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APPENDIX 4: Program of Training

Table 1. Actions ot School Turnaround Leaders (Public Impact, 2008a, p. 6-7)

Initial Analysis and e Collect and analyze data
Problem-Solving e Make action plan based on data
Driving tfor Results e Concentrate on big, fast payoffs in year 1
o Implement practices even if requires deviation
o Require all staft to change
o Make necessary statf replacements
e Focus on successful tactics; halt others
Intfluencing Inside and e Communicate a positive vision
Outside the Organization | e Help staff personally feel problems
o (Gain support of and gain assistance from key intluences
o DSilence critics with speedy success
Measuring, Reporting e Measure and report progress frequently
(and Improving) o Require decision makers to share data and problem solve
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Table 2. Clusters of Competence for School Turnaround Leaders (Public Impact, 2008a, p. 8-9)

Achievement

Initiative and persistence
Monitoring and directiveness
Planning ahead

Cluster: Driving for Results
Strong desire to achieve outstanding results and
task-oriented actions required for success

Cluster: Influencing for Results Impact and influence
Motivating others and influencing their thinking and | e  Team leadership
behavior to obtain results... cannot accomplish e Developing others
alone... rely on work of others

Cluster: Problem Solving e Analytical thinking
Thinking applied to organization goals and = Conceptua] thinking
challenges... includes analysis of data to inform
decisions, making clear logical plans that people
can follow; and ensuring strong connection between
school learning goals and classroom activity

Cluster: Showing Contidence to Lead e Seclf-confidence
Public display of self-confidence, stands alone and is
concerned with staying visibly focused, committed,
and self-assured despite the barrage of personal and
professional attacks common during turnarounds
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Table 3. Clusters of Competence for School Turnaround Teachers (Public Impact, 2008b, p. 8-9)

Cluster

Competencies

Driving for Results

Teacher’s strong desire to

achieve outstanding
student learning results
and the task-oriented
actions required for
SUCCESS.

Achievement

o The drive and action to set challenging goals and reach a high
standard or performance despite barriers.
Initiative and persistence

o The drive and actions to do more than is expected or required in
order to accomplish a challenging task.
Monitoring and directiveness

o The ability to set clear expectations and to hold others
accountable for performance

Planning ahead
o A bias towards planning in order to derive future benefits or to
avoid problems.

Influencing for Results
l'eacher’s ability for
motivating others—
students, other school
staff, and parents — and
influencing their thinking
and behavior to obtain
student learning.

Impact and influence

e Acting with the purpose of affecting the perceptions, thinking
and actions of others

Interpersonal Understanding

o Understanding and interpreting others’ concerns, motives,
feelings and behaviors
Teamwork

o The ability and actions needed to work with others to achieve
shared goals

Problem Solving
Teachers’ thinking to
plan, organize and
deliver instruction.

Analytical thinking

o The ability to break things down in a logical way and to
recognize cause and effect
Conceptual thinking

o The ability to see patterns and links among seemingly unrelated
things

Personal Effectiveness
Turnaround teacher’s
self-management of
emotions and personal
beliefs that affect student
learning.

Beliet 1in Learning Potential

o A belief that all students, regardless of circumstances, can learn

at levels higher than their current achievement indicates.
Selt-Control

o Acting to keep one’s emotions under control, especially when
provoked.

Self-Confidence

o A personal belief in one’s ability to accomplish tasks and the
actions that reflect that belief.

Flexibility

o The ability to adapt one’s approach to the requirements of an
situation and to change tactics.
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APPENDIX 5: Evaluation

Sample #1: Items from School Leader Experience Sampling Logs

i No (terminates questionnaire)
3. WHERE are you? (SAMPLE ITEMS ONLY)

.4 My Office

.4 Main Office

Classroom

4 Conference Room

A INSTRUCTION and CURRICULUM (specific items follow)....

