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IV. APPLICATION ASSURANCES AND CERTIFICATIONS

Race to the Top — Early Learning Challenge

(CFDA No. 84.412)

Legal Name of Applicant
(Office of the Governor):
Governor Chris Christie
State of New Jersey

PO Box 001

Trenton, NJ 08625-0001

Applicant’s Mailing Address:

‘Employer Identification Number:

216000928 067373258

Organizational DUNS:

Lead Agency: Department of Education

Contact Name: Christopher D. Cerf,
Commissioner
(Single point of contact for communication)

Lead Agency Contact Phone: (609) 777 2074
Lead Agency Contact Email Address:
chris.cerf@doe.state.nj.us

Required Applicant Signatures (Must include signatures from an authorized representative of each
Participating State Agency. Insert additional signature blocks as needed below. To simplify the process,

signatories may sign on separate Application Assurance forms. ).

To the best of my knowledge and belief, all of the information and data in this application are true and correct.
I further certify that I have read the application, am fully committed to it, and will support its implementation:

Governor or Authorized Representative of the Governor (Printed Name):

Governor Chris Christie

Signawr f Governor or Authorlzed Regresen ative of the Governor:

Lead Agency Ad ep‘esntave (iﬁAtd e):

Commissioner her D. Cerf

Signature of Lead Agepty %orizquﬂesentative:

Participating State Agency Authorized Representative (Printed Name):

Commissioner Jennifer Velez

Signature of Pamczpatmg State Agency Authorized Representative:

V<

Participating St@tenggngX)Authortzed Representative (Printed Name):

Commissioner Allison Blake

Telephone: 609-777-2588

Date:

/0/IS/)3
Agency Name:
Department of Education

Date:

f{; ”’fggy - ff §

Agency Name:
Department of Human Services

Date:
rO0. (5. /R
Agency Name:

Department of Children and
Families




Signature ?f Participating State Agency Authorized Representative:

A

Participating State Agency Authorized Representative (Printed Name):

Commissioner Mary E. O’Dowd

Signature of Partmpatmg State Agency Authorized Representative:

Participatin State Agency Authorized Representative (Printed Name):

Ellen Wolock, Chair

Signature of Participating State Agency Authorized Representative:

U Hfod—

Participating State Agency Authorized Representative (Printed Name):

Suzanne S. Burnette, Head Start Collaboration Director

Signature of Participating State Agency Authorized Representative:

Date:

)0 / 1S/
Agency Name:
Department of Health

Date:

/7

Agency Name:
NJ Council for Young Children

Date:

10/11/ 1%

Agency Name:
NJ Head Start Collaboration
Office

Date:

!

/,f;/;




State Attorney General Certification

State Attorney General or Authorized Representative of the Attorney General Certification

I certify that the State’s description of, and statements and conclusions in its application concerning, State law,
statute, and regulation are complete and accurate, and constitute a reasonable interpretation of State law, statute,
and regulation:

State Attorney General or Authorized Representative of the Attorney ~ Teleph@ne .
General (Printed Name): Acting Attorney General John J. Hoffman / ;f;;{ ,{%/ ;zﬁ%? ;3 &/ *“f’ 3 D

H

| Signature of the State Attorney General or Authorized Representame of the Date.

Attorney General : ﬁ / .
| / NS G

Z




Accountability, Transparency, and Reporting Assurances

The Governor or his/her authorized representative assures that the State will comply with all
applicable assurances in OMB Standard Forms 424B and D (Assurances for Non-Construction
and Construction Programs), including the assurances relating to the legal authority to apply for
assistance; access to records; conflict of interest; merit systems; nondiscrimination; Hatch Act
provisions; labor standards, including Davis-Bacon prevailing wages; flood hazards; historic
preservation; protection of human subjects; animal welfare; lead-based paint; Single Audit Act;
and the general agreement to comply with all applicable Federal laws, executive orders, and

regulations.

e With respect to the certification regarding lobbying in Department Form 80-0013, no
Federal appropriated funds have been paid or will be paid to any person for influencing
or attempting to influence an officer or employee of any agency. a Member of Congress,
an officer or employee of Congress, or an employee of a Member of Congress in
connection with the making or renewal of Federal grants under this program; the State
will complete and submit Standard Form-LLL, "Disclosure Form to Report Lobbying,"
when required (34 C.F.R. Part 82, Appendix B); and the State will require the full
certification, as set forth in 34 C.F.R. Part 82, Appendix A, in the award documents for

all subawards at all tiers.

e The State and other entities will comply with the following provisions of the Education
Department General Administrative Regulations (EDGAR), as applicable: 34 CFR
Part 74 -- Administration of Grants and Agreements with Institutions of Higher
Education, Hospitals, and Other Non-Profit Organizations; 34 CFR Part 76 -- State-
Administered Programs, including the construction requirements in section 75.600
through 75.617 that are incorporated by reference in section 76.600; 34 CFR Part 77 --
Definitions that Apply to Department Regulations; 34 CFR Part 80 -- Uniform
Administrative Requirements for Grants and Cooperative Agreements to State and Local
Governments, including the procurement provisions; 34 CFR Part 81 -- General
Education Provisions Act—Enforcement; 34 CFR Part 82 -- New Restrictions on
Lobbying; and with the debarment and suspension regulations found at 2 CFR Part 3485.

Governor or Authorized Representative of the Governor (Printed Name):

Govemer Chns Chrishie—




V. ELIGIBILITY REQUIREMENTS

The State must meet the following requirements to be eligible to compete for funding under this
program:
(a) The State has not previously received an RTT-ELC grant.

(b) The Lead Agency must have executed with each Participating State Agency a
Memorandum of Understanding (MOU) or other binding agreement that the State must attach to
its application, describing the Participating State Agency’s level of participation in the grant.
(See section XIII.) At a minimum, the MOU or other binding agreement must include an
assurance that the Participating State Agency agrees to use, to the extent applicable--

(1) A set of statewide Early Learning and Development Standards;

(2) A set of statewide Program Standards;

(3) A statewide Tiered Quality Rating and Improvement System; and

(4) A statewide Workforce Knowledge and Competency Framework and progression of
credentials.

List of Participating State Agencies:

The applicant should list below all Participating State Agencies that administer public funds
related to early learning and development, including at a minimum: the agencies that administer
or supervise the administration of CCDF, the section 619 of part B of IDEA and part C of IDEA
programs, State-funded preschool, home visiting, Title I of ESEA, the Head Start State
Collaboration Grant, and the Title V Maternal and Child Care Block Grant, as well as the State
Advisory Council on Early Childhood Education and Care, the State’s Child Care Licensing
Agency, and the State Education Agency.

For each Participating State Agency, the applicant should provide a cross-reference to the place
within the application where the MOU or other binding agreement can be found. Insert
additional rows if necessary. The Departments will determine eligibility.

Participating State Agency | MOU Location in | Funds/Program(s) administered by the
Name (* for Lead Agency) Application Participating State Agency

Department of Education* Attachment A Preschool Special Education (IDEA, Part
B Section 619). Title 1, State Preschool
Program, Homeless Education, Regional
Achievement Centers, Teacher
Credentialing and Licensing

Department of Children and | Attachment B Child Care Licensing, Family Child Care
Families Registration, Help Me Grow, Family
Success Centers, Home Visiting, Central
Intake, Strengthening Families, Child
Abuse Prevention

Department of Human Attachment C Child Care Development Fund,
Services Subsidized Child Care, Wraparound Care,
NIJ First Steps, Family Outreach Worker,




Child Care Resource & Referral Agencies,
TANF, Medicaid

Department of Health Attachment D Early Intervention (IDEA Part C), Title V
Maternal Child Health Block Grant,
Perinatal Risk Assessment, MIEC Home
Visiting (admin lead), WIC Services,
Child Health/Immunizations, Special
Child Health Services

NJ Council for Young Attachment E State Advisory Council (in DOE)

Children

Head Start Collaboration Attachment F Head Start Collaboration Grant (in DOE)

Office

Department of Education
Interdivision Agreement
between DECE and Office
of Special Education

Attachment G

IDEA Part B, 619

Office of Information
Technology

Attachment H

Operation of state data systems across
state agencies

(c) There must be an active Maternal, Infant, and Early Childhood Home Visiting
(MIECHYV) program in the State, either through the State under section 511(c) of Title V of the

Social Security Act, as added by section 2951 of the Affordable Care Act of 2010 (Pub. L. 111-
148), or through an eligible non-profit organization under section 511(h)(2)(B).

The State certifies that it has an active MIECHYV program in the State, either through the
State or through an eligible non-profit organization. The Departments will determine eligibility.

X Yes
O No




(A)(1) Demonstrating past commitment to early learning and development. (20 points)

The extent to which the State has demonstrated past commitment to and investment in
high-quality, accessible Early Learning and Development Programs and services for Children
with High Needs, as evidenced by the State’s—

(a) Financial investment, from five years ago to the present, in Early Learning and
Development Programs, including the amount of these investments in relation to the size of the
State’s population of Children with High Needs during this time period;

(b) Increasing, from the previous five years to the present, the number of Children with
High Needs participating in Early Learning and Development Programs;

(c) Existing early learning and development legislation, policies, or practices; and

(d) Current status in key areas that form the building blocks for a high quality early
learning and development system, including Early Learning and Development Standards,
Comprehensive Assessment Systems, health promotion practices, family engagement strategies,
the development of Early Childhood Educators, Kindergarten Entry Assessments, and effective
data practices.

(A)(1) Past Commitment to Early Learning and Development

New Jersey’s commitment to using preschool access as a key lever in closing the achievement
gap has been heralded as a national model. In fact, New Jersey “has transformed preschools in its
poorest urban communities into a high-quality system of pre-K that attracts visitors from around
the globe to see world-class early education” (Barnett, 2013). However, in just the last few years,
the state has continued to push further and expand access to high quality early learning
opportunities, while at the same time broadening its focus to take a more inclusive, system-wide
approach to improving the lives of its youngest and most vulnerable children; heeding the

research that shows disparities begin even before a child is even born (Lu et al, 2010).

The New Jersey Early Learning Plan (NJ Plan) incorporates a prenatal to age eight approach.
It reflects the shared leadership, collaboration, input, and long-term commitment across four core
state agencies—Education (DOE), Children and Families (DCF), Health (DOH), and Human
Services (DHS)—and the New Jersey Council for Young Children (NJCYC) that includes our
other public, private, state and local partners. Driven by our collective desire to dramatically

improve access to high quality early learning and development programs for thousands of low-

income, high needs children throughout the state, senior staff from DOE, DHS, DCF and DOH



10

(the Interdepartmental Planning Group) and our stakeholders have spent the last two years
deepening our understanding of the contributions from each agency that form the essential
building blocks of our state’s high quality plan. Genuine collaboration and transformational

change form the basis of the NJ Plan.

New Jersey’s nation-leading investment in high-quality preschool is part of a coherent education
reform plan with two state goals: increasing the number of New Jersey students that graduate
from high school truly ready for college and career, while pursuing specific interventions to

close the state’s sizable achievement gap.

Led by the Department of Education, with the involvement of a number of state agencies, our
approach is centered upon four basic building blocks: setting high academic standards in nine
core content subject areas, including the adoption of the Common Core State Standards in 2010;
ensuring that our schools have the highest-quality educators in the country by focusing on all
aspects of the lifecycle of an educator, including training, recruitment, evaluation, support, and
retention; upgrading data and analytical support for educators, including new school performance
reports for each school that report college and career ready metrics; and developing innovative

school models to prepare students for the demands of the 21* century.

Surrounding these four building blocks is the basic belief that when schools are performing at
high levels, of which many in New Jersey are, the Department should free educators from
unnecessary bureaucratic red tape and allow them to innovate and be successful. But, when
schools persistently fail their students, the state must become much more directly involved in
driving improvement efforts. Last year, the Department built an 80+ person arm of the
Department called Regional Achievement Centers (RACs), which are designed to work every
day in the lowest-performing schools in the state (Priority and Focus Schools) to implement the

eight federal turnaround principals.

New Jersey’s early childhood education program is a cornerstone of the Department’s reform
agenda. As we will discuss, New Jersey has built a nation-leading high-quality preschool

program, available to all students in our 31 highest-need districts, which is focused on providing
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all children with a fair start once they enter kindergarten. The state has leveraged what it has
learned in the development of these programs to benefit all students across the state, while

providing latitude to high-performing districts to innovate and be successful.

Through this tiered intervention system, New Jersey is working to make sure that our high-
performing schools can continue to focus on increasing the number of students that graduate
from high school ready for college and career, while intervening from preschool through 12"

grade in our highest need districts to close the state’s achievement gap.

After all, our state’s history shows that perhaps more than any other state, New Jersey knows
how to build, maintain, and grow high-quality early childhood programs. As a result of the 1998
New Jersey Supreme Court decision in Abbott v. Burke, the state sought to remedy education
inequities between low-income districts and wealthy districts by mandating access to high-
quality, standards-based preschool education for three- and four-year olds in 30 low-income
school districts around the state (NOTE: The number increased to 31 districts in 2004 and 35 in
2008). The state accomplished this by creating a mixed-delivery system of public preschools
(44.2%), Head Start (10.9%) and community-based providers (44.9%).

The State Preschool Program has been the subject of much research over the years. Currently
serving 43,671 general education preschoolers and 1,989 preschoolers with disabilities included
in general education classrooms in 35 communities with high concentrations of children with
high needs, the State Preschool Program now boasts consistently high-quality classrooms (See
Attachment 1 and 2, on Appendix pages 34 to 64, New Jersey Preschool Quality Evaluation
Study, Spring 2011 and Spring 2013 and Table (A)(1)-3) with proven benefits for children’s
learning and development at kindergarten entry and beyond. The most in-depth, longitudinal
study of the program was conducted by the National Institute for Early Education Research
(NIEER) at Rutgers University, with the most recent update published in March 2013 (See
Attachment 3, on Appendix pages 65-67, Abbott Preschool Program Longitudinal Effects Study,
Fifth Grade Follow-Up, 2013). This study compared the progress of fifth graders who in 2005
attended the State Preschool Program to children who did not attend. The study tracked 70% of
the cohort through fifth grade using the NJ SMART database (See Section (E)(2)), by analyzing
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test scores in grades 4 and 5 for Language Arts/Literacy (LAL), Math and Science, as well as
retention and special education placement. The findings were dramatic:

» Children who attended State Preschool Programs had significantly better achievement in
LAL, Math and Science, with the effect of one year of preschool equivalent to a 10- 20%
advantage, and two years of preschool equivalent to a 20-40% gain.

» In fifth grade, preschool participants were roughly three-quarters of a year ahead of
children who did not attend the State Preschool Program.

» Grade retention and special education rates were also reduced for State Preschool

Program participants although the number of years in preschool did not matter.

Gains such as these have been found to extend far beyond the early years, producing a host of
life-long benefits, including both social and economic success as adults (Schweinhart et al. 1993;

Ramey & Campbell 1984; Reynolds 2000).

It is important to stress that New Jersey did not simply open doors to children; developing
quality was paramount and a process. The combination of a well-prepared early childhood
workforce, systematic program improvement, and research-based practices with a focus on the
needs of diverse populations of young children resulted in the State Preschool Program’s
tremendous success. The NJ Plan combines the successful models for quality improvement from
the State Preschool Program with our more recent “whole child” approach and cross-agency
resources. Together, we firmly believe we have created a plan that, when executed, will continue
to raise the quality of early learning and development programs for all children and close the

achievement gap between children with high needs and their advantaged peers.

Over the past two years, NJ has applied the lessons learned from the State Preschool Program
quality improvement cycle to guide our work in developing an effective Tiered Quality Rating
Improvement System (QRIS). We have also made a commitment to place a greater emphasis on
the system of care that supports infants and toddlers, and their families. After submitting our
proposal for the 2011 Race to the Top-Early Learning Challenge (RTT-ELC) competition, New
Jersey’s public and private partners continued meeting, discussing and planning, through the
work of the NJCYC. This momentum resulted in publication of New Jersey’s Strategic Plan for

Early Education and Care in September 2012 (See Attachment 4, on Appendix pages 68-70).
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The Strategic Plan is embedded throughout this application, broadening the focus of early
childhood by creating systems and programs that serve high needs infants and young children

and reflect the cultural and linguistic diversity of our state’s population.

New Jersey’s definition of high needs children includes

. . . . . . *New Jersey’s Children with High Needs:
low-income children, children with special needs, children ) Chﬂdreg receiving services ing
communities with high concentrations

with a home language other than English, migrant and of low income families, including those

homeless children among several others (See the box to the in the State Preschool Program
(2) Children participating in Head Start and
right for New Jersey’s definition of high needs children). Early Head Start programs
(3) Children with an Individualized Family
It is for the benefit of these children, and all of the state’s Service Plan (IFSP) participating in
. . L early intervention in accordance with
children, that the NJ Plan incorporates existing resources Part C of IDEA

(4) Children with an Individualized
Education Program in accordance with
IDEA Part B (619)

(5) Children participating in programs

and core strategies that focus on early learning and

development prenatal to age eight.

funded by Title I
(6) Children receiving subsidized tuition
(A)(1)(a) Financial Investment in Early Learning and support in child care (funded in part
through the Child Care and
Development Programs Development Fund)

(7) Children under child protective services

(8) Medically compromised or fragile
children

(9) Children in military families

(10) Children with home language other

New Jersey has never wavered in its financial commitment

to its youngest and most vulnerable residents, even during

the peak of the state’s economic challenges or when than English
(11) Migrant and homeless
confronted with unexpected expenditures like those (12) Maternal, Infant and Early Childhood

. . . Home Visiting (MIECHV) participants
associated with Superstorm Sandy. The reason for this

investment is simply that the need has been too great to "lox the purposes of this application.
ignore. While we are proud that New Jersey is rated highly by the Annie E. Casey Foundation’s
2013 Kids Count Survey—ranking us second in the U.S. for factors that contribute to economic
success—we are nevertheless fully aware that there is much more to do to ensure that all of our
infants and young children, especially those with the highest needs, have access to high quality
early learning opportunities (Annie E. Casey Foundation, 2013). It is important to consider the
following facts about New Jersey to more fully understand the needs in our state. NJ is the
nation’s most densely populated state (1,185 residents per square mile), and ranks as the 11®

most populated state. Despite its ranking as the second wealthiest state in the nation (US Census
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Bureau, American Community, 2012), New Jersey’s overall poverty rate of 10.8% belies the

large pockets of poverty and other unmet needs scattered across the state.

