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English Language Acquisition Plan

Approxirmately one third of the children who will participate in Achieving Preschool
Language & Literacy Excellence (APLLE) speak Spanish as their first language (L1) and are
currently acquiring English as their second language (L.2). The Archdiocese of Chicago uses,
across all of their preschool programs, an English immersion approach to language acquisition,
with support provided by having at least one adult in each classroom who is bilingual. APLLE
will provide significant additional resources and support for preschool English L anguage
Learners (ELL).

Approach to Language Development. Language learning is a robust process, and nearly
all children, across all cultures and most environmental situations, acquire language in the course
of their evexyciay environments. Young children learn language by hearing language spoken,
and the more language a child is exposed to, the more language a child uses (Hart & Risley,
1995; 1999). Young children are especially attentive to spoken language that is directed toward
them and that is related to objects, people, and events that are highly interesting to them.
Children communicate when they have compelling reasons, and they increasingly rely on
language to communicate those messages as it becomes more expedient and effective to use
language to get across their messages (Shonkoff & Phillips, 2000). Further, although large
individual differences in language abilities exist, at nearly every age level, general patterns or
stages of language development are quite consistent (Bornstein, Hahn & Hayes, 2004; Tabors,
2008). Qur approach to language develop is rooted in the following assumptions: (a) language is
learned by hearing and using language; (b) the focus of language learning is on meaning and
function rather than on form; (c) activities that respond to the needs, desires, and interests of the

child provide compelling situations/reasons for language use, (d) children develop language by

PR/Award # S3598080021 el



Board of Trustees, University of lllinois
English Language Acquisition Plan
2

participating in functional communicative activities; and (¢) langnage use is reinforced when
children can impact the environment (e.g., stop an activity the child dislikes; acquire materials
the child needs; initiate or respond to bids for social interaction) through the use of language.

We intend to teach children language within typical preschool classroom routines,
activities and settings, emphasizing intriguing and varied content, and environments that are
language-rich and responsive to children’s interests and communicative mmtiations. Although
our options are limited by the Archdiocese’s commitment to an English immersion approach, we
will incorporate a number of strategies designed to provide support to families who very much
want their children to become fluent in both languages. These strategies, recommended by
Espinosa (2008) include: (a) demonstrating respect and value for the child’s native language and
culture in the classroom; (b) encouraging families to converse with and read to their children 1n
their home language during family gatherings and situations where that language is predonunant;
(¢) providing language and literacy learning suggestions and activities for families to use at home
in both English and Spanish formats; and (d) building classroom instruction in English on the

language foundation children bring with them from their home environments.

Instructional Strategies That Support Language Leaming. Many of the instructional
strategies with demonstrated effectiveness for young English language learners are similar to
strategies that research has shown to be effective for use with very young children who are
leamning a first language (Genesee, et al., 2006; Goldenberg, 2006; Tabors, 2008). These strategies
include: (a) slowing the rate of speech that the child hears, and using shorter utterances, (b) pairng
gestures with speech, (c) providing the child with words in the new language that describe what the
child is doing, or that accomplish the function the child is trying to accomplish, (d) being

responsive to the child’s attempts in any language (the purpose of language, after all, 1s to
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communicate), (e) paring language with pictures, objects, actions, and so forth, that aid in
conveying meaning, and (f) providing translation in the child’s first language.

As children begin to develop competence in English, a number of additional instructional
strategies become appropriate for use in classrooms that provide strong support for language
development (Wilcox et al., 2000). APLLE teachers and assistants will, for example, be taught
how to (a) create environmental problems for children to solve (e.g., “What are we going to do
since we can’t paint without brushes?”); (b) ask questions that require description of past or future
events; (c) wait for children to request turns, materials, and activities; and (d) participate in and
encourage imaginative play. Teachers and assistants will learn to increase their responsiveness to
children’s language initiations by more frequently (2) interacting with the child at his/her eye level;
(b) following the child’s interest and focus of attention inhorder to engage in conversations; ()
repeating a child’s statements using longer, more complete sentences; and (d) responding verbally
to children who want to show or tell something. Finally, teachers will be taught to enhance and
instigate language development by (2) providing definitions or examples when using new words
the child may not have encountered before, (b) using new vocabulary multiple times after it has
been introduced, throughout the day, and (c) demonstrating new concepts with appropnate actions
or props and verbal description. These strategies will be employed especially during the
instruction that takes place in centers and small group activities and also during lunch, snack time,

transitions and morning arrival and afternoon departure when it is possible to engage with one or a

small number of children in order to maximize children’s language experiences.