If you selected INSTRUCTION and CURRICULUM, what is your PRIMARY intention? (select
one) (SAMPLE ITEMS)

-1 Increase KNOWLEDGE of TEACHING
.4 Monitor CURRICULA IMPLEMENTATION

.4 Develop/Communicate SCHOOL GOALS
.4 Motivate TEACHERS/STUDENTS

.4 Receiving COACHING/TRAINING

L4 Studying EFFECTIVE PRACTICES

| Other

If yes, indicate who is CO-LEADING this activity with you. (select all that apply)

9. What 1s the DURATION of this activity from start to anticipated finish?

-1 110 15 minutes
d 15 to 30 minutes
1 30 t0 45 minutes

- 45 minutes to 1 hour
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Sample #2: Sample Items for Survey Measuring Continuous Improvement Cultures

New Variable Alpha Survey Items
Shared 7 The department chairs/grade-level team leaders influence how
Leadership | money 1s spent in this school.
Teachers have an eftective role 1in school-wide decision
making.

Teachers have signiticant input into plans tor protessional

development and growth.

School's principal(s) ensures wide participation 1n decisions

about school improvement.

How much direct intfluence do students have on school

decisions?

How much direct influence do school teams (depts., grade

levels, other teacher groups) have on school decisions?
Instructional 27 My school administrator clearly defines standards tor

Leadership | instructional practices.

How often in this school year has your school administrator

discussed instructional 1ssues with you?

How often 1n this school year has your school administrator

observed your classroom instruction?

How often in this school year has your school administrator

attended teacher planning meetings?

How often in this school year has your school administrator

made suggestions to improve classroom behavior or classroom

management?

How often in this school year has your school administrator

given you specitic 1deas for how to improve your instruction?

How often in this school year has your school administrator

buftered teachers from distractions to their instruction?

Organizational 34 In our school, continuous improvement i1s viewed by most
Learning | teachers as a necessary part of every job.

How many teachers in this school show initiative to identify
and solve problems?
How many teachers in this school share current findings in
education with colleagues?
How many teachers in this school seek out and read current
findings in education?
19 In our school, problems are viewed as 1ssues to be solved,
not as barriers to action.
Teachers actively seek to expand their understanding about
multiple cultures.
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APPENDIX 7: Job Descriptions
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APPENDIX 8: Resumes
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Research Base for Design Elements
Turnaround Saint Paul Partnership

Strategies & Associated Project
Elements

Research Basis

STRATEGY: Removing Bureaucratic
Barriers

1) Collaboration with district
administration and Principal and
Teachers Unions

Turnaround schools need freedom to act

(Center on Innovation and Improvement,
2007; Mass Insight, 2007)

STRATEGIES: Removing Bureaucratic

Barriers & Increasing Leadership
Capacity

2) Turnaround leadership needs
assessment & environmental scan

Identity areas of strength, particularly schools
that are helping their non-proficient students
grow at an accelerated rate (MDE, 2009)

Concentrate on factors most in need ot change
(Boyne, 2004).

STRATEGY: Increasing Leadership
Capacity

3) Project Design Team: Leadership

team ot experts to work with schools
to implement change (Research-based

project design, ongoing support and
guidance, protessional development,
project evaluation)

4) Turnaround School Leadership Team:

Principal, key statf,
parents/community members

& development ot core competencies

(political, managerial, instructional)

5) Business partner mentorship &

Documented, quick, dramatic and sustained
change in organizational performance (Center
on Innovation and Improvement, 2007)

Implement tewer strategies, implement in first
tew months, get early wins (no definite time
period but some can turn around quickly and
many corporate turnarounds take about 3-5
years) (Sudarsanam and Lai, 2001; Walshe et
al, 2004; Appel, 2005; Gibson & Billings,
2003; Joyce, 2004).

See Steiner et al.