Over 31% (185,688) of NJ’s children from birth to kindergarten entry live in a low-income
household, defined by 200% of FPL (See Table (A)(1)-1). NJ is the only state in the U.S. where
all of its 21 counties are deemed "urban" as defined by the U.S. Census Bureau (U.S. Census
Bureau, 2010). The state’s urban poor are disproportionately African-American and Hispanic;
impacted by higher rates of unemployment, inadequate housing, low educational attainment,
language barriers, family violence, child abuse and neglect, gang involvement, and crime. While
significantly fewer in number, families in New Jersey’s farming communities and small towns
face many of these same issues. The state’s wide-ranging racial, ethnic and cultural diversity
ranks it as the nation’s seventh most diverse state (Study New Jersey, U.S. Commercial Service,
2013). According to the U.S. Census, 29.2% of New Jersey residents speak a language other than
English at home (See Table (A)(1)-2). Nationwide, that percentage is 20.3% (U.S. Census
Bureau, State and County QuickFacts, 2013).

Based on these needs New Jersey has put together a high quality plan that is attainable and
realistic. The NJ Plan includes a thoughtful and measured progression of how to partner our
current (and projected) resources and funding commitments with new funds from the RTT-ELC

over the next four years to advance and sustain our work.

As Tables (A)(1)-4 and 5 demonstrate, New Jersey has maintained a substantial funding
commitment for Early Learning and Development programs that target children with high needs,
as defined above, and in relation to the increasing number of children served. These financial
investments serve infants and young children across a variety of settings that include—State-
funded Preschool Programs, Early Head Start and Head Start, CCDF subsidized Child Care
Centers and Family Child Care Providers, evidence-based Home Visiting (pregnancy to age
three), and Individuals with Disabilities Education Act (IDEA) Part C Early Intervention, and
IDEA Part B Preschool Special Education. The NJ Plan links these core partners and services
together within an integrated system of care across sectors (health, early childhood education,
early intervention, family support, and social services) that improves our ability to reach the

majority of children/families with high needs from pregnancy to age eight.
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State-funded Preschool Programs: NJ’s State Preschool Program invests an average of

$13,338 in each preschooler, the largest state per pupil rate in the nation. The combined funding
for general education students in the State Preschool Program and other DOE-funded preschool
programs has increased steadily every year between FY 2009 and FY 2013, from $576.4 million
to $633.7 million, a 9.9% increase. New Jersey is one of the few states to increase its funding
during the recession (NIEER State of Preschool Yearbook, 2012, Attachment 5, Appendix pages
71-75), and its commitment to serving young children is also reflected in increased funding
levels for 2013-14 ($648.1 million, SFY 2014 Appropriations Act). These figures are reflective
in the overall growth in the enrollment of high needs children served by these programs—from

49,080 to 51,860 children—over the same time period, as shown in Table (A)(1)-5.

Head Start and Early Head Start (HS/EHS): One hundred and forty six million dollars in
Federal funding from the Administration for Children and Families (ACF) supports NJ’s network

of HS/EHS programs. In addition, as noted above, NJ’s mixed delivery model State Preschool
Program encompasses many HS sites across the state. Through this mechanism, NJ has increased
its state contribution for HS each year from $27.4 million in FY 2009 to $39.8 million in FY
2013 to keep pace with the growing number of high needs children served in these high needs
districts. In response to concerns about the fiscal impact of sequestration in HS sites that serve as
State Preschool Programs, school districts are working with their local HS agencies to use state
funds to offset the projected decrease in services. We hope to help broker more of these

arrangements to diminish the effect of sequestration on low-income children.

Child Care Development Fund (CCDF) and Temporary Assistance to Needy Families
(TANF) Programs: DHS, Division of Family Development (DFD) is the lead agency for CCDF

and TANF funds. Programs and quality initiatives supported by DFD are fully integrated into the
NJ Plan. Total TANF and state CCDF funds in the amount of $173 million are allocated by
DHS based on the population needs of NJ’s low-income families. Overall NJ’s CCDF resources
have essentially remained stable over the past five years, with NJ providing a significant state
contribution ($72 million) and state federal match (nearly $47 million) relative to the need. The
total number of children/families with high needs served by DFD annually has increased from

71,248 to 75,776.
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IDEA Part C: New Jersey has committed significant state contributions supporting early

intervention services of over $85.5 million annually.

IDEA Part B: State funds for preschool special education increased from $46.7 million in FY
2009 to $59.8 million in FY 2013 for special education and related services for children age

three to kindergarten entry.

Evidence-Based Home Visiting (HV): Since 2009, HV has more than doubled its funding from

$9.3 million to about $21 million resulting in a corresponding increase in the number of high
needs families served. NJ’s commitment for HV funding spans three departments—DCF, DOH
and DHS—and includes a combination of state and federal funds. MIECHYV funds now comprise

about 50% of the total HV dollars.

(A)(1)(b) The Number of Children with High Needs Participating in Early Learning and
Development Programs

The need for high quality early learning programs, coupled with the financial investments
described above, have prompted NJ’s ambitious efforts aimed at steadily increasing enrollment

in a mixed-delivery system of early learning programs, as described below and in Table (A)(1)-5.

State-funded Preschool: Table (A)(1)-5 shows that since FY 2009, NJ has increased enrollment
in its full day State Preschool Program by 6.7% (40,928 to 43,671), representing over 92% of the

estimated population of preschool children in State Preschool Program school districts. In
addition to the full day program, DOE also has two additional publicly funded early learning
programs that receive funds for preschool. These 107 school districts reach 8,189 four-year-old
children in primarily half day programs. Title I school districts report expanded participation
from 4,797 children in FY 2009 to 12,408 in FY 2012. This dramatic increase is the result of
more districts using Title I funds to support summer programs for preschool children. [Note:
Virtually all of the children receiving Title I services (99%) are in districts that have state-funded

preschools; and are included in the State Preschool Program numbers.]

Head Start/Early Head Start: In New Jersey, HS/EHS enrollment was trending upward with
23.4% gains from 2009 (14,142) to 2012 (17,458). However, in 2013 we have a projected
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decline to 15,944 children, primarily due to the impact of sequestration. This loss of 1,514 slots
statewide presents a challenge for parents/families and school districts in high needs

communities that rely on Head Start as a core early learning and development program.

Programs Receiving CCDF funds (Child Care Centers and Family Child Care Providers): In

CCDF funded programs, NJ has seen a 14.6% increase in monthly participation, resulting in

annual number increasing from 71,248 children in 2009 to 75,776 children in 2013.

IDEA Part C: Despite a declining birth rate, participation in IDEA Part C services has gradually
increased over the prior five years by 8.9% from 20,074 in FY 2009 to 21,858 in FY 2013.

IDEA Part B — Section 619: Over the prior four-year period preschool special education

services for children age three to kindergarten entry increased by 11.4% from 10,938 in FY 2009
to 12,182 in FY 2012. Figures are not yet available for FY 2013, but based on average growth
rates from FY 2009 to FY 2012, we anticipate this number to increase to approximately 12,633.
Overall, 6% of New Jersey’s three and four year olds attending a district with state early
childhood funding have Individualized Education Programs (IEP). Within the State Preschool
Program, tremendous progress has been made in increasing the percentage of these children
included in general education classrooms (67%). Additionally, 42% of the children with IEPs
ages three to five receive the majority of their special education and related services in the

general education classroom in the districts receiving early childhood funding.

Home Visiting: In NJ, participation in evidence-based home visiting programs has more than

doubled. We now have all three core models that focus on prenatal to age three in all 21 counties.
NI has increased the number of HV sites and seen a corresponding increase in services—from
2,971 families in FY 2009 to 4,878 families in FY 2013. It is important to note that NJ’s total
enrollment capacity (with recently added MIECHYV funds) is now at 5,500 families with new

sites (funded January 2013) working to reach full enrollment.

With large overall population numbers, New Jersey still has more to do to reach our most at-risk

infants and young children relative to the need. However, the data tables in (A)(1)-3 provide



18

evidence that NJ is on the right track. The state is effectively targeting current resources for early
learning and development programs to reach children and families with the highest needs.
Service numbers also reflect the extreme racial and ethnic disparities in the population of
children with high need in our state. For example, children of Hispanic descent comprise just
over 21% of the general population birth to age five, but make up nearly 40% of children served
in the above public programs designed to reach children with high needs. The pattern is similar
for African-American children, comprising almost 29% of children participating in publicly
funded programs, while representing only 15% of the state’s population of children birth to age
five (See Table (A)(1)-3b.

Ultimately, over 83,300 children from birth to five will benefit from the improved early
experiences enhanced by this grant. While a major focus of the NJ Plan is improving quality of
programs through the Grow NJ Kids tiered QRIS, the plan has a much broader reach to ensure
the integration of other early learning and development settings—home visiting, early
intervention, health and family support programs—that serve infants, toddlers and young

children with high needs.

(A)(1)(c) Existing Early Learning and Development Legislation, Policies and Practices
New Jersey state government has demonstrated its commitment to high quality early learning
and development programs, coupled with strong policies and support to close the achievement
gap for high needs children. Table (A)(1)(c) includes a list of the statutes and regulations that
speak to this commitment. Below, we highlight policies that have had dramatic impact on the

trajectory of early education and care in our state.

Governance

Executive Order 162 — In 2010, an Executive Order (see Attachment 6 on Appendix pages 76-
718) created the NJ Council for Young Children (NJCYC), a 24-member body appointed by the
Governor charged with planning, development and analysis of services for young children from
pregnancy to age eight. This single act has helped to unify our early childhood efforts across the
state. The NJCYC provides input and advice about early childhood services, program standards,

educational materials, and policy recommendations and has been critical in building the
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foundation for the NJ Plan (See Section (A)(3) and Attachment 4, Strategic Plan, on Appendix
pages 68-70).

Executive Order 77 - In 2011, Governor Chris Christie established the Early Learning
Commission (ELC), to convene the four commissioners of DOE, DCF, DOH, DHS and the chair
of the NJCYC to promote the coordination of programs and funding. The Executive Order also
led to the creation of the Interdepartmental Planning Group (IPG), comprised of the
administrators and senior staff from the four state agencies, whose role is to consider the
NJCYC’s recommendations, make plans for implementation and carry out the plans (See Section

(A)(3) and Attachment 7, on Appendix pages 79-80).

Access to High Quality Early Learning Programs

Abbott v. Burke — As mentioned above, the 1998 State Supreme Court case resulted in a first-in-
the-nation focus on balancing school funding inequities in low-income districts by mandating

public preschool programs.

Including three-year-old children - New Jersey is one of the only states to include three-year-old
children as well as four-year-old children in its preschool program, earning its second place
rating out of 40 states from the National Institute of Early Education Research in providing

preschool access to three-year-olds (See Attachment 5, on Appendix pages 71-75).

Policies to support specific high needs populations - NJ statute and administrative codes ensure
that children in foster care, in a migrant family, or who are homeless can continue attending their
preschool program with transportation provided to help minimize disruption to their education

(N.J.A.C. 6A:17-2.3; NJ.AC. 6A:17-2.4; and N.J.S.A. 30:4C-26b; N.J.A.C.10:122C-6.3).

Regulations that Support the Implementation of High Quality Early [earning Programs

DOE, DOH, DCF, and DHS have promulgated regulations designed to optimize program quality
by helping to ensure that paramount importance is placed on children’s best interests. See Table

(A)(1)(c) for a snapshot of the state’s laws and regulations that govern each type of program.
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Table (A)(1)(c) Snapshot of Laws and Regulations that Provide Oversight of Quality

Program

Preschool

Early
Intervention

Child Care
Centers

Population

Three- and four-
year-old
children in the
State Preschool
Program

Children from
birth to three
years with a
diagnosis of
high-risk
disability or
determined
eligible by
degree of
developmental
delays
Children under
the age of 13 in
the Department
of Children and
Families
licensed
programs

Environmental
Evaluations of
Child Care

Settings

Food and
Nutrition
Programs

Oversight

Department of
Education

Department of
Children and
Families

Department of
Health

Department of
Children and
Families

Department of
Environmental
Protection

Department of
Agriculture

Statutes

N.J.S.A 18A:7F-43 et

seq.

N.J.S.A 30:5B-1to 15

Child Care Center
Licensing Law

N.J.S.A. 26:1A-36.6 et

seq.

N.J.S.A 30:5B-1to 15

Child Care Center
Licensing Law

Regulations

N.J.AC.
6A:13A
Elements of
High Quality
Preschool
Programs
N.J.AC. 10:122
Manual of
Requirements
for Child Care
Centers
NJ.AC. 8:17

N.J.AC. 10:122
Manual of
Requirements
for Child Care
Centers



Family Child
Care Homes

Mandatory
Newborn
Screening
Programs

Special Child
Health Birth
Registry and
Case

Management

Governor’s
Council for
Medical
Research and
Treatment of
Autism

Lead Screens

Immunizations

Executive
Order for NJ
Council for
Young
Children

Children under
the ages of 13 in
the Department
of Children and
Families
registered
homes

At birth

Registered upon
their diagnosed
condition.

Birth Defect
(birth -5)
Autism (birth —
21)

Individuals
diagnosed with
Autism
Spectrum
Disorder (ASD)

Children under
age 6

All children
attending any
public or private
school, child
care center,
nursery school,
preschool or
kindergarten
Establishes the
New Jersey
Council for

Young Children

Department of
Children and
Families

Department of
Health

Department of
Health

Department of
Health

Department of
Health

Department of
Health

Department of
Education

N.J.S.A. 30:5B-16 et seq.

Family Day Care
Provider Registration
Act

N.J.S.A 26:2-103.1 et
seq.; N.J.S.A. 26:2-110
et seq.

N.J.S.A. 26:2-185 et seq
(Autism)

N.J.S.A 26:2-111.3 &4
(Birth Defects)

N.J.S.A. 30:6D-56 et seq.

N.J.S.A 26:2-137.1 et
seq.

N.J.S.A 26:1A-7 and
26:2-137.1(b)

Executive Order
No.162

21

NJ.AC. 10:126
Manual of
Requirements for
Family Child
Care Registration

NJ.AC. 8:18;
NJ.AC. 8:19

NJ.AC. 8:20-1
(Birth Defects)
NJ.AC. 8:20-2
(Autism)

NJ.AC. 8:51A

NJ.AC. 8:57-4

Department of Education Administrative Code for Preschool: New Jersey Administrative Code,

6A:13A, Elements of High Quality Preschool Programs, (Attachment 7, on Appendix pages 79-

80) ensures rigorous program standards for preschool programs across settings in the 35
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communities in the State Preschool Program by requiring the use of evidence-based curricula
and assessments, learning standards, supports for English learners, inclusion of children with
disabilities, family engagement strategies, health supports, staffing to address potentially
challenging behaviors, small class size, preschool teacher certification, appropriate
compensation, and a program evaluation and improvement system. Central to the State
Preschool Program’s success is its system of components, guidance, and professional
development for program implementation. A Training of Trainers model with embedded
supports brings best practices to key school district staff. A self-assessment process evaluates the
extent to which each element of high quality is in place. Careful attention is paid to curriculum
fidelity and implementation of assessments, and site-level, school district and state-level third
party evaluations are regularly conducted to measure implementation. Each of these program

improvement features is integrated into the implementation of Grow NJ Kids.

Department of Education Administrative Code — Special Education: Whereas many other states
rely on the Individuals with Disabilities Education Act (IDEA), New Jersey regulations go
further. New Jersey Administrative Code, 6A:14, Special Education, adds rigorous requirements
for identification, evaluation, and provision of services in the least restrictive environment to
preschoolers with disabilities, in addition to rules for class size, student-teacher ratio, handling
transitions between programs, teacher certification, ongoing professional development,

measuring preschool outcomes, and parent engagement.

Department of Health-Early Intervention: NJ was one of three federal Part C applications to
receive full approval effective July 2012 by demonstrating its policies and procedures were
revised to comply with new Federal Part C regulations published in September 2011.
Subsequently, the state is updating its rules for Early Intervention (EI) System (N.J.A.C. 8:17).
The EI system supports an infrastructure that facilitates local stakeholder involvement to ensure
infants and toddlers with disabilities and developmental delays and their families receive services
in home and neighborhood settings; have opportunities for family support and engagement; and
receive high quality services in a timely manner. A system of payments provides financial
support to families at no cost for families up to 300% of FPL and uses a sliding fee scale for

families at and above 300% FPL.
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Department of Children and Families Licensing Standards: NJ’s licensing standards are ranked
among the top in the nation by the National Association of Child Care Resource and Referral
Agencies (NACCRRA) (Child Care Aware, We Can Do Better Executive Summary, 2013),
providing a solid level of quality on which to build. These regulations apply to the 4,200 child
care centers in NJ serving six or more children. Under separate rules, DCF also monitors 2,600
registered Family Child Care Providers who serve up to eight children with no more than five
children in care for a fee; and sites with three to five children that receive child care subsidies by

enrolling with their contracted county-level Child Care Resource and Referral Agency.

