3

	
	Sp. Ed.
	35621
	55889
	63.7
	66.8
	69.8
	72.8
	75.8
	78.8
	81.9

	
	LEP
	18999
	25206
	75.4
	77.4
	79.5
	81.5
	83.6
	85.6
	87.7

	
	FARMS
	131638
	173897
	75.7
	77.7
	79.7
	81.8
	83.8
	85.8
	87.8


Option A State AMOs - 4-Year Cohort Graduation Rate
	Subject
Title
	Subgroup
	*Baseline
	2012
	2013
	2014
	2015
	2016
	2017
	2018
	2019
	2020

	Grad. Rate
	All Students
	81.97
	82.70
	83.42
	84.14
	84.87
	85.59
	86.32
	87.04
	87.76
	88.49

	
	American Indian
	75.93
	76.99
	78.05
	79.11
	80.17
	81.23
	82.29
	83.35
	84.41
	85.47

	
	Asian
	93.04
	93.15
	93.25
	93.36
	93.47
	93.58
	93.69
	93.80
	93.91
	94.02

	
	African American
	74.02
	75.18
	76.35
	77.51
	78.68
	79.85
	81.01
	82.18
	83.34
	84.51

	
	Hispanic/Latino
	73.44
	74.63
	75.83
	77.03
	78.23
	79.43
	80.62
	81.82
	83.02
	84.22

	
	Pacific Islander
	90.24
	90.51
	90.77
	91.04
	91.30
	91.57
	91.83
	92.09
	92.36
	92.62

	
	White
	88.27
	88.65
	89.02
	89.39
	89.77
	90.14
	90.52
	90.89
	91.26
	91.64

	
	Two or more Races
	93.42
	93.51
	93.59
	93.68
	93.77
	93.86
	93.95
	94.03
	94.12
	94.21

	
	Sp. Ed.
	54.72
	56.95
	59.19
	61.43
	63.67
	65.91
	68.14
	70.38
	72.62
	74.86

	
	LEP
	56.98
	59.09
	61.21
	63.32
	65.43
	67.54
	69.65
	71.77
	73.88
	75.99

	
	FARMS
	74.11
	75.27
	76.43
	77.59
	78.75
	79.91
	81.07
	82.23
	83.39
	84.55


Option A State AMOs - 5-Year Cohort Graduation Rate
	Subject
Title
	Subgroup
	*Baseline
	2012
	2013
	2014
	2015
	2016
	2017
	2018
	2019
	2020

	Grad. Rate
	All Students
	84.57
	85.15
	85.72
	86.30
	86.88
	87.46
	88.04
	88.62
	89.20
	89.78

	
	American Indian
	78.01
	78.95
	79.90
	80.84
	81.78
	82.73
	83.67
	84.62
	85.56
	86.50

	
	Asian
	94.53
	94.56
	94.58
	94.61
	94.63
	94.66
	94.69
	94.71
	94.74
	94.77

	
	African American
	77.86
	78.82
	79.77
	80.72
	81.67
	82.62
	83.58
	84.53
	85.48
	86.43

	
	Hispanic/Latino
	78.15
	79.09
	80.02
	80.96
	81.90
	82.83
	83.77
	84.70
	85.64
	86.58

	
	Pacific Islander
	95.12
	95.00
	95.00
	95.00
	95.00
	95.00
	95.00
	95.00
	95.00
	95.00

	
	White
	89.65
	89.94
	90.24
	90.54
	90.84
	91.13
	91.43
	91.73
	92.03
	92.32

	
	Two or more Races
	94.73
	94.75
	94.76
	94.78
	94.79
	94.81
	94.82
	94.84
	94.85
	94.87

	
	Sp. Ed.
	60.94
	62.83
	64.73
	66.62
	68.51
	70.40
	72.29
	74.19
	76.08
	77.97

	
	LEP
	66.64
	68.21
	69.79
	71.37
	72.94
	74.52
	76.09
	77.67
	79.24
	80.82

	
	FARMS
	80.24
	81.06
	81.88
	82.70
	83.52
	84.34
	85.16
	85.98
	86.80
	87.62


Attachment #2:
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