4 core competency clusters: Driving for
results, Influencing tor results, Problem
solving, Showing leadership contidence
(Public Impact for the Chicago Public
Education Trust, 2008)

benefits include increased confidence about
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coaching and academic partner their protessional competence, the ability to
coaching see theory translated into practice. (Brown

University 2003)

Clearly specity outcomes of mentorship (to be
developed after the grant 1s awarded) and
detailed information on knowledge and skills
that will be developed during the course ot
this relationship. Mentors need to have
communication and feedback skills as well as
the ability to conduct a brief (conversational)
needs analysis.

Match conditions (e.g., turnaround school,
turnaround company) and match the mentor
with mentee based on this.

6) Social services & parenting classes The turnaround school literature (noted under
Project Design Team) provides research and
information on the social services components
in schools.

STRATEGY: Implementing continuous
improvement cycles

7) Formative and Summative Evaluation | Need clear definition of measurable

pertormance and continuously assess
effectiveness (Neal, 2009)

Provide a measure of school performance that
complements current status measures 1.€.

MCA-1I student assessment growth model,
(P1l, F.K., & Leana, C. 2009)

See also Appendix 4 on Evaluation
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APPENDIX 3: SPPS Teacher Contract Humboldt and Maxfield Negotiated Sections

ELECTION TO WORK AGREEMENT AND
WAIVER OF CONTINUED RIGHT TO EXTENDED WORK YEAR

HUMBOLDT SECONDARY SCHOOL

As part of restructuring for the 2010-2011 school year, Humboldt Secondary School will continue to shape a
7-12 environmental studies program. This change will require staff to be prepared for and committed to the

following:

1. Designing and implementing a college and career preparatory Environmental Studies program;

2. Embodying and demonstrating the fourteen school practices and cultural characteristics identified by
the National Middle School Association (NMSA) as well as other academic support programs such as
AVID;

3. Embracing and implementing the characteristics of a small school environment including delivery of
iInstruction and support to the complete grade range, 7-12;

4. Participating in professional development to directly support design and implementation of the

Environmental Studies 7th-12th grade program, and participation in professional learning communities
and work with content coaches to increase student achievement. This may require up to an additional
ten workdays;

5. Implementing a new student day program that reflects the 14 school practices and cultural
characteristics identified by NMSA and provides essential academic supports;
6. Agree to be flexible and work as a team to create an optimal learning environment.

In order for Humboldt Secondary School to appropriately staff and develop professional training, it will be
necessary for you to complete and submit this form to your building principal no later than March 15, 2010.

By signing this Election to Work Agreement, the following contractual issues will be implemented for
Humboldt Secondary School teachers:

1. If professional training occurs, up to ten days will be scheduled during one or more of the following
weeks: June 14 - June 18, August 9 — 13 and August and 23 — 27, 2010. Pay for additional duty days
for professional training will be paid as follows:

A. The dally rate of pay will be equal to the base teacher salary (not including longevity) divided by 205;

B. Pay for four hours or less of training will be paid at one-half the dally rate;

C. A day of training that is comprised of more than 4 hours up to 8 hours will be paid at a full day’s rate
per A above;

D. If atraining day extends beyond 8 hours; teachers will be paid for each additional hour of training.
The hourly rate will be determined by dividing the daily rate by 8.

2. Teachers will be provided a schedule of the predicted courses and the predicted work shifts as soon as
this information i1s available. Various factors may require schedule and/or shift changes to occur during
the school year. Teachers will be provided an opportunity to request their shifts. Every attempt will be
made to assign teachers to their shift preterence. Teachers will be informed of their anticipated shift for
fall semester 2010 no later than the end of the 2009-10 school year. Every attempt will be made to
communicate assignments for second semester to staff prior to Winter Break 2010.