DHS Child Care Subsidy Programs: The NJ Child Care Assistance Program (CCAP) provides
child care subsidy assistance to low-income working families at or below 200% of the Federal
Poverty Level who are employed full time, in a full time education/training program, or a
combination of both. Work First New Jersey (WFNJ) was established to transform the design
and purpose of the welfare system in NJ. This program supports participants’ employment efforts
with child care for WENJ/TANF eligible dependent children during the recipient's period of
eligibility for cash assistance, and for the 24 consecutive months following ineligibility for cash

assistance as a result of earned income.

Statutes on Early Identification of Health and Developmental Issues

Mandatory Newborn Screening: All newborns in NJ are now required by law to be tested for 54
disorders (Newborn Screening, Attachment 8, on Appendix pages 81-82). NJ has also required
universal newborn hearing screening since 2002. Children in need of follow-up are linked with
Special Child Health Services for care coordination, case management and referral to Part C of

IDEA.

(A)(1)(d) Current Status of Building Blocks for High Quality
This section summarizes major accomplishments related to nine overarching areas that serve as
the foundation for the NJ Plan and together will create an effective and aligned cross-agency

system of services from pregnancy through age eight.
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1) Program Improvement through the Tiered QRIS: NJ’s Tiered QRIS, Grow NJ Kids,
provides the tools and system for driving quality throughout the system, especially for high
needs children from birth to five (See Table (B)(1)-1 and Sections (B)(1-5)). NJ’s deep
commitment to quality improvement is demonstrated in the following milestones:

» In 2005, BUILD New Jersey created a blueprint for early childhood systems development
with a goal of creating a Tiered QRIS. This led to a QRIS pilot in 10 sites across three cities.

= In 2011, (based on the BUILD New Jersey findings and planning for NJ’s first RTT-ELC
application) key state agencies and stakeholders of the NJCYC Program Improvement
Committee began work on a more comprehensive Tiered QRIS.

* In 2012, public-private partnerships with United Way of Northern NJ, The Schumann Fund
for New Jersey and The Nicholson Foundation, helped to spearhead a 2013 Grow NJ Kids
Test Drive (still in process).

» From 2012-2013, to advance professional development and support Grow NJ Kids, the
NIJCYC revised the Early Childhood Workforce Competencies Framework and Career
Lattice for early childhood educators. At the same time, NJ partners have worked to expand
the Workforce Registry so it aligns with and includes information about Grow NJ Kids.

» New licensing standards (operative September 2013) continue to raise the bar for quality in
NIJ. These more rigorous standards are incorporated into Grow NJ Kids as the first level

(N.J.A.C. 10:122; Manual of Requirements for Child Care Centers).

New Jersey has not only designed a Tiered QRIS based on research, best practices, rigorous
standards, piloted findings and comprehensive components but also has a robust test drive
underway and strong infrastructure in place to support the workforce and families. The time is

right for New Jersey to take our Tiered QRIS to the next level with a high quality plan.

2) Early Learning and Development Standards

As discussed in (C)(1), page 154 and referenced in Table (A)(1)-6, NJ has adopted two sets of
early learning and development standards: the New Jersey Birth to Three Standards (Attachment
9, on Appendix pages 83-150) for infants and toddlers and the Preschool Teaching and Learning
Standards (Attachment 10, on Appendix pages 152-229) for three- and four-year-olds. The
NJCYC began to develop infant/toddler standards in 2010 and formally launched them in August

2013 at a statewide conference of early childhood educators, stakeholders and advocates. These
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standards were endorsed by the Early Learning Commission (Attachment 9a, on Appendix page
151). NI first implemented a set of high quality preschool standards known as the NJ Preschool
Teaching and Learning Standards in 2004.

Complementing the standards are program standards for best practice, New Jersey Preschool
Program Implementation Guidelines (Attachment 11, on Appendix page 272-274). Following
the state’s adoption of the Common Core standards in 2010, NJ revised the math and language
arts sections of, and added Approaches to Learning to the preschool standards to better align to
the NJ Core Curriculum Content Standards and Common Core Standards and to align with the
Head Start Early Learning Framework. Dissemination and training in these revised standards are
primary parts of this high quality plan (See Section (C)(1)). Both sets of standards are evidence-
based and high quality; reflect all essential domains of school readiness; and are designed for use
with English learners and children with disabilities. In 2011, the DOE’s Division of Early
Childhood Education developed the New Jersey Kindergarten Implementation Guidelines
(Attachment 12, page 275-278) and conducted seminars to train over 150 education leaders in

these and other P-3 best practices.

3) Comprehensive Assessment Systems: NJ has developed a robust Comprehensive
Assessment System that is the hallmark of NJ’s State Preschool and Early Head Start and Head
Start Programs that includes all of the components of a comprehensive assessment system. Both
are required to use valid and reliable developmental screenings (Ages & Stages Questionnaire,
Early Screening Inventory-Revised or Brigance); formative assessments that correspond with the
comprehensive curricula and learning standards (See Table (A)(1)-7), Teaching Strategies
GOLD, or The Child Observation Record (COR); and measures of environment (Infant Toddler
Environmental Rating Scales-Revised/ITERS-R and Early Childhood Environmental Rating
Scale-Revised/ECERS-R) and adult-child interaction (Classroom Assessment Scoring System/
CLASS). NJ’s Comprehensive Assessment System will be more broadly implemented as part of
the roll-out of the state’s Grow NJ Kids Tiered QRIS starting this year (See Section (B)(1)).

Additionally, both programs require the use of the Teaching Pyramid Observation Tool (TPOT).

Other instruments specific to inclusion, English learner supports, and optimizing settings to
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reduce challenging behavior also are used. In the State Preschool Program, all teachers have
received training in observation, documentation, procedures for handling reliability and validity,

and maximizing the use of data to inform instruction.

IDEA Part C programs and B (619) preschool programs also provide comprehensive assessment
that result in collection and reporting of annual child outcome data on three outcomes as children
exit Early Intervention at age three (Part C) and at the age of kindergarten eligibility: (1) Social
relationships, (2) Use of knowledge and skills and (3) Taking action to meet needs. Both systems
report local and statewide results annually and provide reports to the public. Data is utilized for
improvement activities informing training and technical assistance. Both systems are utilizing the
Battelle Developmental Inventory assessment tool, and provide training on administration of the
tool. Additionally, 619 programs located in state funded districts have access to coaching in
instruments addressed above. In 2012, a study of the quality of preschool classrooms for children
with disabilities was conducted using the ECERS-R, Supports for Early Literacy Assessment
(SELA) and the Preschool Classroom Mathematics Instrument (PCMI).

As can be seen in Table (A)(1)-7, when the Grow NJ Kids Tiered QRIS is fully implemented, all
participating sites across settings will utilize the Comprehensive Assessment System for all high

needs children along the birth to five continuum (See Section (B)(1)- page 99 for details).

Also in Table (A)(1)-7), note the assessments being completed for our Home Visiting and Early
Intervention System, among others. These, along with the NJ Kindergarten Entry Assessment,
currently in its second year of a pilot (see below), combine to illustrate the significant work New
Jersey has done to develop a well-aligned, evidence-based assessment system for all early

learning and development programs.

4) Identifying the health, behavioral and developmental needs of high needs: The majority
of NJ’s current early learning and development programs, as documented in Table (A)(1)-8 and
outlined in (C)(3) — page 164, meet a core set of health standards. NJ’s Tiered QRIS builds upon
this foundation to establish a progression of enhanced health and safety standards for

participating early learning and development sites that emphasize the importance of child health
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as a key to school readiness. Child health is defined broadly, encompassing basic health and
safety; developmental, behavioral, and sensory screening, referral, and follow up; and the
promotion of physical activity, healthy eating habits, oral health, social-emotional health, and
behavioral health; and health literacy among families. Currently, NJ licensing standards for early
learning programs require children to have a medical exam upon entry that includes
immunizations and lead testing; thus providing a basis for the Medicaid/NJ FamilyCare (CHIP)

Early Periodic Screening, Diagnostic and Treatment (EPSDT) program requirements.

For an example, the NJ Home Visiting Initiative (NJHV) addresses the health, behavioral and
developmental needs of high needs children and their families. NJHV now has three evidence-
based home visiting (HV) models—Healthy Families, Nurse-Family Partnership, and Parents as
Teachers—that focus on families from pregnancy to age three; and one model Home Instruction
for Parents of Preschool Youngsters for families of three- and four-year-olds. NJHV is a strong
interdepartmental collaboration between DOH, DCF, and DHS and also collaborates with Early
Head Start. It now has an expanded capacity to serve 5,500 families statewide. Eighty percent of

participants reach targets on nearly all health benchmarks.

Since 2008, NJ has been working collaboratively across agencies and communities to develop a
coordinated network of prenatal/early childhood services. County-level Central Intake Hubs
function as a single point of entry to streamline access for pregnant/parenting families, educators,
and providers to health care resources, social services, and other community supports in 15 of 21
counties (expanding statewide as part of this plan). Two funding sources align to support Central
Intake activities: a 2012 Help Me Grow grant expanded developmental screening and health
system linkages, and the federal NJ Early Childhood Comprehensive System (ECCS) grant,
which ensures a unified effort in building this comprehensive approach. Additional support for
systems integration is provided from the Substance Abuse and Mental Health Services
Administration (SAMHSA) for Project LAUNCH with a special focus on developmental and
social-emotional health in Essex County. There is also work underway to expand the newly
adopted Infant Mental Health Endorsement and an expansion of Pyramid Model training to

strengthen early childhood professional development in social-emotional health.
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5) Family Engagement Strategies: Successfully engaging parents/families is essential in early
learning and development programs. NJ’s public and private early childhood partners integrate
family outreach and engagement principles in our work with children and their families through
arange of evidence-based strategies (See Table (A)(1)(9) below, and Section (C)(4) on page
180). These programs ensure culturally and linguistically appropriate family supports, prioritize
joint decision-making and promote open two-way communication. Underpinning the principles
of family engagement in NJ is the Strengthening Families (SF) Protective Factors Framework.
DCF was an early adopter of SF, and in 2006 led a statewide expansion of core training for
community partners. DCF grantees and many other NJ community partners (including early care

and education programs) have been trained in the SF research-informed principals.

DCF also funds a network of Family Success Centers (FSC) in all 21 counties to provide wrap-
around resources and supports for families; and bring together community residents, leaders, and
local agencies to address problems that may threaten the safety and stability of families. Other
examples of parent partnerships include our State Preschool Program (Family Workers), Head
Start (Parent, Family & Community Engagement Framework), Child Care Resource & Referral
(CCR&R) agencies (participating SF child care centers and family child care providers), and
Home Visiting (parent involvement for model fidelity). In addition, Part C of IDEA funding
provides Regional Early Intervention Collaboratives with 51% representation of families on
boards and councils, and Family Support Coordinators to ensure that families of children from
birth to three with disabilities contribute to and have access to information and services; families
participate on the Statewide Interagency Coordinating Council. NJ relies on two additional core
partners, the Statewide Parent Advocacy Network (SPAN) and Parents Anonymous, to provide
local support for family information, training, technical assistance, and parent leadership

development statewide.

6) Development of Early Childhood Educators: (See Table (A)(1)-10), and (D)(1) — page 193)
New Jersey has a longstanding commitment to high standards in developing a skilled early
childhood workforce. New Jersey has had a common, statewide, fully implemented NJ Core
Knowledge and Competencies Framework since 2001 (see Attachment 13, on Appendix pages

2779-346), and continues to strengthen the coordinated system of competencies, credentials,
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degrees, professional development, and career advancement opportunities across agencies and in
partnership with the state’s postsecondary institutions. However, in order to adequately equip its
early childhood workforce with the necessary tools to promote children’s learning and
development and improve child outcomes, the NJCYC has carried out two integral projects since
2011 to comprehensively revise and improve its existing NJ Core Knowledge and Competencies
Framework: (1) Strengthening the statewide NJ Core Knowledge and Competencies Framework
and (2) Mapping and evaluating the quality of professional preparation and professional
development opportunities for the early childhood workforce. NJ’s Core Knowledge and
Competencies Framework meets all required elements of the application definition, addresses
identified gaps and recommendations, aligns with the statewide career lattice, and engages
postsecondary institutions and other professional development providers in aligning professional

development opportunities.

7) Kindergarten Entry Assessment: In March 2012, DOE formed a kindergarten assessment
steering committee comprised of representatives from state agencies, center—based providers
including Head Start/Early Head Start, higher education, principals, teachers and superintendents
from local education agencies as well as national experts. Several months later, the committee
made a recommendation to develop a NJ Kindergarten Entry Assessment (NJKEA) that would
meet two main objectives: to understand children’s academic and social development at school
entry to inform instruction, and to serve as one data point in evaluating preschool program
efficacy (See Table (A)(1)-12 and (E)(1)). New Jersey launched a two-year pilot of Teaching
Strategies GOLD in 2012-13 in seven districts across the state—a project that has provided
significant information, data and lessons learned and has served as the basis for statewide
implementation of the NJKEA outlined in (E)(1). In September 2013, we began Year Two of the
pilot, continuing to work with 37 kindergarten teachers, one teacher assistant and 10 district-
level administrators across seven districts including one charter school. DOE is ready to review
responses to its recent Request for Proposal to select an assessment publisher who will begin
implementation of a statewide performance-based NJKEA system that is inclusive of learning
across domains including: Physical Development, Language and Literacy,

Mathematical/Scientific Thinking, and Approaches toward Learning and Social Development.
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8) Effective Data Practices: As evidenced in Table (A)(1)-13 and in (E)(2), NJ has completed a
significant amount of work to create an aligned system of early education data through the NJ-
EASEL (New Jersey Enterprise Analysis System for Early Learning). The NJ-EASEL project
will see to link DOE’s Statewide Longitudinal Data System (NJ SMART), DCF’s Licensing
System, DHS’s Workforce Registry (New Jersey Registry for Childhood Professionals, a
component of the Grow NJ Kids data system), DHS’s child care system (CASS), DCF’s foster
care system (NJ SPIRIT), DOH’s Early Intervention System (NJEIS), DCF’s Home Visiting
system, Head Start/Early Head Start program data systems, and other state early learning and

development data collections within the parameters of state and federal privacy laws.

The NJCYC Data Committee has been spearheading this work, starting by conducting a data
mapping project that examined all state data systems related to young children to catalogue the
different types of information collected, where that information is housed, etc. To further inform
the design process, the Committee identified a set of outcome objectives by referencing national
initiatives, such as the Early Childhood Data Collaborative, and collaborating across state
agencies and with stakeholders. The goal is for NJ-EASEL to be able to measure those outcome
objectives. The Data Committee also has spent significant time in laying the groundwork to
allow for systems integration with the hope of ensuring smoother operation once the data are
linked. The group currently is determining which data elements are still needed to address the
outcome objectives and is working on set of common definitions for terms.

One part of our high quality plan for this section calls for fully integrating the Head Start data
system with NJ-EASEL. Currently, NJ SMART, which will interface with NJ-EASEL, includes
the data of state-funded preschool programs and includes only the Head Start programs that
participate in those programs. Our plan also calls for upgrades to the Workforce Registry;
preparation for this includes modifying the registry to include data from Grow NJ Kids QRIS. In

addition, our Licensing Data System will undergo an upgrade as part of this plan.

9) Preschool to Third Grade Approaches to Sustain Improved Early Learning Outcomes:
New Jersey has laid a solid foundation for a cohesive learning path from preschool to third grade
that we outline in Priority #4. Over the past four years, New Jersey has made use of a partnership

approach that spans the preschool through third grade continuum and includes the Division of
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Early Childhood Education (DECE), New Jersey Association for Supervision and Curriculum
Development (NJASCD), New Jersey Principals and Supervisors Association (NJPSA) and the
Advocates for Children of New Jersey (ACNJ). Among this group’s accomplishments are:
» Professional development opportunities for district teams within the preschool-third
grade continuum.
» Preschool-Third Grade Leadership Training Series for all administrators responsible for
preschool-third grade classrooms.
» Kindergarten seminar for all kindergarten teachers throughout the state to support the
implementation of the New Jersey Kindergarten Implementation Guidelines.
»> “Shifting Gears” sessions, which assisted districts in using the Common Core State
Standards, Partnership for Assessment of Readiness of College and Careers (PARCC)

and Educator Evaluation to Drive Student Achievement.



Table (A)(1)-1: Children from Low-Income' families, by age

Number of children
from Low-Income
families in the State

Children from Low-Income
families as a percentage of all
children in the State

Infants under age
1

37,236

6.3%

Toddlers ages 1
through 2

74,361

12.6%

Preschoolers ages
3 to kindergarten
entry

74,091

12.5%

Total number of
children, birth to
kindergarten
entry, from low-
income families

185,688

31.3%

Sources: U.S. Census Bureau, Population Division, Interim State Population
Projections, 2005; and National KIDS COUNT Program “Children below 200%
poverty (Percent) — 2011 ".

Census data projections for 2014 were used along with the percent of children whose
families were below 200% of poverty in New Jersey (31%) to estimate the number of
children from low-income families in the state in these specific age ranges.

'Low-Income is defined as having an income of up to 200% of the Federal poverty rate.

32
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Table (A)(1)-2: Special populations of Children with High Needs

The State should use these data to guide its thinking about where specific activities may be required
to address special populations’ unique needs. The State will describe such activities throughout its

application.

Special populations:

Number of children (from birth to

Percentage of children (from birth

Children who . . . kindergarten entry) in the State to kindergarten entry) in the State
who... who...

Have disabilities or 32,346 5.4%
developmental delays’

Are English learners’ 174,906 29.2%
Reside on “Indian 0 0.0%
Lands”

Are migrant® 180 0.03%
Are homeless’ 2,995 0.5%
Are in foster care 3,476 0.6%

For disabilities or developmental delays: Number is estimated for children birth to kindergarten entry
based on the percentage of students with disabilities in state-funded preschool programs.