Facilitating the Transition to English with Environmental Supports. A number of

supports will be used in conjunction with the activities and content central to the OWL

curriculum to facilitate children’s acquisition of English. Classroom literacy environment
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features such as the functional labels and words provided to help children navigate the classroom
and sign-in sheets will appear in both Spanish and English. There is already at least one
bilingual teacher in each classroom, but we will determine 1f more language support is necessary
and employ additional personnel as needed. Teachers will participate in group professional
development sessions focused on how to embed English transition supports into specific OWL
activities. For éxample, in the vocabulary work that takes place as part of Story Time,
recommendations for using cognate Spanish words for facilitating understanding of the
curriculum target words in each book will be supplied; and strategies for providing visual
supports shown to be effective in supporting story comprehension and vocabulary learning
(Paciga, Hoffman & Teale, 2008) will be modeled by presented and practiced by teachers and
teacher assistants. Strategies like these will become part of teachers’ specific goalsl that serve as
the focus of on-site coaching during the weeks until the next group PD (see Professional

Development section of Program Narrative, p. 17).

Intensive Professional Development for APLLE Staff and Classroom Personnel. Our plan

begins with developing in our staff and school personnel d;ep knowledge of research-based
principles and practices for teaching preschool Spanish-speaking children in an English
immersion environment. We intend to start in the Fall of Year 1 by identifying and bringing in
nationally recognized experts such as Dr. Linda Espinosa or Dr. Vera Gutierrez-Clellen who
specialize in assessment/instruction of ELL students to provide a cumulative series of PD
sessions on supporting English proficiency and also work with our coaches on providing

appropriate classroom support. Many of the strategies with evidence of effectiveness are

relatively easy to learn to use but may be difficult for teachers use with sufficient frequency for

them to be effective. Employing these strategies requires teachers to change behaviors that have
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become habitual. To increase the frequency of using these strategies in the classroom, we will
routinely collect frequency count data and provide these data to the classroom staff to assist them
in monitoring their own use implementation of these strategies.

Timeline and benchmarks. We intend to gather assessment data with the Preschool
Language Scale—4 (Spanish and English) and PPVI-IV/TVIP as early as possible in Year 1 and
have teachers fully implementing support strategies by January of Y1. Ongoing assessment of
children’s progress and appropriate differentiation of instruction will continue throughout the
year, and additional strategies will be introduced and implemented in conjunction with PD.
Schedules for assessment procedures (p. 21), for making instructional decisions (p. 24), and
methods of differentiating instruction based on the skills, competencies, and characteristics of

individual children (pp. 10-12) are more fully described in the proposal narrative.
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Education

Ed.D. University of Virginia, 1977, Reading Education/English Education

Other Appointments

2002-2004  Chief Reading Advisor, Chucago Public Schools
2003-2005  Chief Research Advisor, In2Books, Washington, DC
1995-2002  Co-Director, UIC Reading Clinic, University of Illinois at Chicago

Honors and Awards—Selected
Reading Hall of Fame, International Reading Association, 2003

Summary of Experience Most Relevant to ERF:
e Accomplished educator and researcher with extensive experience in early literacy
development, working directly with young children and preschool/primary grade teachers
e Author of numerous research publications on early language and literacy development
Editor of refereed professional journals, Language Arts and illinois Reading Council Journal
¢ Vanous leadership roles in early childhood education
— Chair, Intemnational Reading Association Early Literacy Commmittee
—~ Member, American Library Association Caldecott Committee
— Early Childhood columnist for Reading Today
e Extensive involvement with professional development for early childhood teachers
— Professional development programs for pre-K and K teachers in Chicago Public Schools
— Presenter at Early Reading First New Grantees Meeting
— Faculty member for HeadsUp! Reading |
— Courses at the University of Illinois at Chicago for Chicago Early Childhood Coaches

Sponsored Research and Program Development Projects—Selected

Spencer Foundation. Teale, W. H. Evaluating the Literacy Teaching and Learning Effects of the
Use of Innovative Handheld Technologies in First Grade Chicago Public Schools
Classrooms.

United States Department of Education. Teale, W. H., Meehan, M., & Brookfield, J. Charting a
Course to Literacy: Early Reading First in Chicago Charter Schools.

National Science Foundation Interagency Education Research Imtiative. Labbo, L.D., Kinzer, C.,
Leu. D., & Teale, W.H. Best Practices—Teacher Preparation—Technology: Connection that
Enhance Children’s Literacy and Reading Achievement.

Chicago Community Trust. Ransome, S., Raphael, T., Goldman, S., & Teale, W. H.

Partnership READ: Partnership for Reading Essentials and Assessment Development.

Metropolitan Life Foundation. Martinez, M.G., & Teale, W.H. Project Elite: A Literature
Program for At-Risk Hispanic Children in the Elementary School.
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development. In H. Goelman, A. Oberg & F. Smith (Eds.), Awakening to literacy (pp.110-
121). Exeter, NH: Heinemann Educational Books.
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Refereed Journal Articles (Selected)

Teale, W. H., Paciga, K. A., & Hoffman, J. L. (2007). Beginning reading instruction in urban
schools: The curriculum gap insures a continuing achievement gap. The Reading Teacher,
61, 344-348.