3. Teachers may apply for a shift change or for an exemption from summer professional training days due
to personal or exigent circumstances. A process for review of such reguests will be implemented and
communicated to staff. The dates for the summer professional development will be finalized and
communicated to staff no later than April 16, 2010.
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4. Teachers will be informed of their work day (shift time, extended day, etc.) as soon as possible. In the
event that no teacher elects to work an extended day in their license area where a need exists, the least
senior teacher working in that license area will be required to work the extended day assignment.

5. Teachers that elect to work an ALC assignment will be paid per the Appendix

D ALC hourly rate of

$25.35. Pay for an additional non-ALC class for credit at any time during the new school day (i.e
teaching one more class than the regular teaching assignment) will be compensated at the Additional
Daily Teaching Assignment rate of pay as defined in Article 9, Section 4 of the current labor agreement.

6. Pay for an assignment during the new school day that is scheduled through the Community Education Department

will be per the agreement with the Community Education Department.

7. Athletics and non-athletic extracurricular activities will be part of the new school day for students. Teachers who
are coaches or who lead extracurricular activities for Humboldt Secondary School activities will be paid per
Appendix C of the labor agreement. Every effort will be made to accommodate the schedule for a teacher who

performs athletic or non-athletic extracurricular activities at another school.

8. Teachers working an extended day will not receive additional sick leave hours, nor will additional sick leave hours

be deducted when an absence occurs.

By checking the appropriate box indicating your commitment to this Election to Work agreement, you are agreeing to all
of the terms and conditions set forth in this agreement, including the additional required training for which you will be
released from regular teaching duties or for which you will receive compensation on a pro rata basis as defined in this
agreement. Teachers who commit understand that you give up your right to claim a continuing right to additional duty

days in years subsequent to the 2010-11 school year.

If you do not desire to commit to this Election to Work Agreement at Humboldt Secondary School, check the box
marked, “| submit my name for transfer”. Your name will then be placed on the involuntary transter list and you will be
reassigned under the contract provisions governing voluntary and involuntary transfers.

Election to Work Agreement

Humboldt Secondary School
2010-2011 School Year

procedures.
[1] | submit my name for transfer.

Signature

[Employee Name]

This form must be received by your principal no later than March 15, 2010

1 | committo this Election to Work Agreement and to the program at Humboldt Secondary
School, agree to participate in all required training, and wish to remain in my current
position. | understand that my signature constitutes a waiver of claim to an extended work
year. | further understand that | am not guaranteed a position and that | remain subject to
administrative/voluntary/involuntary transfer, layoff and probationary nonrenewal

Date
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ELECTION TO WORK AGREEMENT AND

WAIVER OF CONTINUED RIGHT TO EXTENDED WORK YEAR
MAXFIELD MAGNET SCHOOL

In working to jumpstart Maxfield Elementary School to address the requirements of the Race to the Top and
School Improvement grants, Maxfield Elementary staft will require additional professional days beyond the
current contract year. The protessional days will focus on developing a deeper understanding of current
pedagogy and curriculum, instruction that reflects the community served by the school, differentiated
instruction, and collaborative instruction models. In order tor Maxfield Elementary to appropriately staff and
develop professional training, it will be necessary for you to complete and submit this form to your building
principal no later than March 15, 2010.

By signing this Election to Work Agreement, the following contractual issues will be implemented for Maxtield
Magnet School teachers:

A maximum of ten (10) professional days up to eighty (80) hours will be scheduled immediately after the end of
the 2009-2010 school year or immediately prior to or immediately tollowing the 2010-2011 school year. Pay for
additional professional days or hours will be paid as follows:

9. Pay for Professional Development
A. The daily rate of pay will be equal to the base teacher salary (not including longevity) divided by 205;

B. Pay for four hours or less of training will be paid at one-half the daily rate;
C. A day of training that is comprised of more than 4 hours up to 8 hours will be paid at a full day’s rate
D

per A above;
If a training day extends beyond 8 hours; teachers will be paid for each additional hour of training. The
hourly rate will be determined by dividing the daily rate by 8.