For ELL: Number is estimated for children birth to kindergarten entry based on the percent of children
ages five and older speaking a language other than English in the home (US Census Bureau: State and
County QuickFacts, 2007-2011).

For Migrant: Number is estimated based on percent of migrant children, preschool-grade 12, captured in
the state’s longitudinal data system during the 2012-13 school year.

For Homeless: Number is estimated based on percent of homeless children, preschool-grade 12, captured
in the state’s longitudinal data system during the 2012-13 school year.

For Foster Care: Point in time data collection in July 2013 from the Department of Children and
Families’ NJ SPIRIT data system.

2For purposes of this application, children with disabilities or developmental delays are defined as children
birth through kindergarten entry that have an Individual Family Service Plan (IFSP) or an Individual
Education Plan (IEP).

3For purposes of this application, children who are English learners are children birth through kindergarten
entry who have home languages other than English.

* For purposes of this application, children who are migrant are children birth through kindergarten entry who meet
the definition of “migratory child” in ESEA section 1309(2).

5 The term “homeless children” has the meaning given the term “homeless children and youths” in section
725(2) of the McKinney-Vento Homeless Assistance Act (425 U.S.C. 11434a(2)).
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Table (A)(1)-3: Participation of Children with High Needs in different types of Early Learning and

Development Programs, by age

Note: A grand total is not included in this table since some children participate in multiple Early

Learning and Development programs.

Type of Early Learning and
Development Program

Number of Children with High Needs participating in
each type of Early Learning and Development Program,

by age

Infants
under
age 1

Toddlers
ages 1
through 2

Preschoolers ages 3
until kindergarten
entry

Total

State Preschool Program

Specify: General education students in
state-funded preschool programs.
Special education students reported
below.

Data Source and Year: 2013-14
Projected Enrollment from individual

state-approved budgets for each district.

0

0

43,671

43,671

Other DOE-Funded Preschool
Programs

Specify: General education students in
state-funded preschool programs.
Special education students reported
below.

Data Source and Year: 2013-14
Projected Enrollment from individual

state-approved budgets for each district.

8,189

8,189

Early Head Start and Head Start®

Data Source and Year: NJ Head Start
Collaboration Office and the Program
Information Report 2012

477

1,605

15,376

17,458

Home Visiting (excludes pregnant
women)

1,897

1,204

464

4,565

Programs and services funded by
IDEA Part C

Data Source and Year:

December 1, 2012 Federal Child Count
(Point in Time) Cumulative data not
available by age.

637

9,429

10,006

6 Including children participating in Migrant Head Start Programs and Tribal Head Start Programs.
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Table (A)(1)-3: Participation of Children with High Needs in different types of Early Learning and

Development Programs, by age

Note: A grand total is not included in this table since some children participate in multiple Early

Learning and Development programs.

Type of Early Learning and
Development Program

Number of Children with High Needs participating in
each type of Early Learning and Development Program,

by age

Infants
under
age 1

Toddlers
ages 1
through 2

Preschoolers ages 3
until kindergarten
entry

Total

Programs and services funded by
IDEA Part B, section 619

Data Source and Year: October 15, 2012
Application for State School Aid census
count.

0

0

12,182

12,182

Programs receiving funds from the
State’s CCDF program™**

Data Source and Year: Child Care
Viewer Report, October 2012.

1,742

4,344

16,100

22,186

Programs funded under Title I of
ESEA*

Data Source and Year: Total number of
children who receive Title I services
annually, as reported in the 2011-12
Consolidated State Performance Report

133

12,275

12,408

*Over 99% of the children supported through Title I funds are served in districts within the DOE’s three
preschool programs. 2013 figures are not yet available. The number of children 0-5 served through Title
I has historically varied from year to year. However, we estimate at least a stable number of children
from 2012 to 2013 as we believe many of these districts are currently using Title I funding to support
summer programs for preschool-aged children.

**CCDF Numbers represent monthly data and do not match annual numbers on Table (A)(1)-5.
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Table (A)(1)-3b: Participation of Children in Early Learning and Development Programs in the
State, by Race/Ethnicity

Note: A grand total is not included in this table since some children participate in multiple Early
Learning and Development programs.

Type of Early Number | Number Number | Number | Number | Number | Number
Learning and of of Non- of Non- of Non- of Non- of Non- | of Non-
Development Hispanic | Hispanic | Hispanic | Hispanic | Hispanic | Hispanic | Hispanic
Program in the children | American Asian Black or Native Children | White
State Indian or | Children | African | Hawaiian | of Two | Children
Alaska American | or Other | or more
Native Children Pacific races
Children Islander
Children
State Preschool 22,459 84 1,572 14,402 104 299 5,111
Program
Specity: General
education students in
state-funded
preschool programs.
Special education
students reported
below.
Data Source and
Year: 2012-13 Data.
October 15, 2012
Application for State
School Aid census
count and SLDS.
Other DOE-Funded 2,721 13 608 1,514 22 145 3,166

Preschool Programs
Specity: General
education students in
state-funded
preschool programs.
Special education
students reported
below.

Data Source and
Year: October 15,
2012 Application for
State School Aid
census count and
SLDS.
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Table (A)(1)-3b: Participation of Children in Early Learning and Development Programs in the
State, by Race/Ethnicity

Note: A grand total is not included in this table since some children participate in multiple Early
Learning and Development programs.

Type of Early
Learning and
Development
Program in the
State

Number
of

Hispanic
children

Number
of Non-
Hispanic
American
Indian or
Alaska
Native
Children

Number
of Non-
Hispanic
Asian
Children

Number
of Non-
Hispanic
Black or
African
American
Children

Number
of Non-
Hispanic
Native
Hawaiian
or Other
Pacific
Islander
Children

Number
of Non-
Hispanic
Children
of Two
or more
races

Number
of Non-
Hispanic
White
Children

Early Head Start and
Head Start’
(Data from PIR)*

8,472

34

396

6,320

23

1,507

4,609

Early Learning and
Development
Programs funded by
IDEA, Part C

6,127

21

1,358

2,276

61

780

11,161

Early Learning and
Development
Programs funded by
IDEA, Part B,
section 619

3,567

14

945

1,633

47

231

5,745

Early Learning and
Development
Programs funded
under Title I of
ESEA

(Estimated based on
overall percent of
Title I children by
race)

5,366

33

468

3,962

26

N/A

2,553

Early Learning and
Development
Programs receiving
funds from the
State’s CCDF
program™**

7,876

22

177

10,694

66

155

3,039

Home Visiting
(excludes pregnant
women)

1,963

51

1,324

28

183

8§22

Other
Describe: Special
Child Health

3,009

97

3,105

(Included
w/Asian)

97

6,212

7 Including Migrant and Tribal Head Start located in the State.
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Table (A)(1)-3b: Participation of Children in Early Learning and Development Programs in the
State, by Race/Ethnicity

Note: A grand total is not included in this table since some children participate in multiple Early
Learning and Development programs.

Type of Early Number | Number Number | Number | Number | Number | Number
Learning and of of Non- of Non- of Non- of Non- of Non- | of Non-
Development Hispanic | Hispanic | Hispanic | Hispanic | Hispanic | Hispanic | Hispanic
Program in the children | American | Asian Black or Native | Children | White
State Indian or | Children | African | Hawaiian | of Two | Children

Alaska American | or Other | or more

Native Children Pacific races

Children Islander

Children

Services Case
Management
Early Learning and 5,366 33 468 3,962 26 N/A 2,553
Development

Programs funded
under Title I of
ESEA

(Estimated based on
overall percent of
Title I children by
race)

*The total number of children in Head Start centers above adds up to more than the 17,458 children listed on
Tables 3 and 5 due to classification of children in multiple categories.

**CCDF Numbers represent monthly data and do not match annual numbers on Table (A)(1)-5.




39

Table (A)(1)-4: Historical data on funding for Early Learning and Development

Type of investment

Funding for each of the Past 5 Fiscal Years

2009

2010

2011

2012

2013

Supplemental State spending on Early
Head Start and Head Start®

Department of Education, Division of Early
Childhood Education data for approved
preschool budgets for each year. (Amounts
are not mutually exclusive of State Preschool
Program, so are not included in total.)

$27.4M

$32.7M

$33.7M

$35.7M

$39.8M

State Preschool Program

Specify: Funding for general education
students in state-funded preschool programs.
Special education students reported below.

Data Source and Year: State Budget for each
year.

$537.7M

$556.4M

$567.5M

$572.4M

$591.8M

Other DOE State-Funded Preschool
Programs

Specify: Funding for general education
students in state-funded preschool programs.
Special education students reported below.

Data Source and Year: State Budget for each
year. (2013 = FY 13-14)

$38.7M

$39.7M

$45.8M

$40.9M

$41.9M

State contributions to IDEA Part C

$85.5M

$85.1M

$81.7M

$89.5M

$85.9M

State contributions for special education
and related services for children with
disabilities, ages 3 through kindergarten
entry

(Estimations from the NJDOE Office of
School Funding. Data represent funding for
district-reported preschoolers with
disabilities.)

$46.7M

$45.7M

$47.7M

$56.9M

$59.8M

Total State contributions to CCDF’

ACF 696 Report. FY 12 — Column C Line 2
Plus Column E Line 2. FY 13 estimated from
Grant award

$73.0M

$73.3M

$71.8M

$73.1M

$72.1M

8 Including children participating in Migrant Head Start Programs and Tribal Head Start Programs.

9 Total State contributions to CCDF must include Maintenance of Effort (MOE), State Match, and any State

contributions exceeding State MOE or Match.
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Table (A)(1)-4: Historical data on funding for Early Learning and Development

Type of investment

Funding for each of the Past 5 Fiscal Years

2009 2010 2011 2012 2013
State match to CCDF $46.6M | $46.9M | $454M | $46.7M $46.7M
ACF 696 Report. FY 12 Column C Line 2.
FY 13 Grant Award 2 quarters
TANF spending on Early Learning and $80.7M | $75.8M | $82.1IM | $65.9M $54.2M
Development Programs'
ACF 696 Report. FY 12 Column D Line 6.
FY 13 ACF 696 estimated.
Evidence-Based Home Visiting (HV) $9.3M $9.3M | $1L.IM | $11.4M $20.6M
Programs (braided state/federal funds)
Strengthening Families / PF Framework $650K $650K $650K $650K $650K
Help Me Grow $0 $0 $0 $40K $40K
Total State contributions: $946.3M | $965.6M | $987.5M | $993.2M $1.01B

Table (A)(1)-5: Historical data on the participation of Children with High Needs in Early Learning

and Development Programs in the State

Note: A grand total is not included in this table since some children participate in multiple Early

Learning and Development programs.

Type of Early Learning and
Development Program

each of the past 5 years"'

Total number of Children with High Needs participating in
each type of Early Learning and Development Program for

2009

2010

2011

2012

2013

State Preschool Program

Specify: Annual October 15™
Application for State School Aid
census count. General education
students only. 2013 represents
projection for 2013-14 school year

40,928

41,786

43,286

43,543

43,671

10 Include TANF transfers to CCDF as well as direct TANF spending on Early Learning and Development

Programs.

11 Include all Children with High Needs served with both Federal dollars and State supplemental dollars.
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Table (A)(1)-5: Historical data on the participation of Children with High Needs in Early Learning

and Development Programs in the State

Note: A grand total is not included in this table since some children participate in multiple Early

Learning and Development programs.

Type of Early Learning and
Development Program

Total number of Children with High Needs participating in
each type of Early Learning and Development Program for
each of the past 5 years"'

2009

2010

2011

2012

2013

Other DOE-Funded Preschool
Programs

Specify: Annual October 15™
Application for State School Aid
census count. General education
students only. 2013 represents
projection for 2013-14 school year.

8,152

8,153

8,047

8,099

8,189

Early Head Start and Head Start"

(funded enrollment)
Program Information Reporting

14,142

16,654

17,293

17,458

15,944

Programs and services funded by
IDEA Part C (SFY Cumulative child
count with active IFSP)

20,074

21,292

21,572

21,784

21,858

Programs and services funded by
IDEA Part B, section 619

October 15™ Count. Count includes
kindergarten-eligible children.

10,938

11,329

11,476

12,182

12,633*

Programs receiving CCDF funds

Data Source: CC Viewer Reports for
October 2009-2012. February 2013 is
used for 2013. Column 2012 is equal
to Table (A) (1)- 3, not 2013.

41,039

42,659

39,359

42,625

46,048

Special Child Health Services Birth
Registry

6,841

7,373

6,626

6,369

5,316

Home Visiting — statewide network of
multiple models - pregnancy to age 3)

2,971

3,279

3,886

4,059

4,878

Special Child Health Services
Autism Registry

281

2,107

2,868

2,051

1,799

Special Child Health Services

10,500

12,010

11,266

9,706

10,454

12Including children participating in Migrant Head Start Programs and Tribal Head Start Programs.
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Table (A)(1)-5: Historical data on the participation of Children with High Needs in Early Learning
and Development Programs in the State

Note: A grand total is not included in this table since some children participate in multiple Early
Learning and Development programs.

Type of Early Learning and Total number of Children with High Needs participating in
Development Program each type of Early Learning and Development Program for
each of the past 5 years"'

2009 2010 2011 2012 2013

(Medically Fragile Children)

Programs funded under Title I of 4,797 11,349 9.419 12,408 12,408%*
ESEA**

(total number of children who receive
Title I services annually, as reported in
the Consolidated State Performance
Report )

*2013 data is not yet available. An estimate is provided based on the average increase over the prior three
years.

**Qver 99% of the children supported through Title I funds are served in districts within the DOE’s three
preschool programs. 2013 figures are not yet available. The number of children 0-5 served through Title
I has historically varied from year to year. However, we estimate at least a stable number of children
from 2012 to 2013 as we believe many of these districts are currently using Title I funding to support
summer programs for preschool-aged children.

Table (A)(1)-6 : Current status of the State’s Early Learning and Development Standards

Please place an “X” in the boxes to indicate where the State’s Early Learning and Development
Standards address the different age groups by Essential Domain of School Readiness

. . . Age Groups
Essential Domains of School Readiness
Infants Toddlers | Preschoolers

Language and literacy development X X X
Cognition and general knowledge (including early

math and early scientific development) X X X
Approaches toward learning X X X
Physical well-being and motor development X X X
Social and emotional development X X X
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Table (A)(1)-7: Elements of a Comprehensive Assessment System currently required within the

State

Please place an “X” in the boxes to indicate where an element of a Comprehensive Assessment System is

currently required.

Types of
programs or
systems

Elements of a Comprehensive Assessment System

Screening
Measures

Formative
Assessments

Measures of
Environmental
Quality

Measures of
the Quality
of Adult-
Child
Interactions

Other

State Preschool
Program

X

Other DOE-
Funded Preschool
Programs

Recommended

Recommended

Recommended

Recommended

Early Head Start
and Head Start"
(Federally
Required)

Programs funded
under IDEA Part
C

N/A

Programs funded
under IDEA Part
B, section 619

Programs funded
under Title I of
ESEA

Programs
receiving CCDF
funds

N/A

N/A

N/A

N/A

N/A

Evidence-Based
Home Visiting
(HV) programs

State licensing
requirements/
Grow NJ Kids
Level 1

Grow NJ Kids
Level 2

Grow NJ Kids
Level 3

13 Including Migrant and Tribal Head Start located in the State.
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Table (A)(1)-7: Elements of a Comprehensive Assessment System currently required within the
State

Please place an “X” in the boxes to indicate where an element of a Comprehensive Assessment System is
currently required.

Types of
programs or Elements of a Comprehensive Assessment System
systems
Measures of
Screening Formative Measures of the Quality
Measures Assessments Environmental of Adult- Other
Quality Child
Interactions
Grow NJ Kids
Level 4 X X X X X
Grow NJ Kids
Level 5% X X X X X

State-funded preschool (including contracted Head Start programs):
e Screening Measures: Early Screening Inventory-Revised;
e Formative Assessment: For the State Preschool Program, a district board of education shall ensure that all
preschool classroom teachers conduct ongoing performance-based assessment of children that:
o Is aligned with the comprehensive curriculum described in the school district’s five-year preschool
program plan and/or annual update as required and approved by the Department of Education; and
o Addresses all learning domains. Instruments currently approved include: Work Sampling System,
Teaching Strategies GOLD, and The Child Observation Record (COR);
e  Measures of Environmental Quality: Early Childhood Environmental Rating Scale-Revised (ECERS-R);
and
e  Measures of Adult-Child Interactions: Supports for Early Literacy Assessment (SELA) and the Preschool
Classroom Mathematical Inventory (PCMI); Classroom Assessment Scoring System (CLASS)
e  Other: Teaching Pyramid Observation Tool (TPOT)

IDEA Part B, 619:
e Special education programs follow general education requirements for all assessments.
e  Other: Entry and exit evaluations required for Outcome Study.

Head Start and Early Head Start:

e Screening Measures: ESI-R, Brigance;
Formative Assessment: Teaching Strategies GOLD or Child Observation Record (COR);
Measures of Environmental Quality: ECERS-R and ITERS
Measures of Adult-Child Interactions: Classroom Assessment Scoring System (CLASS)
Other: TPITOS; Teaching Pyramid Observation Tool (TPOT)

Evidence-Based Home Visiting (Healthy Families, Nurse-Family Partnership and Parents As Teachers):
e Screening Measures: Ages & Stages Questionnaire (ASQ), ASQ Social-Emotional (ASQ:SE)
e Formative Assessment: Routine/ongoing use of ASQ and ASQ:SE in combination with visit
observation/interaction monitor the infant/child progress in development and early learning
e  Measures of Environmental Quality: Home Observation for Measurement of the Environment: HOME
Inventory. Environment is broadly defines and includes parent-child interaction.
e  Other: Prenatal Screening/Risk Assessment (PRA) identifies risk factors for newborns/infants

State Licensing Requirements:
e  Screening Measures: Physical exams, immunizations, Universal Child Health Record, and special care
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Table (A)(1)-7: Elements of a Comprehensive Assessment System currently required within the

State

Please place an “X” in the boxes to indicate where an element of a Comprehensive Assessment System is

currently required.

Types of
programs or
systems

Elements of a Comprehensive Assessment System

Screening
Measures

Formative

Assessments

Measures of
Environmental
Quality

Measures of
the Quality
of Adult-
Child
Interactions

Other

plans — medical treatment needs, program/environmental modifications, diet, rest, allergies, etc.
e Formative Assessment: For state-funded preschool, a district board of education shall ensure that all
preschool classroom teachers conduct ongoing performance-based assessment of children that: Is aligned
with the comprehensive curriculum described in the school district’s five-year preschool program plan
and/or annual update as required and approved by the Department; Addresses all learning domains; Uses
multiple sources of evidence gathered over time; Is used for curriculum planning and reporting to parents;
and Is not used to determine the classroom placement of children.
e  Measures of Environmental Quality: DEP and DOH requirements are for lead, asbestos, space
requirements, play space requirements and playground safety.
e  Measures of Adult-Child Interactions: Ratio requirements are based on ages, group size, special needs; staff
training on positive guidance and discipline, program planning and development, creating a classroom
environment and health and safety procedures. Promoting positive staff and child interactions, promoting

family involvement and communication; family support and community resources.

e  Other: Staff and children’s records checklist requires the center to track all required documents including
CHRI and CARI check.

*Note: Grow NJ Kids Level 5 is incomplete at this time. It will be constructed using information from the current
Test Drive participants. The above measures will be included.

Table (A)(1)-8: Elements of high-quality health promotion practices currently required within

Programs

the State
Elements of high-quality health promotion practices
Health and Developmental, | Health promotion,

safety behavioral, and | including physical | [ ..

Types of requirements | sensory screening, activity and . Other
. literacy

Programs or referral, and healthy eating
Systems follow-up habits
State Preschool
Program X X X X
Other DOE-
Funded
Preschool X X X
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Table (A)(1)-8: Elements of high-quality health promotion practices currently required within

the State
Elements of high-quality health promotion practices
Health and Developmental, | Health promotion,
safety behavioral,and | including physical | [ ..
Types of requirements | sensory screening, activity and literac Other
Programs or referral, and healthy eating y
Systems follow-up habits
Early Head
Start and Head
Start (Federally X X X X
Required)
Evidence-Based X
HY programs X X X X prenatal
Programs X
funded under X .. . X X X
IDEA Part C Vision and Hearing
Programs X X
funded under X (required (vision/
IDEA Part B, X (required by X by hearing
section 619 General Ed. General
follow
standards) Ed. up)
standards) p
Programs *Health/
funded under dental
Title I of ESEA services
when
academi
c
progress
impacte
d by
poor
health
Programs
receiving X X
CCDF funds
State licensing
requirements/
Grow NJ Kids X X X X
Level 1
Grow NJ Kids
Level 2 X X X X X
Grow NJ Kids
Level 3 X X X X X
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Table (A)(1)-8: Elements of high-quality health promotion practices currently required within

the State
Elements of high-quality health promotion practices
Health and Developmental, | Health promotion,
safety behavioral,and | including physical | [ ..
Types of requirements | sensory screening, activity and literac Other
Programs or referral, and healthy eating Y
Systems follow-up habits
Grow NJ Kids
Level 4 X X X X X
Grow NJ Kids | Level 5 will Level 5
Level 5 be . .
constructed Level 5 will be Level 5 will be will be
with input constructed with constructed with constructe
from GPr)ow Grow NJ Kids Test Grow NIJ Kids Test d with
NIJ Kids Test Drive participants Drive participants Grow NJ
Drive and will include and wiFl)l inchIl) de Kids Test
articipants developmental, health promotion Drive
En d wiFl)l behavioral, and inclu dil‘?l h sicail participant
include these | >°0o°0Y screening activit fn% lsllealth s and will
referral and follow TVILY an Y | include
health and eating habits
safety up health
; literacy
requirements

Grow NJ Kids: Health and Safety standards are a distinct and defined area in the QRIS. Health

promotion practices are represented here under each heading. Basic health and safety requirements
must be documented starting at Level 1 and moving up the scale. The QRIS also requires the use of a
“state approved” developmental screening at a Level 2. Other health promotion activities such as daily
opportunities for physical health, oral health and nutrition are spread across all levels with increasing
emphasis on health practices as part of the curriculum moving up the scale. At the higher levels of 3-5,
activities that promote health literacy for families are addressed.

Licensing: New Jersey’s state licensing requires a universal child health record that has been listed

under “Other”.

IDEA Part B, 619: Some health promotion practices are required in state administrative code to be part
of general school district practices. Others are required as a part of individual students’ [EP’s.

Title I: Health and dental services are allowable, but not required.
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Table (A)(1)-9: Elements of a high-quality family engagement strategy currently required

within the State

Please describe the types of high-quality family engagement strategies required in the State. Types of
strategies may, for example, include parent access to the program, ongoing two-way communication
with families, parent education in child development, outreach to fathers and other family members,
training and support for families as children move to preschool and kindergarten, social networks of
support, intergenerational activities, linkages with community supports and family literacy programs,
parent involvement in decision making, and parent leadership development.

Types of Programs Describe Family Engagement Strategies Required Today
or Systems

State Preschool e (Coordinated system of social services at the school level

Program e Designated staff such as Community Parent Involvement Specialist,

Parent Liaison, and Family Worker assigned to organizing family
involvement plans and activities

Family Services Program supports to ensure that families’ social and
health services needs are being met

Development of family service plans through collaborative relationship
with teachers, family service professionals and other district staff

Other DOE-Funded
Preschool Programs

Coordinated system of social services at the school level
Family Workshops
On-going communication with parents

Early Head Start
and Head Start

(Requirements are
Federal, not State)

All Head Start and Early Head Start (HS/EHS) programs must:

Meet all federal family engagement requirements

Use a systematic and integrated approach to engage parents and families
Develop Family Agreements incorporating the parents’ goals and
outlining expectations, responsibilities, supports, and needed resources.
The Agreement must be revisited daily, weekly, monthly or until the
Agreement is met

Have an open door policy

Have a parent handbook explaining the program’s two-way
communication process

Have a process for parents to volunteer in the classroom or in the
program’s decision-making process

Develop a community assessment to determine available resources,
agencies and programs which support parents and families

Develop a community resource handbook for parents and families to use,
based on the results of the community assessment

Visit parents based on their goals and link parents to community
resources to meet their goals

Provide two home visits and parent teacher conferences to share
information about the child’s progress and to discuss school readiness and
transition goals

Develop transition plans and activities with Early Intervention agencies,
within Head Start programs and with LEAs. These transition activities
could include meeting with parents and the Early Intervention agency
team, program visitations, and meet-and-greet nights

Have a Policy Council which gives parents the opportunity to provide




Table (A)(1)-9: Elements of a high-quality family engagement strategy currently required

within the State

Please describe the types of high-quality family engagement strategies required in the State. Types of
strategies may, for example, include parent access to the program, ongoing two-way communication
with families, parent education in child development, outreach to fathers and other family members,
training and support for families as children move to preschool and kindergarten, social networks of
support, intergenerational activities, linkages with community supports and family literacy programs,
parent involvement in decision making, and parent leadership development.

Types of Programs
or Systems

Describe Family Engagement Strategies Required Today

input in the design, implementation and goals of the program. Council
Parent Committees must be comprised of participating parents who have
children enrolled in the program. The Committee plans and implements
parent engagement activities, parent workshops and ensures the program
is meeting children and family’s needs. The Committee assists in
developing literacy activities, fatherhood activities, and school readiness
activities

New Jersey HS/EHS programs have also hired a Fatherhood Coordinator to

specifically to engage fathers in activities such as support groups, child

support workshops and job training.

Programs funded
under IDEA Part C

Family Engagement Strategies Required in NJ Early Intervention System

(NJEIS)

e Family Directed Assessment leading to identification of family concerns,
priorities and resources
Individualized Family Service Plan with Measurable Family Outcomes

e Families are linked to resources and supports in the community through
on-going communication with their service coordinator, early
intervention practitioners and Regional Early Intervention Collaborative
(REIC) Family Support Coordinators

¢ REIC Family Matters Website provides statewide and regional supports
for families. Each REIC employs parents who have children who are
in/or have been through the EIS as Family Support Coordinators

¢ 3™ week of May is Early Intervention Week, and includes a variety of
state and regional activities designed to provide family networking,
community involvement, and information that supports families of young
children

e NIEIS service coordinators and practitioners encourage families to
participate in early intervention services, including the State Interagency
Coordinating Council

e Parents are provided with access to trainings, information, resources and
family support during the process of transitioning beyond early
intervention services (booklets, community-based workshops, lunch time
webinars for working parents, etc.)

e Local libraries and book stores in each region promote/host story times
and literacy events. Early literacy is encouraged through early
intervention services and materials (in English and Spanish) on the REIC
Family Matters website
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Table (A)(1)-9: Elements of a high-quality family engagement strategy currently required

within the State

Please describe the types of high-quality family engagement strategies required in the State. Types of
strategies may, for example, include parent access to the program, ongoing two-way communication
with families, parent education in child development, outreach to fathers and other family members,
training and support for families as children move to preschool and kindergarten, social networks of
support, intergenerational activities, linkages with community supports and family literacy programs,
parent involvement in decision making, and parent leadership development.

Types of Programs
or Systems

Describe Family Engagement Strategies Required Today

Regional Facebook pages, Regional Blogs, Statewide, regional and local
Websites, Regional email listserv, Statewide and regional newsletters
provide social networks of support for families

Programs funded
under IDEA Part B,
section 619

Strategies are the same as required for general education programs
Family participation in an annual parent survey

Family participation in the evaluation and development of an IEP process
Parent involvement in the decision making about their child's eligibility
and program

Programs funded
under Title I of
ESEA

Title I LEA’S must:

Hold an annual meeting for parents of participating children to inform
parents of the Title I program. This meeting must be held early in the
academic year. Multiple meetings should be held, at different times, to
maximize the attendance of Title I parents

Develop a parental involvement policy jointly with, and agreed upon by,
parents of children participating in Title I, Part A programs. This policy
must describe parental involvement efforts, including plan development
and school activities, and it must be distributed to parents of all children
participating in this program

Title I Schools must:

Develop an individual school policy indicating issues and activities
unique to that school. This also must be developed collaboratively with
parents of participating children and should describe how the school will
carry out the parental involvement requirements, including the
development of a parent compact
Develop a school-parent compact jointly with parents, students, and
teachers of students receiving Title I services that outlines the following:
o Parent-teacher conferences (at least annually) in elementary
schools, in which the compact forms the framework for discussion
with respect to the individual child;
o Frequent reports to parents on their child’s progress; and
o Reasonable access to staff, opportunities to volunteer and
participate in their child’s class, and observation of classroom
activities

Programs receiving
CCDF funds

State OOL requirements — encourage parents to visit to observe operation
and program activities
Involvement of representatives of the community to enhance the staff
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Table (A)(1)-9: Elements of a high-quality family engagement strategy currently required

within the State

Please describe the types of high-quality family engagement strategies required in the State. Types of
strategies may, for example, include parent access to the program, ongoing two-way communication
with families, parent education in child development, outreach to fathers and other family members,
training and support for families as children move to preschool and kindergarten, social networks of
support, intergenerational activities, linkages with community supports and family literacy programs,
parent involvement in decision making, and parent leadership development.

Types of Programs
or Systems

Describe Family Engagement Strategies Required Today

members and the children’s knowledge of community services, programs
and resources

e Adoption of activities such as; advisory committee, annual parent
meeting, open house, 1/3 membership comprised of parents

e Involvement of parent volunteers to help in the program

e Conferences

e Parents as part of the governing board

Evidence-Based
Home Visiting

Strengths-based approach to family engagement that is culturally and
linguistically responsive is central to success in HV services; visits with
parent/family are routine (weekly/bimonthly/monthly) and long-term

Program§ (pregnancy to age three) in home setting. NJ models incorporate strategies that
Serving high needs . . e . . . .
families all 21 build protective factors; facilitate parent input into a Family Support Plan; and
counties link to community supports and parent groups to build a local social network
Baby Basics materials are used as a starting point to promote healthy literacy
Strengthening A subset of child care centers in each county is part of SFNJ. CCR&Rs
Families NJ (SFNJ): | provide training/technical support to guide centers in enhancing seven core
Protective Factors parent/family engagement strategies (facilitate friendships & mutual support,
Framework strengthen parenting, respond to family crises, link families to services, value

participating centers
in all 21 counties

& support parents, facilitate social & emotional development of children,
respond to early signs of child neglect/abuse) to promote protective factors

Family Success
Centers (FSC)-Family)|
Resource Centers
serving high needs
families in all 21
counties

This statewide network of neighborhood centers is accessible to parents and
families, centers, schools and other EC partners. FSCs use a strength-based
approach in their work with families/communities. They incorporate family
engagement and family support principles, and promote protective factors
They serve diverse communities and are responsive to the cultural, linguistic &
literacy needs of families. They are run by a parent-led advisory board

State licensing
requirements/ Grow
NJ Kids Level 1

Parents are allowed to visit the center

Parents observe program activities

Parents are notified of field trips

Parents participate on the governing board and advisory committee
Annual meetings are held with parents

Parents attend open house

Parents are involved with representatives in the community to enhance
knowledge of community services, programs and resources
Parent/staff (teacher) conferences

e Information is shared with parents
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Table (A)(1)-9: Elements of a high-quality family engagement strategy currently required

within the State

Please describe the types of high-quality family engagement strategies required in the State. Types of
strategies may, for example, include parent access to the program, ongoing two-way communication
with families, parent education in child development, outreach to fathers and other family members,
training and support for families as children move to preschool and kindergarten, social networks of
support, intergenerational activities, linkages with community supports and family literacy programs,
parent involvement in decision making, and parent leadership development.

Types of Programs
or Systems

Describe Family Engagement Strategies Required Today

Grow NJ Kids Level
2

Parents are intentionally engaged using a relationship-based approach
Parents receive a general orientation about the program

Parents are asked about their preferred language and the center strives to
be responsive in communication

Parents receive information on their child’s activities: daily, if
infant/toddler, or weekly, if preschool age

Parents who have children that are in Early Intervention or preschool
special education are treated as equal partners in the IFSP/IEP planning
process

Parents are active participants in transition activities, e.g. when entering
program, between infant/toddler and preschool programs; from preschool
to kindergarten, etc.

Parents are asked to complete the Strengthening Families Protective
Factors survey at enrollment

Parents are encouraged to participate in an active parent group that meets
once a year to provide input and advise on center policies, procedures and
practices.

Parents are invited to participate in workshops around early literacy,
positive parent-child interactions, cultural awareness, developmental
issues and other topics that address the needs and interest of families

Grow NJ Kids Level
3

Parent are provided a survey about program services

Family education workshops are provided based on information from
parent surveys and staff input

Parents are engaged to assist the program in being culturally responsive
by sharing examples of cultural practices

Parents are encouraged to visit and participate in center activities
Parents receive one home visit a year

Grow NJ Kids Table
4

Parents are invited to participate in and represent the center on local or
regional advisory councils

Parents have an active group that meets three times a year that provide
input and advise on center policies, procedures and practices

Parents have opportunities to participate in leadership development and
decision making that impacts the center

Parents are supported to become advocates for their children’s early
learning and development

Parents receive two home visits a year
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Table (A)(1)-9: Elements of a high-quality family engagement strategy currently required
within the State

Please describe the types of high-quality family engagement strategies required in the State. Types of
strategies may, for example, include parent access to the program, ongoing two-way communication
with families, parent education in child development, outreach to fathers and other family members,
training and support for families as children move to preschool and kindergarten, social networks of
support, intergenerational activities, linkages with community supports and family literacy programs,
parent involvement in decision making, and parent leadership development.

Types of Programs Describe Family Engagement Strategies Required Today
or Systems

e Program staff communicate with parents, through various methods, about
the curriculum objectives, including educational goals and effective
strategies to use at home

e Parents, program staff and program leadership fully collaborate with
community partners to create responsive and culturally appropriate
services and systems

Grow NJ Kids Level | Grow NJ Kids Level 5 is currently being developed.
5




54

Table (A)(1)-10: Status of all early learning and development workforce credentials' currently

available in the State

If State has a Number and
workforce percentage of
List the early learning knowledge and ChI:Elali:y
and development competen.c y ildhood .
. framework, is the Educators Notes (if needed)
workforce credentials .
. credential who have the
in the State aligned to it? credential
(Yes/No/
Not Available) # %

CDA Yes 1,957 29.2
CCP* Yes 7 0.1
CDS Yes 3 0.04
P-3 2,601 38.9
Nursery (N-8) 1,021 15.3
/Elementary (K-8)
Infant/Toddler** Yes 97 14
NJ Administrator*** 18 0.3
CE/CEAS/AIt. Route 470 7.0
for P-3*#**
Other Teacher 518 7.7
Assistant
Credentialg®****

The above data represent certifications captured in the NJ Registry for Childhood Professionals and in
annual district-reported information submitted to the Department of Education, Division of Early
Childhood Education.

* CCP-Certified Child Care Professional is a national credential administered by the National Child
Care Association in Washington, D.C. Currently, the credential does not lead to any AA credits, which
explains the low percentage of professionals with the credential. The National Child Care Association
provided data for this credential.