E. Teachers may apply for an exemption from summer professional development days due to personal or
exigent circumstances. A process for review of such requests will be implemented and communicated
to stalft.

10. Pay for Other Protessional Work (small group work, LLC work, etc.) - Pay under this category will be based
upon an hourly prorate rate equal to the base teacher salary (not including longevity) divided by 1640.

11. Teachers may apply tor an exemption from summer proftessional work/training days due to personal or
exigent circumstances. A process for review of such requests will be implemented and communicated to
staff.

By checking the appropriate box indicating your commitment to this Election to Work agreement, you are
agreeing to all of the terms and conditions set forth in this agreement, including the additional required training
for which you will be released from regular teaching duties or for which you will receive compensation on a pro
rata basis as defined in this agreement. Teachers who commit understand that you give up your right to claim
a continuing right to additional duty days in years subsequent to the 2010-11 school year.

If you do not desire to commit to this Election to Work Agreement at Maxfield Magnet School, check the box

marked, “| submit my name for transter”. Your name will then be placed on the involuntary transter list and you
will be reassigned under the contract provisions governing voluntary and involuntary transfers.

Page 5
APPENDICES: Turnaround Saint Paul, Saint Paul Public Schools & Macalester College, Center for School Change

PR/Award # U363A100132 ed



Election to Work Agreement

Maxfield Elementary School
2010-2011 School Year
Page 2

Election to Work Agreement

Maxfield Magnet School
2010-2011 School Year

This form must be received by your principal no later than March 15, 2010

] [ commit to this Election to Work Agreement and to the program at Maxfield Magnet School,
agree to participate in all required training, and wish to remain in my current position. |
understand that my signature constitutes a waiver of claim to an extended work year. | further
understand that | am not guaranteed a position and that | remain subject to
administrative/voluntary/involuntary transfer, layoff and probationary nonrenewal procedures.

[l [ submit my name for transfer.

Signature

Employee Name Date
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APPENDIX 4: Program of Training

Table 1. Actions ot School Turnaround Leaders (Public Impact, 2008a, p. 6-7)

Initial Analysis and e Collect and analyze data
Problem-Solving e Make action plan based on data
Driving tfor Results e Concentrate on big, fast payoffs in year 1
o Implement practices even if requires deviation
o Require all staft to change
o Make necessary statf replacements
e Focus on successful tactics; halt others
Intfluencing Inside and e Communicate a positive vision
Outside the Organization | e Help staff personally feel problems
o (Gain support of and gain assistance from key intluences
o DSilence critics with speedy success
Measuring, Reporting e Measure and report progress frequently
(and Improving) o Require decision makers to share data and problem solve

Page 7
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Table 2. Clusters of Competence for School Turnaround Leaders (Public Impact, 2008a, p. 8-9)

Achievement

Initiative and persistence
Monitoring and directiveness
Planning ahead

Cluster: Driving for Results
Strong desire to achieve outstanding results and
task-oriented actions required for success

Cluster: Influencing for Results Impact and influence
Motivating others and influencing their thinking and | e  Team leadership
behavior to obtain results... cannot accomplish e Developing others
alone... rely on work of others

Cluster: Problem Solving e Analytical thinking
Thinking applied to organization goals and = Conceptua] thinking
challenges... includes analysis of data to inform
decisions, making clear logical plans that people
can follow; and ensuring strong connection between
school learning goals and classroom activity

Cluster: Showing Contidence to Lead e Seclf-confidence
Public display of self-confidence, stands alone and is
concerned with staying visibly focused, committed,
and self-assured despite the barrage of personal and
professional attacks common during turnarounds
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Table 3. Clusters of Competence for School Turnaround Teachers (Public Impact, 2008b, p. 8-9)

Cluster

Competencies

Driving for Results

Teacher’s strong desire to

achieve outstanding
student learning results
and the task-oriented
actions required for
SUCCESS.