** The New Jersey Infant/Toddler Credential administered by the Coalition for Infant/Toddler
Educators (CITE) and Professional Impact New Jersey (PINJ) was first made available in 2009.

##* The New Jersey Administrator’s Credential administered by Professional Impact New Jersey was
first made available in 2011.

##**Teachers in the state-funded preschool program who are currently working towards P-3
certification.

wk¥k¥Teacher Assistants in the state-funded preschool program who have a certification other than the
CDA. Districts are not currently asked to specify which credential.

14 Includes both credentials awarded and degrees attained.
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Table (A)(1)-11: Summary of current postsecondary institutions and other professional
development providers in the State that issue credentials or degrees to Early Childhood Educators

List postsecondary
institutions and other
professional development
providers in the State
that issue credentials or
degrees to Early
Childhood Educators

Number of Early Childhood Educators
that received an early learning credential
or degree from this entity in the previous

year

Does the entity align its
programs with the State’s
current Workforce
Knowledge and
Competency Framework
and progression of
credentials?

(Yes/No/
Not Available)*

Early Childhood Associate Degree Programs in New Jersey

Atlantic Cape Community
College

AA in Child Development/Child
Care Option
0 #receiving credential =5

Bergen Community
College

AAS in ECE
o #receiving credential =6

Brookdale Community
College

ECE Option in AA/AS
o #receiving credential = 26

Camden County College

AA/AS in ECE
o #receiving credential = 10
Preschool Teacher Education AAS
0 #receiving credential = 35

County College of Morris

AA/AS in ECE
0 #receiving credential = 13

Cumberland County
College

AAS in Early Childhood/Preschool
Education

o #receiving credential =9
AC in Early Childhood/Pre School
Education (33 credits)

0 #receiving credential =1

Hudson County
Community College

AA/AS in ECE

o #receiving credential = 67
AAS in ECE

o #receiving credential =2
ECE Certification

O #receiving credential =2

Mercer County
Community College

AAS in Early Childhood and
Special Education Asst
0 #receiving credential =4

Middlesex County College

ECE Educational Practitioner
AA/AS
o0 #receiving credential = not
available

Passaic County
Community College

AA/AS in ECE
o #receiving credential = 56

AAS in ECE




56

Table (A)(1)-11: Summary of current postsecondary institutions and other professional
development providers in the State that issue credentials or degrees to Early Childhood Educators

List postsecondary
institutions and other
professional development
providers in the State
that issue credentials or

Number of Early Childhood Educators

that received an early learning credential

or degree from this entity in the previous

year

Does the entity align its
programs with the State’s
current Workforce
Knowledge and
Competency Framework
and progression of

degrees to Early credentials?
Childhood Educators (Yes/No/
Not Available)*
o #receiving credential =4
e CDA Certificate Program
o0 #receiving credential=91
e Infant Toddler Certificate Program
0 #receiving credential = 19
Raritan Valley Community e AAin ECE
College o #receiving credential = 15
¢ AA in Education (P-5)
o #receiving credential = 26
e AAS/in ECE
0 #receiving credential =3
Sussex County e Child Development Specialist
Community College Certificate
o #receiving credential= 3
e AAS Child Development Specialist
o #receiving credential = 8
¢ AA in EC/Elementary/Secondary
0 #receiving credential=21
Union County College ¢ AA/AS in ECE Education
o0 #receiving credential = not
available
Warren County e AASin ECE
Community College O # receiving credential = 4
Early Childhood Bachelor’s Degree Programs in New Jersey
Bloomfield College e EC and Elementary Education

o #receiving credential = 16
Special Education and EC
0 #receiving credential =3

Caldwell College

Elementary Education (P-3) and (P-
5)
0 #receiving credential = 32

College of St. Elizabeth

Elementary (K-5) and ECE (P-3)
Dual Certification
o0 #receiving credential = not
available

Felician College

Elementary (K-5) and EC
Education (P-3)
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Table (A)(1)-11: Summary of current postsecondary institutions and other professional
development providers in the State that issue credentials or degrees to Early Childhood Educators

List postsecondary
institutions and other
professional development
providers in the State
that issue credentials or
degrees to Early
Childhood Educators

Number of Early Childhood Educators
that received an early learning credential
or degree from this entity in the previous

year

Does the entity align its
programs with the State’s
current Workforce
Knowledge and
Competency Framework
and progression of
credentials?

(Yes/No/
Not Available)*

0 #receiving credential =5

Georgian Court University

o Inclusive ECE (P-3) and Teacher of
Students with Disabilities
o #receiving credential = 1
e Teacher’s Certification (15 cred.,
already in the field)
0 #receiving credential = §

Kean University

e P-3 Certification
0 #receiving credential = 88
e ECE (Dual Certification P-3 and
Special Education)
0 #receiving credential = 35

Monmouth University

e Content Area and Elementary
Education w/ endorsement in P-3 or
P-3 and Teacher of Students with
Disabilities

0 #receiving credential = 3

e P-3 and Teacher of Students with

Disabilities
0 #receiving credential =9

Montclair State University

e Family and Child Studies: Families,
Children and School Settings,
Concentration w/ Teacher
Certification in Elementary School
Teacher in P-3

0 #receiving credential =27

New Jersey City
University

e ECE w/ P-3 Certification
o #receiving credential =20
e ECE w/ Dual P-3 and Elementary
Certification
o #receiving credential =5
e ECE w/ Dual P-3 and Special
Education Certification
0 #receiving credential = 34

Rider University

e Elementary Education (minor in
ECE)
0 #receiving credential = 15

Rowan University

e  Education: Specialization in ECE
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Table (A)(1)-11: Summary of current postsecondary institutions and other professional
development providers in the State that issue credentials or degrees to Early Childhood Educators

List postsecondary
institutions and other
professional development
providers in the State
that issue credentials or
degrees to Early
Childhood Educators

Number of Early Childhood Educators
that received an early learning credential
or degree from this entity in the previous

year

Does the entity align its
programs with the State’s
current Workforce
Knowledge and
Competency Framework
and progression of
credentials?

(Yes/No/
Not Available)*

0 #receiving credential =27

Rutgers University —
Camden

Childhood Studies: Concentration
in EC Studies
0 #receiving credential = 31

Seton Hall University

(BSE) Elementary and Special
Education w/ P-3 Option
0 #receiving credential = 39

The College of New Jersey

(BS) ECE
0 #receiving credential =21

William Paterson
University

Early Childhood: P-3 Certification
0 #receiving credential = 13
Dual Certification P-3 and K-5
0 #receiving credential = 52

Early Childhood Joint Bachelor’s/Master’s and Master’s Degree Programs in New Jersey

Georgian Court University

M.A. Education: Early Childhood
Education

o #receiving credential =0
M.A. Education: Inclusive Early
Childhood Education (P-3)

0 #receiving credential =2

Kean University

M.A.ECE
O #receiving credential = 16

Monmouth University

M.A. Education: w/ P-3
Endorsement

o #receiving credential =2
P-3 Graduate Endorsement

o #receiving credential = 16

Montclair State University

M.A.T./B.A. Teaching and Teacher
Certification in P-3 and Teacher of
Students w/ Disabilities

o #receiving credential =0
M.A. Education: Inclusive ECE, w/
Teacher Certification in Students w/
Disabilities (P-12)

o #receiving credential = 8
M.A.T.: Newark Montclair Urban
Teacher Residency Program (P-3,
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Table (A)(1)-11: Summary of current postsecondary institutions and other professional
development providers in the State that issue credentials or degrees to Early Childhood Educators

List postsecondary
institutions and other
professional development
providers in the State
that issue credentials or
degrees to Early
Childhood Educators

Number of Early Childhood Educators
that received an early learning credential
or degree from this entity in the previous

year

Does the entity align its
programs with the State’s
current Workforce
Knowledge and
Competency Framework
and progression of
credentials?

(Yes/No/
Not Available)*

Grades K-5, Teachers of Students
w/ Disabilities)
o #receiving credential =9
e M.A.T.: Teacher Certification in P-
3
o #receiving credential = 19
e M.A.T.: Teacher Certification P-3
and Students w/ Disabilities (P-12)
0 #receiving credential = 19

New Jersey City
University

e M.A.T. in ECE (P-3 Certification)
o #receiving credential =5
e M.A.T. in EC and Special
Education (Dual Certification P-3
and Teacher of Students with
Disabilities)
o0 #receiving credential = 18
e M.A.in ECE
0 #receiving credential = ()

Rutgers University —
Camden

e B.A/M.A. Childhood Studies:
Concentration in ECE
0 #receiving credential =0

Rutgers University — New
Brunswick

e B.A. (Liberal Arts)/M.A.
Education: Elementary Education
(K-5) w/ P-3 Certification

0 #receiving credential = 11

e M.A. Education (Ed.M.) Early

Childhood/ Elementary Education
0 #receiving credential =5

The College of New Jersey

e B.A/M.A.T Integrated Early
Childhood: Urban Education option
o #receiving credential =2
e M.A. in Teaching (M.A.T.) Early
Childhood
o #receiving credential = 16

William Paterson
University

e M.A. Education: Early Childhood
Concentration
0 #receiving credential = 11

Early Childhood Doctoral Degree Programs in New Jersey
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Table (A)(1)-11: Summary of current postsecondary institutions and other professional
development providers in the State that issue credentials or degrees to Early Childhood Educators

List postsecondary
institutions and other
professional development
providers in the State
that issue credentials or

ials?
degrees to Early credentials?
Childhood Educators (Yes/No!
Not Available)*

Number of Early Childhood Educators
that received an early learning credential
or degree from this entity in the previous

year

Does the entity align its
programs with the State’s
current Workforce
Knowledge and
Competency Framework
and progression of

Rutgers University — New
Brunswick

e Ed. D.: Concentration in Teacher
Leadership: (Early Childhood area
of study)

o #receiving credential =0

e Ph. D. Education: Specialization in
ECE

0 #receiving credential =1

*30% of these programs are mapped to a prior version of the NJ Core Knowledge and Competencies
Framework. However, as indicated in each entity’s Letter of Support and/or Scope of Work, all will be

mapping to the Framework once the revisions are finalized.
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Table (A)(1)-12: Current status of the State’s Kindergarten Entry Assessment

Essential Domains of School Readiness

Cognition
and general
State’s knowledge .
. . . Physical well- .
Kindergarten (including Approaches . Social and
Language being and .
Entry . early toward emotional
and literacy . . motor
Assessment mathematics learning development
development
and early
scientific
development)
Domain covered? Y Y Y Y Y
(YN)
Domain aligned to Y Y Y Y Y
Early Learning
and Development
Standards? (Y/N)
Instrument(s) Teaching Teaching Teaching Teaching Teaching
used? (Specify) Strategies Strategies Strategies Strategies Strategies
GOLD® GOLD® GOLD® GOLD® GOLD®
Evidence of Y Y Y Y Y
validity and
reliability? (Y/N)
Evidence of Y Y Y Y Y
validity for
English learners?
(YN)
Evidence of Y Y Y Y Y
validity for

children with
disabilities? (Y/N)

How broadly
administered? (If
not administered

Currently in
seven pilot
districts (791

Currently in
seven pilot
districts (791

Currently in
seven pilot
districts (791

Currently in
seven pilot
districts (791

Currently in
seven pilot
districts (791

statewide, include | students). students). students). students). students).
date for reaching | Statewide by | Statewide by Statewide by | Statewide by Statewide by
statewide 2018 2018 2018 2018 2018
administration)

Results included Yes, by 2015. | Yes, by 2015. | Yes, by 2015. | Yes, by 2015. | Yes, by 2015.

in Statewide
Longitudinal Data
System? (Y/N)
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Table (A)(1)-13: Profile of all early learning and development data systems currently used in the

State

List each data
system
currently in use
in the State that
includes early
learning and
development
data

Place an “X” for each Essential Data Element (vefer to the definition) included in

Essential Data Elements

each o

f the State’s data systems

Unique
child
identifier

Unique
Early
Childhoo
d
Educator
identifier

Unique
progra
m site
identifie
r

Child and
family
demograph
ic
information

Early
Childhood
Educator
demograph
ic
information

Data on
progra
m
structur
e and
quality

Child-step
program
participatio
n and
attendance

NJ SMART -
Statewide
Longitudinal
Data System

X

X

X

X

NJ Early
Intervention
System (NJEIS)

Child care
subsidy
programs

X
(attendance
only)

Licensing
Information
(LIS)

Professional
Impact NJ
Workforce
Registry

State Preschool
Program
IDEA Part B,
619

NJ HV Data
Healthy Families
Parents As
Teachers

X
(HV staft)

X
(HV staff)

NJ HV Data
Nurse-Family
Partnership

X
(HV staft)

X
(HV staff)
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(A)(2) Articulating the State’s rationale for its early learning and development reform
agenda and goals. (20 points)

The extent to which the State clearly articulates a comprehensive early learning and
development reform agenda that is ambitious yet achievable, builds on the State’s progress to
date (as demonstrated in selection criterion (A)(1)), is likely to result in improved school
readiness for Children with High Needs, and includes—

(a) Ambitious yet achievable goals for improving program quality, improving outcomes
for Children with High Needs statewide, and closing the educational gaps between Children with
High Needs and their peers;

(b) An overall summary of the State Plan that clearly articulates how the High-Quality
Plans proposed under each selection criterion, when taken together, constitute an effective
reform agenda that establishes a clear and credible path toward achieving these goals; and

(c) A specific rationale that justifies the State’s choice to address the selected criteria in
each Focused Investment Area (C), (D), and (E), including why these selected criteria will best
achieve these goals.

(A)(2)(a) and (b)

As described in (A)(1), the State of New Jersey in the last decade—and particularly in the last
few years—has positioned itself to launch and implement the ambitious yet achievable NJ Plan.
With a solid governance structure in place and plans well underway, the state is on course to
meet our goal for the NJ Plan: To implement an aligned and coordinated high quality system of
early education and care with measurable impact for all of the state’s high needs children from

pregnancy through age eight.

This goal represents the culmination of a state planning process driven by the mission Governor
Chris Christie laid out in 2011, when he created the ELC by issuing Executive Order 77, which
states that the “critical mission” of “preparing all of New Jersey’s students for college and career
... requires all of New Jersey’s children to enjoy access to high-quality early education and
development programs to prepare them for the challenges of life and learning” (Attachment 14,
on Appendix pages 347-349). In short, to be ready for college and career, New Jersey students
must first be ready for kindergarten. While the state has made tremendous progress over the past
decade in this area, still too many at-risk infants and young children do not have access to high-

quality programs, and continue to fall behind their peers in the elementary years.
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We know this from the Abbott Preschool Program Longitudinal Effects Study cited in (A)(1)
(Attachment 3, on Appendix pages 65-67), which showed significant gaps in achievement of
high needs children who attended the high quality State Preschool Programs and those who
didn’t; but also from achievement gaps in scores on the NJ ASK 3™ Grade State Test, which
show a 30 percentage point gap between students who are economically disadvantaged and those
who are not, as well a 30 percentage point gap between African American and white students,
and a 27 percentage point gap between Hispanic/Latino and white students (See Attachment 15,
NJ ASK Performance By Demographic Group Statewide, on Appendix pages 350-373). It is
with this information in mind that Governor Christie, in his Executive Order, directs the Early
Learning Commission to increasing access to high quality early learning programs and closing

those gaps.

These directives are reinforced in many of the state’s subsequent governing documents and
policies and form the basis for the high quality plans that together comprise the NJ Plan. As
stated in the Strategic Plan (described in (A)(1); Attachment 4, on Appendix pages 68-70),
“Central to the [NJCYC’s] effort to design a system to create and sustain high quality, is the
refinement and implementation of New Jersey’s Quality Rating and Improvement System
(QRIS), Grow NJ [Kids]” (See Attachment 16, on Appendix pages 374-405). This system, as
detailed in Section B, is at the core of the NJ Plan. Once fully implemented, Grow NJ Kids will
provide the framework for all of the program standards implemented via the other high quality
plans (data, health, family engagement, etc.), which will feed into the Tiered QRIS while at the
same time facilitating and utilizing information from it. Meanwhile, the NJ-EASEL data
warehouse described in Section (E)(2) will serve as the repository through which the collected

data informs the quality improvement and outreach activities “managed” by Grow NJ Kids.

Our evidence-based early learning and development standards (See Section (C)(1) — page 154),
when alignment is completed, will serve as guideposts for both early education and development
programs and families, as they seek to help infants and young children in the culturally and
linguistically diverse state of New Jersey meet appropriate milestones and prepare for school.
Subsequently, the NJ Kindergarten Entry Assessment (See Section (E)(1) — page 204) will serve

as the pivotal focal point that will provide a metric of how well our early learning and
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development system is working to close the school readiness gap and how and where to make
improvements in a timely, productive way. Central to making such improvements is setting clear
expectations for what early childhood educators should know by clarifying the NJ Core
Knowledge and Competencies Framework and integrating it with the myriad of early childhood

workforce preparation programs (See Section (D)(1) — page 193).

The Family Engagement Standards plan in (C)(4) — page 180 will provide tools to help high
needs families obtain access to high quality early learning and development programs and
empower them to be leaders in their child’s overall growth and development. These families also
will be served by our plan to improve the coordination of health, behavioral and developmental
services of high needs children (See Section (C)(3) — page 164), which takes a “whole-child”
approach to closing the educational gaps by connecting families to (and simplifying) the state’s
various health-related support services and programs. It also speaks to our state’s belief that
connecting with families during pregnancy and providing access to essential health services will
have positive long-term implications. Many of the plans above attest to the state’s vision that this
work must be thought of on a continuum that strengthens linkages between early childhood and
the K-3 school system, which we detail in Competitive Preference Priority #4. Together, these

high quality plans constitute the NJ Plan, demonstrated by the chart below.

NJ’s path to improved outcomes for high needs children prenatal through age eight.
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By addressing these plan components through the collaborative, cross-agency governance model
and grant management structure described in (A)(3), the State of New Jersey is confident it will
succeed in meeting the objective of an aligned and coordinated high quality system of early
education and care with measurable impact for all of the state’s high needs children from

pregnancy through age eight.

The plan is based on the foundational work conducted over the last three years by the NJCYC as
detailed in Section (A)(1). It was developed with input from a multitude of stakeholders, largely
through the broad representation that exists within the NJCYC, and through meetings with
community and four-year colleges, Head Start, school districts, early childhood educators,
advocates, early childhood organizations, and families. We did not want a plan that was designed
from the top-down, but one that would be practical, useful and achievable by the state agencies,
and local early childhood educators, trainers, program directors, and data-specialists putting the

pieces together—while always keeping our high need children and families front and center.

This plan is anchored by a series of goals, which will be met by the state’s 12 high quality plans.
These goals address both our state’s historic strengths and challenges. As described in (A)(1), we
have worked hard over the years to create the State Preschool Program, which is recognized
nationally for its high quality and its ability to dramatically improve academic outcomes of high
needs children. Yet, we have lagged as a state in offering similarly high quality supports and
training to our other programs serving high needs infants and young children, such as our family
child care programs and center-based sites outside of the State Preschool Program. We have a
wide gap in quality between the programs, as evidenced in a recent study that examined the
quality of (non State-Preschool) center-based programs serving infants and toddlers (See
Attachment 17, The State of Infant-Toddler Care and Education in New Jersey, on Appendix
pages 406-433). The study found that “the quality of center-based infant and toddler care in the

State of New Jersey is primarily of moderate quality, with the vast majority less than good.”

These findings speak to the urgency we feel to improve the quality of care statewide for children
with high needs. Because of the low baseline of many of the programs that will be entering Grow

NIJ Kids, we will use the RTT-ELC grant opportunity to construct a support structure that helps
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programs move from providing basic care to creating programs that result in learning and
development benefits for infants and young children. In the NJ Plan, we have carefully
considered where the programs are starting out, and have set realistic targets for quality
improvement. We believe that by the end of the grant period, we will have set up the
infrastructure for quality improvements, and begun to close the quality gap we see within our
state. In establishing our specific goals that would be both ambitious and achievable, we sought
to keep this challenge in mind. We selected targets after closely reviewing the work of other
states; as well as, reviewer comments from NJ’s 2011 RTT-ELC application, and our subsequent
progress over the past two years. We closely reviewed feedback that previous RTT-ELC grant
recipients have received on their progress, and have listened to feedback from other states who
reported difficulty in meeting targets for both program and parent participation. In response to
this information, NJ chose realistic targets for the numbers and percentages of early learning and

development programs that will participate in Grow NJ Kids by type of program and estimates

are achievable, but still ambitious (detailed in (B)(2)(a)(1)-(5) and Table (B)(2)(c)).

Below is a summary of the NJ Plan, including the key goals of our 12 high quality plans and
several strategically important activities required to execute them in a way that will improve
outcomes for New Jersey’s high needs children. Full details of each plan, according to the
federal definitions, as well as the state’s timeline, fiscal and staff resources, assigned roles and

responsibilities, evidence, and performance metrics are provided later in this application.

High Quality Plans #1-5: Providing High Quality Settings for High Needs Children through

the Grow NJ Kids Tiered QRIS — (See Sections (B)(1-5))

Goals: To maximize the learning and development of high-needs infants and young children, NJ
will provide access to high quality early learning and development programs through the
implementation of Grow NJ Kids. By 2018,

% Grow NJ Kids will be expanded from a pilot of 56 programs to 1,790 early learning
and development programs, representing 28% of sites serving infants and young
children with high needs including: 494 (21.1%) CCDF center-based programs; 180
(8.6%) CCDF family childcare programs; 140 (40%) IDEA Part B programs; 489
(81.9%) State Preschool Programs; 152 (76.8%) other state-funded preschool
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programs; 125 (83.3%) HS/EHS programs; 21 public and approved private schools
for the disabled; and 189 non-high needs sites (See Table (B)(2)(c) — page 121).

X/
L X4

Fifty percent of participating programs will be at Grow NJ Kids Level 3, 4 or 5.

X/
L X4

NJ will have a self-sustaining Training Academy to coordinate all professional
development and technical assistance programs serving high needs children in NJ.
Academy staff and Quality Improvement Specialists will have trained: 16,092 early
childhood educators and 3,100 related staff (e.g. early intervention specialists, home

visitors, family services staff) in the tools to implement Grow NJ Kids.

High Quality Plan #2: Comprehensive, Aligned System of Early Learning and

Development Standards — (See Section (C)(1))

Goal: By 2018, NJ will have implemented an aligned set of evidence-based early learning and
development standards from birth to grade three in all state early learning and
development programs; prepared 14,652 early childhood educators serving high needs
infants and children across all 1,790 early learning and development programs to utilize
the NJ Birth to Three Early Learning Standards and the Preschool Teaching and

Learning Standards; and used the standards to inform state licensing and contracts.

High Quality Plan #3: Addressing Health, Behavioral and Developmental Needs to

Improve School Readiness - (See Section (C)(3))

Goal: To prepare high needs children for school by improving access to services that address
the physical, social and emotional health of infants and young children. By 2018, NJ will
have screened at least 50% of high needs children in ASQ and ASQ:SE or comparable
tools; referred at least 10% of high needs children for Early Intervention services and,
where needed, received follow-up; ensured that at least 45.9% of high needs children are
receiving ongoing health care; and ensured 45% of high need children are up to date on
well-child care visits, immunizations etc. (See Table (C)(3)-d). We also will have set up a
statewide network of Central Intake Hubs and trained a minimum of 2,800 early
childhood educators serving high needs children and a minimum of 1,000 participants

from other early learning and development partners in the health standards.
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High Quality Plan #4: Engaging and Supporting Families — (See Section (C)(4))

Goal: To empower New Jersey’s high needs families to be leaders and partners in their
children’s early learning and development, by 2018 NJ will have: trained at least 2,800
early childhood educators (and many other community partners) serving high needs
children and participating programs in Grow NJ Kids in the five Strengthening Families
Protective Factors; put all 1,790 programs in Grow NJ Kids on a path toward improved
two-way communication with New Jersey’s diverse families by using an evidence-based
progression of statewide family engagement standards; achieved 50% parent membership
on statewide network of County Councils for Young Children; and successfully reached
culturally and linguistically diverse families with multi-lingual standards documents,

video clips library, and through the Grow NJ Kids Family Portal.

High Quality Plan #5 Building an Effective Career Development System for the Early

Childhood Educator Workforce (See Section (D)(1))

Goal: By 2018, NJ will have implemented a NJ Core Knowledge and Competencies Framework
and progression of credentials that promotes the improvement of workforce quality by
coordinating career pathways for early childhood educators and achieved 100%
participation (from current 30% baseline) of higher education institutions using the

Competencies Framework within coursework.

High Quality Plan #6: Understanding the School Readiness at Kindergarten Entry (See

Section (E)(1))

Goal: By 2018, the NJ Kindergarten Entry Assessment (NJKEA) will be implemented in 80%
of participating kindergarten classrooms (100% in five years—assessing 118,500 children
in approximately 4,700 classrooms) statewide to understand children’s readiness for
kindergarten and use that information to close the readiness gap; 1,000 teachers and 250

administrators per year will be trained.

High Quality Plan #7: Linking Data Systems to Support Outcomes for Young Children
(See Section (E)(2))
Goal: By 2018, NJ will have a fully operational NJ-EASEL early education data warchouse that

links all state data systems related to infants and young children and evaluates progress
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toward the NJ Early Care and Education Outcome-Based Objectives so as to inform

programs and policies aimed at improving outcomes for all high needs children.

High Quality Plan #8 Sustaining Positive Early Learning Outcomes in 3rd Grade and

Beyond (See Priority #4)

Goal: To sustain gains made in preschool across all domains for children in kindergarten
through 3rd grade, by 2018, New Jersey will conduct an embedded leader and teacher
series that helps teachers and administrators implement optimal instructional practices in
99 schools with current low rates of proficiency on the state test for third grade (Partial
Proficiency rates of >50%). The training will equip 1,154 teachers and 99 leaders with
the tools to provide effective, differentiated instruction for young children, and will
inform a statewide initiative to ensure that children are acquiring grade level skills and

competencies.

(A)(2)(c) Justification for Focused Investment Areas

We are committed to ensuring that each of New Jersey’s high needs children has access to
carefully designed, enriching early experiences. In order to keep working towards this goal, we
considered both our successes and challenges (as described in (A)(1)) and the lessons we’ve
learned from over a decade of experience. Through this reflective process, we chose to build on
our existing expertise, experience and capacity while also extending to new projects that will

strategically build capacity across the state for continuity and sustainability.

The state will address (C)(1) Developing and using statewide, high-quality Early Learning
and Development Standards because the state has made significant progress in designing
infant/ toddler and preschool standards that meet all essential domains of school readiness, in
addition to adopting the Common Core. We will complete the alignment of these standards;
disseminate the new infant/toddler standards to early learning and development programs
statewide; produce multi-lingual guides to the standards that are useful for the diverse families of

New Jersey; and conduct training of early childhood educators on the standards.
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The state will address (C)(3) Identifying and addressing the health, behavioral, and
developmental needs of children with high needs to improve school readiness because the
state has been successful in building programs and securing substantial federal and state funds
that seek to improve the overall health and well-being of high needs children and their families.
While it has prioritized investment in and development of certain areas of focus, the state has
lacked the capacity to fully coordinate the multitude of programs that are available to high needs
children and their families. RTT-ELC funds will be critical in helping the state meet this need by
expanding its capacity to link high needs children, families, early childhood educators and
healthcare providers with referrals to and follow up of all types of health services (physical,
social-emotional etc.) and by providing ongoing training and education on evidence-based

standards that encompass a “whole-child” approach to readiness for school and life.

The state also will address (C)(4) Engaging and Supporting Families because the state’s past
achievement in involving families as leaders in their child’s early learning has been well-
established in our State Preschool Program, Head Start and home-visiting programs. Now it is
time to expand the best practices to other early learning and development programs and the
families they serve to truly empower families to be leaders in the child’s development. We have
included Family Engagement Standards in the pilot of the Grow NJ Kids Tiered QRIS, but RTT-
ELC funds will help us translate those standards into meaningful, user-friendly formats for high
needs families and train the program leaders who will put them into practice. The funds also will

help us assess the degree to which we are actually reaching our intended targets.

The state will address (D)(1) Developing a Workforce Knowledge and Competency
Framework and a progression of credentials. The reason for this is that completing the
significant legwork to develop a comprehensive, well-aligned credentialing and professional
development system for the early childhood workforce is essential before embarking on a high
quality plan to tackle some of the toughest issues facing the early childhood education workforce
that are required for the work outlined in (D)(2) to actually succeed. We have every intention of
addressing those issues as we refine the NJ Core Knowledge and Competencies Framework and
career lattice and integrate them into all sectors of early childhood workforce preparation. This

process will facilitate the calibration of the quality and types of coursework being offered.
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However, until we are, for example, collecting all of the necessary data on early education
coursework in the Workforce Registry and feel confident in its authenticity, we cannot

adequately make decisions about where to focus our reform efforts.

The state will also address (E)(1) Understanding the status of children’s learning and
development at Kindergarten entry. We are currently in the second year of an important pilot
of the NJKEA and plan to implement the NJKEA statewide by September 2019. The instrument
will allow us to understand children’s development upon entry to kindergarten, and with parent
input will be used to create individualized learning plans for children. We know from an in-depth
study of the pilot to date that we need to integrate more and better professional development
around the assessment tool. We also need to assess the degree of alignment between the NJKEA,
our preschool standards, and our kindergarten standards. We feel as though we have made great
progress in developing this critical, evidence-based part of our Comprehensive Assessment

System and now it is time to launch it statewide.

The state will also address (E)(2) Building or enhancing an early learning data system to
improve instruction, practices, services and policies. New Jersey’s restructured governance
system must be reflected in the way it gathers, analyzes, and utilizes the myriad types of data it
collects. To this end, the state’s Data Committee has undergone detailed preparation to create the
NJ-EASEL data warehouse so that it will align with NJ SMART and all of the other state data
systems that collect information on high needs infants and young children. We’ve completed
significant foundation-level work and planning. RTT-ELC funds will allow us to finish this work
by aligning the systems and building capacity to collect and analyze the data so we can
understand the key outcomes we’ve identified as wanting to measure—and to ensure this work

continues indefinitely in the future.

New Jersey also has chosen to address Competitive Preference Priority #4: Creating
Preschool through Third Grade Approaches to Sustain Improved Early Learning
Outcomes through the Elementary Grades. New Jersey chose to address this priority because
we want to ensure that the gains made in reducing the achievement gap are continued in

kindergarten, through the early elementary years, and beyond. Misconceptions about how to
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teach the more rigorous Common Core standards, coupled with a focus on teacher
accountability, have resulted in a movement away from instructional practices appropriate for
young children. The lesson New Jersey takes from this is that we need to do more to infuse
optimal teaching practices for young children back into kindergarten and the early elementary
grades through a data-informed continuous evaluation and improvement cycle for both
instructional practices and child progress (all while meeting the more rigorous standards). We
will do this via aligning standards and guiding documents, assessments, professional

development, and embedded supports.

Identification of the two or more selection criteria that the State has chosen to address in
Focused Investment Area (C):

Please check the box to indicate which selection criterion or criteria in Focused Investment Area
(D) the State is choosing to address

X (C)(1) Developing and using statewide, high-quality Early Learning and Development
Standards.

O (C)(2) Supporting effective uses of Comprehensive Assessment Systems.

X (C)(3) Identifying and addressing the health, behavioral, and developmental needs of Children

with High Needs to improve school readiness.

X (C)(4) Engaging and supporting families.

Identification of the one or more selection criteria that the State has chosen to address in
Focused Investment Area (D):

Please check the box to indicate which selection criterion or criteria in Focused Investment Area
(D) the State is choosing to address

X (D)(1) Developing a Workforce Knowledge and Competency Framework and a progression of
credentials.

O (D)(2) Supporting Early Childhood Educators in improving their knowledge, skills, and

abilities.

Identification of the one or more selection criteria that the State has chosen to address in
Focused Investment Area (E):

Please check the box to indicate which selection criterion or criteria in Focused Investment Area
(E) the State is choosing to address

X (E)(1) Understanding the status of children’s learning and development at kindergarten entry.
X (E)(2) Building or enhancing an early learning data system to improve instruction, practices,
services, and policies.
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(A)(3) Aligning and coordinating early learning and development across the State. (10
points)

The extent to which the State has established, or has a High-Quality Plan to establish,
strong participation in and commitment to the State Plan by Participating State Agencies and
other early learning and development stakeholders by--

(a) Demonstrating how the Participating State Agencies and other partners, if any, will
identify a governance structure for working together that will facilitate interagency coordination,
streamline decision making, effectively allocate resources, and create long-term sustainability,
and describing--

(1) The organizational structure for managing the grant and how it builds upon
existing interagency governance structures such as children’s cabinets, councils, and
commissions, if any already exist and are effective;

(2) The governance-related roles and responsibilities of the Lead Agency, the
State Advisory Council on Early Childhood Education and Care, each Participating State
Agency, and the State’s Interagency Coordinating Council for Part C of IDEA, and other
partners, if any;

(3) The method and process for making different types of decisions (e.g., policy,
operational) and resolving disputes; and

(4) The plan for when and how the State will involve representatives from
Participating Programs, Early Childhood Educators or their representatives, parents and
families, including parents and families of Children with High Needs, and other key
stakeholders in the planning and implementation of the activities carried out under the
grant;

(b) Demonstrating that the Participating State Agencies are strongly committed to the
State Plan, to the governance structure of the grant, and to effective implementation of the State
Plan, by including in the MOU s or other binding agreements between the State and each
Participating State Agency--

(1) Terms and conditions that reflect a strong commitment to the State Plan by
each Participating State Agency, including terms and conditions designed to align and
leverage the Participating State Agencies’ existing funding to support the State Plan;

(2) “Scope-of-work™ descriptions that require each Participating State Agency to
implement all applicable portions of the State Plan and a description of efforts to
maximize the number of Early Learning and Development Programs that become
Participating Programs; and

(3) A signature from an authorized representative of each Participating State
Agency; and
(c) Demonstrating commitment to the State Plan from a broad group of stakeholders that

will assist the State in reaching the ambitious yet achievable goals outlined in response to
selection criterion (A)(2)(a), including by obtaining--
(1) Detailed and persuasive letters of intent or support from Early Learning
Intermediary Organizations, and, if applicable, local early learning councils; and

(2) Letters of intent or support from such other stakeholders as Early Childhood
Educators or their representatives; the State’s legislators; local community leaders; State or local
school boards; representatives of private and faith-based early learning programs; other State and
local leaders (e.g., business, community, tribal, civil rights, education association leaders); adult
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education and family literacy State and local leaders; family and community organizations;
representatives from the disability community, the English learner community, and entities
representing other Children with High Needs (e.g., parent councils, nonprofit organizations,
local foundations, tribal organizations, and community-based organizations); libraries and
children’s museums; health providers; public television stations, and postsecondary institutions.

(A)(3)(a) A governance structure that facilitates interagency coordination

New Jersey made a series of moves to implement an aligned cross-agency governance structure
specifically designed to effectively implement the NJ Plan. Today, the state has in place a
system of interagency coordination and streamlined decision-making that assures young high
needs infants and children do not fall neatly into the silos of a particular agency. Instead, the
state organized itself around young children by allocating fiscal and staff resources and creating

sustainable structures that will support meaningful communication and teamwork over time.