Achievement

o The drive and action to set challenging goals and reach a high
standard or performance despite barriers.
Initiative and persistence

o The drive and actions to do more than is expected or required in
order to accomplish a challenging task.
Monitoring and directiveness

o The ability to set clear expectations and to hold others
accountable for performance

Planning ahead
o A bias towards planning in order to derive future benefits or to
avoid problems.

Influencing for Results
l'eacher’s ability for
motivating others—
students, other school
staff, and parents — and
influencing their thinking
and behavior to obtain
student learning.

Impact and influence

e Acting with the purpose of affecting the perceptions, thinking
and actions of others

Interpersonal Understanding

o Understanding and interpreting others’ concerns, motives,
feelings and behaviors
Teamwork

o The ability and actions needed to work with others to achieve
shared goals

Problem Solving
Teachers’ thinking to
plan, organize and
deliver instruction.

Analytical thinking

o The ability to break things down in a logical way and to
recognize cause and effect
Conceptual thinking

o The ability to see patterns and links among seemingly unrelated
things

Personal Effectiveness
Turnaround teacher’s
self-management of
emotions and personal
beliefs that affect student
learning.

Beliet 1in Learning Potential

o A belief that all students, regardless of circumstances, can learn

at levels higher than their current achievement indicates.
Selt-Control

o Acting to keep one’s emotions under control, especially when
provoked.

Self-Confidence

o A personal belief in one’s ability to accomplish tasks and the
actions that reflect that belief.

Flexibility

o The ability to adapt one’s approach to the requirements of an
situation and to change tactics.
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APPENDIX 5: Evaluation

Sample #1: Items from School Leader Experience Sampling Logs

i No (terminates questionnaire)
3. WHERE are you? (SAMPLE ITEMS ONLY)

.4 My Office

.4 Main Office

Classroom

4 Conference Room

A INSTRUCTION and CURRICULUM (specific items follow)....

If you selected INSTRUCTION and CURRICULUM, what is your PRIMARY intention? (select
one) (SAMPLE ITEMS)

-1 Increase KNOWLEDGE of TEACHING
.4 Monitor CURRICULA IMPLEMENTATION

.4 Develop/Communicate SCHOOL GOALS
.4 Motivate TEACHERS/STUDENTS

.4 Receiving COACHING/TRAINING

L4 Studying EFFECTIVE PRACTICES

| Other

If yes, indicate who is CO-LEADING this activity with you. (select all that apply)

9. What 1s the DURATION of this activity from start to anticipated finish

-1 110 15 minutes
d 15 to 30 minutes
1 30 t0 45 minutes

- 45 minutes to 1 hour

Page 10
APPENDICES: Turnaround Saint Paul, Saint Paul Public Schools & Macalester College, Center for School Change

PR/Award # U363A100132 e9



Sample #2: Sample Items for Survey Measuring Continuous Improvement Cultures

New Variable Alpha Survey Items
Shared 7 The department chairs/grade-level team leaders influence how
Leadership | money 1s spent in this school.
Teachers have an eftective role 1in school-wide decision
making.

Teachers have significant input into plans tor protessional

development and growth.

School's principal(s) ensures wide participation 1n decisions

about school improvement.

How much direct intfluence do students have on school

decisions?

How much direct influence do school teams (depts., grade

levels, other teacher groups) have on school decisions?
Instructional 27 My school administrator clearly defines standards tor

Leadership | instructional practices.

How often in this school year has your school administrator

discussed instructional 1ssues with you?

How often in this school year has your school administrator

observed your classroom instruction?

How often in this school year has your school administrator

attended teacher planning meetings?

How often in this school year has your school administrator

made suggestions to improve classroom behavior or classroom

management?

How often in this school year has your school administrator

given you specitic 1deas for how to improve your instruction?

How often in this school year has your school administrator

buftered teachers from distractions to their instruction?