If successful in receiving the RTT-ELC grant, the State of New Jersey will be ready to
implement the NJ Plan. The diagram below shows our current structure which is anchored by

three entities: The NJCYC, the IPG and the ELC.

The Structure of Early Education and Care in New Jersey

Early Learning Commission
Commissioners of Education, Health, Children
& Families and Human Services
*Considers proposed plans and approves policy
and funding decisions

— N\

Interdepartmental New Jersey Council
Planning Group — for Young Children
State Administrators Stakeholders
*Considers feasibility of each *Makes recommendations
recommendation, makes plans for (Strategic Plan)
implementation

The New Jersey Council for Young Children (NJCYC): As referenced in (A)(1), the NJCYC
was created by Executive Order #162 in 2010 and serves as the State Advisory Council. The 24-
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member body appointed by the Governor is charged with making recommendations about all
programs for children from prenatal to children age eight. It is led by an Executive Director and
is co-chaired by the Administrator of the DOE’s Division of Early Childhood Education (DECE)
and serves as the representative entity for the state’s early childhood stakeholder community,
including advocacy groups, child care organizations, Head Start agencies, school districts, higher
education institutions, and foundations, among others. Many of these members represent
organizations serving children with high needs and their families. The role of the Council is to
set New Jersey’s early education and care agenda (See Attachment 4, Strategic Plan, on
Appendix pages 68-70). The work of the NJCYC is conducted by its many committee members
(Attachment 18, on Appendix pages 434-435). Nearly 100 stakeholders are organized into the six
committees: Program Improvement, Workforce Development, Data, Infancy and Early
Childhood Mental Health, Program Standards, and Targeted Outreach and Communications.
Each committee has a Chair, responsible for ensuring that the Strategic Plan tasks are

accomplished.

Early Learning Commission (ELC): In 2011, Governor Chris Christie established the Early
Learning Commission by Executive Order #77 (See Attachment 14, on Appendix pages 347-
349) to bring together the four commissioners in charge of the programs affecting children
prenatal to age eight from the DOE, DHS, DCF and DOH, along with the chair of the NJCYC
(the DECE Administrator). This body is tasked with aligning programs and funding to maximize
the impact of supports and services for families and their young children. The diagram below
provides a summary of the programs and services that relate to early learning and development

within each of the four departments of the ELC.
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ELC Departments Providing Early Childhood Services & Supports

. Human Services Children & Families
Education (DOE) (DHS) (DCF) Health (DOH)
Division of EC Subsidized child care Child Care Licensing Title V Maternal Child
Education (P-3) Family Child Care Registration Health Block Grant
Child Care Development
State Funded Preschool Block Grant NJ Home Visiting Program Perinatal Risk
Assessment—
Head Start Collaboration Wraparound care Central Intake Addiction/Depression

Teacher Credential &
Licensing

Preschool Special
Education (IDEA Part B)

Federal Title I services
for low income families

Regional Achievement
Centers (RAC)

Migrant, Homeless
Education

Bilingual Education

Parent Training and
Information Center
(SPAN)

NJCYC

NI First Steps- Infant
Toddler

Child Care Resource and
Referral Agencies
(CCR&R)

Child Care Workforce
Registry

NIJ School Age Child Care
(SACCO)

NIJ Inclusive Child Care
(NJICC)

WorkFirst NJ-TANF/GA
SNAP

Emergency Services-
Addiction & Mental Health

Disability Services (parents)

NJ Medicaid/NJ Family
Care

PINJ (Workforce Registry)

Help Me Grow-NIJ
Project LAUNCH
Infant/EC Mental Health

Strengthening Families (SF
Protective Factors Framework

Pregnant/Parenting Teens
Parent-Linking/School-Based
Project TEACH-Teen Parents
Family Success Centers

NIJ Children’s Trust Fund

Federal Community Based
Child Abuse Prevention Funds

Children’s System of Care Child
Behavioral Health &

Developmental Disabilities

Child Protection & Permanency

Improving Pregnancy
Outcomes
Central Intake Expansion
Community Health
Workers

WIC
Services/Breastfeeding

Maternal and Child
Health/Immunizations

Home Visiting (admin
lead)

Early Intervention (IDEA
Part C)

Special Child Health
Services

Shaping NJ
Lead Poisoning

Indoor Environments
Program

Interdepartmental Planning Group (IPG): The IPG is the primary implementation arm for

programs and policies affecting young children in the state. It includes the administrators (under

the commissioners) from each of the state’s departments with oversight of programs and services

related to children from prenatal to age eight, and other relevant agencies (see above for where

each program sits). This group considers the feasibility of program and policy recommendations

(e.g. from the NJCYC), makes plans for implementation, presents those plans to the ELC, and

ultimately carries out the plans while working in close collaboration with all other relevant state

organizations and agencies. An example of this collaboration is an agreement between the Head
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Start Collaboration Office and the DCF Division of Prevention and Community Partnerships in
which Family Success Centers facilitate the transition of families from Head Start to school.
Another example is a collaboration between DHS and DOE to refine the roles and

responsibilities of family workers and family worker coordinators.

This governance structure has been successful in bringing together the various government
bodies and stakeholders, undertaking major planning activities, and implementing several key
components to prepare for full implementation of the NJ Plan. Prior to implementation of this
governance structure, each agency used its own set of program standards, outreach and
communication strategies and data systems to track progress. For example, a family in a State
Preschool Program would not likely be aware of the ability to connect to other programs and

services at a Family Success Center, or how to get help with their infant through Home Visiting.

The DOE will serve as the Lead Agency for implementing the NJ Plan (See Table (A)(3)-1 for
list of governance related roles and responsibilities). Given the history, content knowledge and
skill set of its staff and Administrator, along with its critical seats on the ELC, IPG, and the

NICYC, this agency is well situated to lead such an ambitious project.

The RTT-ELC Administrator, whose role will be to manage and/or coordinate cross-agency staff
and RTT-ELC projects, will sit in the DOE’s Division of Early Childhood Education (DECE).
The Administrator’s role will be to ensure project deadlines are met, and take responsibility for
ensuring that directives from the governing entities are being implemented (See Attachment 19,
RTT-ELC Administrator job description, on Appendix pages 436-437). Following the conclusion
of the grant period, the roles of the RTT-ELC Administrator will be subsumed by the relevant
agencies. During the grant period, the RTT-ELC Administrator will manage the newly created
positions and will coordinate with the in-kind positions (all described below) that will together
manage the implementation of the state’s high quality plans. The positions for which the RTT-

ELC Administrator will have direct oversight include:

Fiscal Managers (2): Two Fiscal Managers to oversee the many contracts and MOUs necessary

to complete the work of the NJ Plan, to ensure responsible use of all RTT-ELC grant funding,
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and to fulfill all fiscal reporting requirements during the grant period. These positions will be

funded through RTT-ELC grant funds and will no longer be needed at the end of the grant.

Administrative Support (1): One Administrative Staff person to assist the RTT-ELC
Administrator and Fiscal Managers with the work of the grant. This position will be funded

through RTT-ELC grant funds and will no longer be necessary at the end of the grant period.

Training Academy Leader (1): This person will oversee all professional development and
training activities, focusing on the establishment, coordination, and oversight of the three
regional hubs of the Training Academy (See: (D)(1) and (B)(4)). The Training Academy Leader
will report directly to the RTT-ELC Administrator and participate in the IPG to ensure aligned

delivery of professional development and trainings across the state.

Training Academy Structure

Race to the Top Grow NJ Kids
Administrator 1 Coordinator
Training Academy
Leader
Region 1
N Lead Region :
Region 2 Region3

1FTE Training Coordinator
1FTE Health Coordinator
1 FTE Disabilities Coordinator
Consultants- Content Specific

1FTE Training Coordinator
1FTE Health Coordinator
1FTE Disabilities
Coordinator
Consultants- Content
Specific

1FTE Training Coordinator

1FTE Health Coordinator
1FTE Disabilities Coordinator
Consultants- Content Specific

Quality Improvement
Specialists
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The Training Academy Leader will be based at the lead region of the Academy. The Training
Academy Leader will directly supervise:
¢ 3 Full-time Training Support Coordinators (1 per region) who will organize the trainings
delivered in their region and coordinate other regional staff as follows:
» Early Childhood Health Coordinators (1 per region)
» Disabilities Coaches/Trainers (1 per region)
» Regional Training-Specific Consultants (cadre of consultants in each region with

subject matter expertise)

All Training Academy staff will initially be funded through the grant. During the grant period,
and as the Academy builds capacity, the four primary participating state agencies have agreed to
transition current state funding used for training and professional development to the Academy.
The Training Academy Leader will then report directly to the DECE Administrator. Our goal is
to repurpose existing state funding in order to make the Academy self-sustaining.

The RTT-ELC Administrator will coordinate with in-kind staff from the partnering agencies:

» Grow NJ Kids Coordinator (See Sections (B)(1-5)). The duties of this position will be filled
in-kind from DHS, which will help ensure sustainability of the role following the conclusion
of the grant. This person will also participate in the IPG (See DHS MOU, Attachment C, on
Appendix pages 8-12). The Coordinator will oversee the Grow NJ Kids implementation
process and will report to the Deputy Director of DHS’s Division of Family Development.

» Workforce Registry Coordinator (See Section (D)(1)) to manage the Workforce Registry,
which is being modified for use in the Grow NJ Kids Tiered QRIS instrument. The duties of
this position are already filled in-kind through DHS from Professional Impact NJ (PINJ).
During the grant period, RTT-ELC funds will be used to support two staff, who will report
to the manager, to accommodate the additional workload stemming from the expansion of
Grow NJ Kids. (See DHS MOU, Attachment C, on Appendix pages 8-12).

» Incentives Coordinator to manage the scholarship and program improvement incentives
outlined in the Grow NJ Kids Tiered QRIS instrument. The duties of this position will be
filled by an additional staff person in DHS’s grants management office, funded through the
grant (See DHS MOU, Attachment C, on Appendix pages 8-12).

» NJ Kindergarten Entry Assessment Specialist (See Section (E)(1)). The KEA specialist will

oversee teacher and administrator training on the KEA tool, as well as the implementation
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of the DOE’s five-year phase-in of the KEA. This position is already filled in-kind by DOE,
which will help ensure sustainability of the role following the conclusion of the grant (See
DOE Scope of Work, Attachment A, on Appendix pages 1-2).

» Early Learning and Development Standards Specialists (See Section (C)(1)). The specialists
will oversee the completion of the alignment, integration, and dissemination of all sets of
early learning and development standards. These positions are already funded within DOE’s
DECE, which will help ensure sustainability of the role following the conclusion of the
grant (See DOE Scope of Work, Attachment A, on Appendix pages 1-2).

» Health Standards Liaisons (See Section (C)(3)). The DCF and DOH will jointly work with
the Training Academy and CCR&Rs to ensure the health standards in Grow NJ Kids are
reaching early childhood educators and their families. They will also oversee the Central
Intake hubs, and coordinate existing health-related services and programs for infants, young
children and families. These are in-kind by DCF and DOH and will continue following the
conclusion of the grant (See DCF MOU, Attachment B, on Appendix pages 3-7).

» Family Engagement Standards Liaison (See Section (C)(4)). Existing DCF staff will
oversee the County Councils for Young Children and will ensure that the family
engagement standards and activities in Grow NJ Kids are effectively reaching the state’s
diverse early childhood educators and families. The County Council Coordinators (see
below) will report to the DCF Early Childhood Services Administrator. This position is
already funded by DCF, which will help ensure sustainability of the role following the
conclusion of the grant (See DCF MOU, Attachment B, on Appendix pages 3-7).

» Preschool to Third Grade Specialist (See Priority #4). These specialists will oversee the
preschool to third grade work. This position is already funded within DOE’s Division of
Early Childhood Education, which will help ensure sustainability of the role following the
conclusion of the grant (See DOE Scope of Work, Attachment A, on Appendix pages 1-2).

» Diversity and Special Populations Specialist (See all Sections). This position will work
across state agencies and all of the high quality plans outlined in this document to oversee
the degree to which New Jersey is effectively communicating with and reaching its
culturally and linguistically diverse children, families and early childhood educators and
special needs populations; the degree to which we’re providing effective and appropriate

supports throughout the system; and recommending improvements. This position is already
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funded within DOE’s Division of Early Childhood Education, which will help ensure
sustainability of the role following the conclusion of the grant (See DOE Scope of Work,

Attachment A, on Appendix pages 1-2).

» NJ Council for Young Children Executive Director. The Council Executive Director has

oversight of the Council’s six committees, leads the Council’s Steering Committee meetings
and works with the co-chairs to set meeting agendas and run quarterly meetings. This
position is already funded within DOE’s Division of Early Childhood Education, which will
help ensure sustainability of the role following the conclusion of the grant. This position
would oversee execution of Priority #6 in cooperation with the DECE Administrator (See

DOE Scope of Work, Attachment A, on Appendix pages 1-2).

The RTT-ELC Administrator also will coordinate closely with other grant-funded positions:

>

NJ-EASEL IT Program Manager (See Section (E)(2)). This position will oversee the overall
development of NJ-EASEL and will be included in the IPG. The NJ-EASEL IT Program
Manager will coordinate with the following grant-funded positions at both DOE and the
state’s Office of Information Technology (OIT): Lead Business Analyst (DOE), Data
Architect (OIT), Integration Developer (OIT), Project Manager (OIT), Database
Administrator (OIT), ETL Platform Coordinator (OIT), and BI Platform Coordinator.
While these positions will be funded in part or in full during the grant period, they will all
either phase out by the middle of Year 4, or will be reabsorbed by OIT post-grant, which
will help ensure sustainability of the work following the conclusion of the grant (See OIT
MOU, Attachment H, on Appendix pages 30-33).

County Council Coordinators (See Sections (C)(4)). These two positions will report to the
Early Childhood Services Administrator in DCF (see above) and will oversee a competitive
grant in each of New Jersey’s 21 counties to establish parent-led local Councils for Young
Children. The County Council Coordinators will work closely with the NJCYC Executive
Director (see above) to ensure regular and consistent communication of local council
recommendations to the Council. After the grant period these positions will be funded in-

kind by DCF (See DCF MOU, Attachment B, on Appendix pages 3-7).

The RTT-ELC Administrator will work closely with the IPG and attend their meetings, along
with the Grow NJ Kids Coordinator, Training Academy Leader, and the NJ-EASEL Project
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Manager, which will occur (at a minimum) monthly. The IPG will continue its role as the
primary working group for all of the participating state agencies who come together to make
decisions, work out problems, and coordinate linkages among the various early learning and
development programs. They will make recommendations to the ELC on major changes or
decision points. While we do not anticipate significant difficulties moving forward, the structure
is in place to handle issues if need-be. Beyond that, the ELC may seek guidance from the

Governor’s Office.

Race to the Top Early Learning Challenge Implementation Structure

* Department of Department of Department of Department of
Education Health Children & Families Human Services
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L] Admin Staff
Managers
NJ-EASELIT Manager Training Grow NJ Kids County Council Central
NJKEA Specialist Academy Coordinator Coordinators (2) Intake Hub
Standards Specialist Leader Incentives Health Systems Manager Managers (6)
P-3 Specialist Coordinator
Diversity Specialist
Council Executive Director
Workforce
Registry
Coordinator

*Lead Agency
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The NJCYC plays an important consultation role as the group of stakeholders who provide
insight into how the NJ Plan is functioning. The NJCYC’s input is guaranteed through quarterly
meetings, with opportunities for public comment at each meeting. The NJCYC also will receive
regular reports from the local County Councils for Young Children (See Section (C)(4)), which
serve as the primary local connection for families and community leaders, on how the state can

better serve high need families.

The state communicates regularly with New Jersey’s Interagency Coordinating Council for Part
C of IDEA about services for children with special needs, particularly through the IDEA 619
Coordinator and the Early Intervention team at DOH. Going forward they will have an important
role in ensuring the Grow NJ Kids tiered QRIS is working for early learning and development
programs that serve special needs infants and young children (See Letters of Support,

Attachment 20, on Appendix pages 438-556).

(A)(3)(b) Demonstrating Participating State Agency Commitment

All of the state’s participating state agencies bring valuable assets to the overall NJ Plan and all
have agreed in the MOUs summarized below to play vital roles in ensuring that those assets are
brought to bear as we move forward. (For complete scopes of work, terms and conditions, and

signatures, see MOUs, Attachments A — H, on Appendix pages 1-33).

Department of Education: As the Lead Agency for this grant, DOE (through the Division of
Early Childhood Education) will have overall responsibility for carrying out all of the high
quality plans within the NJ Plan. For the complete scope of work, see MOU (Attachment A, on
Appendix pages 1-2). Highlighted commitments include overall governance; Grow NJ Kids
validation study, database oversight and promoting program participation; finalizing agreements
with higher education institutions on various workforce, training and credentialing activities;
NJKEA statewide launch; leading the development and execution of the Training Academy;
requiring programs to use early learning and development standards, health, and family
engagement standards; implementing the preschool-Grade 3 initiative; and overseeing the NJ-

EASEL project.
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Department of Children and Families: DCF has committed to leading the high quality plans
related to health and family engagement outlined in (C)(3) and (C)(4), in addition to contributing
to several other plans in various important ways (Attachment B, on Appendix pages 3-7).
Highlighted commitments include: participating in development, piloting, revision and program
participation in Grow NJ Kids; expanding use of early learning and development standards,
health, and family engagement standards across programs under its purview (licensed child care
centers, home-visiting, etc.); strengthening health and wellness linkages through Central Intake
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