Organizational 34 In our school, continuous improvement i1s viewed by most
Learning | teachers as a necessary part of every job.

How many teachers in this school show initiative to identify
and solve problems?
How many teachers in this school share current findings in
education with colleagues?
How many teachers in this school seek out and read current
findings in education?
19 In our school, problems are viewed as 1ssues to be solved,
not as barriers to action.
Teachers actively seek to expand their understanding about
multiple cultures.

Page 11
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Budget for Evaluation:

Karen R. Seashore (Director of Evaluation)

|((5b)3 (12 month salary includes fringe benefits) 26,036

Peter W. Demerath (Co-director of Evaluation)

R)(0) FlZ month salary, includes fringe benefits) 14,893

Research Assistant (TBA)

(0)(6)

for 12 months (includes fringe benefits) 31,900

Office expenses

Xeroxing, postage, local travel, etc. 1,000

Total Direct: 83,729

Indirect Costs (8%) 6,700

TOTAL 90,429
Page 12
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APPENDIX 6: Job Descriptions
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APPENDIX 7: Resumes
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Turnaround Saint Paul Partnership
Research Background for Project Elements

Project Elements

Research Basis

1) Leadership Identitication and
Selection Process

2) Needs Assessment & Environmental
Scan

Turnaround schools need freedom to act

(Center on Innovation and Improvement,
2007; Mass Insight, 2007)

Identify areas of strength, particularly schools
that are helping their non-proficient students
grow at an accelerated rate (MDE, 2009)

Concentrate on tactors most in need ot change
(Boyne, 2004).

3) Turnaround School Leadership Team

4) External Technical Assistance

S) Professional Development

6) Business Partnerships

See Steiner et al.

4 core competency clusters: Driving tor
results, Influencing for results, Problem
solving, Showing leadership contidence
(Public Impact for the Chicago Public
Education Trust, 2008)

Documented, quick, dramatic and sustained
change in organizational performance (Center
on Innovation and Improvement, 2007)

Implement tewer strategies, implement in first
tew months, get early wins (no definite time
period but some can turn around quickly and
many corporate turnarounds take about 3-5
years) (Sudarsanam and Lai, 2001; Walshe et

al, 2004; Appel, 2005; Gibson & Billings,
2003; Joyce, 2004).

See Steiner et al.

4 core competency clusters: Driving tor
results, Influencing for results, Problem
solving, Showing leadership contidence
(Public Impact tor the Chicago Public
Education Trust, 2008)

See Steiner et al.
4 core competency clusters: Driving tor
results, Influencing for results, Problem
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7) Community Partnerships

8) Site Visits

solving, Showing leadership contidence
(Public Impact tor the Chicago Public
Education Trust, 2008)

Clearly specity outcomes ot mentorship (to be
developed after the grant 1s awarded) and
detailed information on knowledge and skills
that will be developed during the course ot
this relationship. Mentors need to have
communication and feedback skills as well as
the ability to conduct a brief (conversational)
needs analysis.

Match conditions (e.g., turnaround school,
turnaround company) and match the mentor
with mentee based on this.

The turnaround school literature provides
research and information on the social
services components in schools.

Benefits include increased confidence about

their professional competence, the ability to
see theory translated into practice. (Brown

University 2003)

9) Formative and Summative Evaluation

10) Dissemination of best practices

Need clear detfinition of measurable
pertormance and continuously assess

effectiveness (Neal, 2009)

Provide a measure of school performance that
complements current status measures 1.€.

MCA-II student assessment growth model,
(P11, F.K., & Leana, C. 2009)

See also Appendix 4 on Evaluation

Added value element — not research based
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APPENDIX 9: Letters of Support
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Budget Narrative

Budget Narrative

Attachment 1:

Title: Budget narrative Pages: 3 Uploaded File: LANGRANTS\2 Public Grants\2009-2010\School Ldrsp Grant 2010
\Final Documents\Budget Narrative.pdf
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