Teale, W. H., Zolt, N., Yokota, J., Glasswell, X.., & Gambrell, L. (2007). Getting children
In2Books: Engagement in authentic reading, writing, and thinking. Phi Delta Kappan, 88,
498-502.

Teale, W. H., & Gambrell, L. B. (2007). Raising urban students’ literacy achievement by
engaging in authentic, challenging work. The Reading Teacher, 60, 728-739.

Schrader, P. G., Leu, D. I, Kinzer, C. K., Ataya, R., Teale, W. H., Labbo, L. D., & Cammack, D.
(2003). Using Internet delivered video cases to support pre-service teachers’ understanding of
effective early literacy instruction: An exploratory study. Instructional Science, 31, 317-340.

Owens, R.F., Hester, J.L., & Teale, W.H., (2002). Where do you want to go today?: Inquiry-
based learning and technology integration. The Reading Teacher, 53, 616-625.

Teale, W. H., Leu, D. 1., Jr., Labbo, L. D., & Kinzer, C. (2002). The CTELL project: New
ways technology can help educate tomorrow’s teachers of reading. The Reading Teacher,

35, 654-659.

Teale, W.H., (1995). Young children and reading: Trends across the 20™ century. Journal of
Education, 177, 95-125.

Martinez, M.G., & Teale, W.H., (1993). Teacher storybook reading style: A comparison of six
teachers. Research in the Teaching of English, 27,175-199.

Teale, W.H. (1998). Developmentally appropriate assessment of reading and writing in the early
childhood classroom. The Elementary School Journal, 89, 173-183.

Media Productions -

Teale, W. H. (Producer). (2002). Web-based video cases: Dr. Frost’s first/second grade.
bttp://ctelll uconn.edw/CTELL case8.html; (2001). Ms. McCollum’s first grade.
http://ctelll.uconn.edw/CTELL case7 html. Case Technologies for Early Literacy Learning.

Boardman, A. (Producer), & Teale, W.H. (Content Consultant and Host). (1993). Parents, kids &
books: The joys of reading together [Film]. Dallas, TX: KERA Channel 13.

Advisory Boards

Children’s Literacy Initiative Advisory Board, Chicago, IL/Philadelphia, PA, 2008-2009
United States Department of Education Early Reading First Technical Working Group,
Washington, DC, 2008

National Association of Educational Progress Expert Panel: Reading, 2007

American Institutes for Research, Independent Panel, Washington, DC, 2004

National Head Start Association Heads Up! Reading Program, Washington, DC, 1999-2002
Heinz Endowment Early Childhood Initiative, 1999

Head Start Technical Advisory Panel/Family Child Care Homes, Washington, DC, 1993-1996
National Academy of Science Board on Children and Families Review Group, Irvine, CA, 1993
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Jeffri Linda Brookfield
University of Illinois at Chicago
Phone: 312-413-1413 Email: jeffrib@uic.edu
EDUCATION
1986-1990  Doctor of Education, Department of Special Education, University of Kentucky,

Lexington, KY.
Areas of Emphasis: Early Childhood Special Education; Research and
Development, Educational Policy Studies and Program Evaluation.

1977-1978  Master of Arts, Special Education (learning disabilities), University of St.
Thomas, St. Paul, MN.

1967-1971  Bachelor of Arts, Elementary Education and Special Education (emotional and
behavioral disabilities), Michigan State University, East Lansing, MI.

EMPLOYMENT

2008-- Research & Program Development Specialist. Center for Literacy, UIC

2001- 2008 Associate Director for Research and Training. Child and Family Development
Center, University of Illinois at Chicago.

1997-2001  Director. Family, Infant, and Preschool Program at Western Carolina Center,
Morganton, NC.

1990-1997  Research Scientist. Child and Family Studies Program, Allegheny-Singer
Research Institute, Pittsburgh, PA. Assistant Professor of Psychiatry
(Psychology), Medical College of Pennsylvania and Hahnemann University.

1984-1990  Pnncipal Investigator and Project Director. Interdisciplinary Human
Development Institute, University Affiliated Program, Umiversity of Kentucky.

1979-1984  Assistant Research Professor, Teaching Research Division, Oregon State System
of Higher Education, Monmouth, OR.

1977-1979  Director/Coordinator. Handicapped Children’s Early Education Program
(HCEEP) model demonstration project, St. Paul Public Schools, St. Paul, MN.

1975-1977  Coordinator/Teacher. Independent School District #199, Inver Grove Hts, MN.

1971-1975  Teacher. Benton Harbor Area Schools, Benton Harbor, M1. Self-contained

classroom for students with behavior disorders.

EDITORIAL BOARD/PEER REVIEWER
2002-present Journal of Early Intervention, editorial board.
2003-present Council for Exceptional Children, early childhood session proposals.

Division for Early Childhood, CEC, intervention strand session proposals

Other review panels:

PR/Award # S355B08§0021

U. S. Department of Education, Office of Special Education and Rehabilitation
Services. Competition 84.086R, Severe Disabilities.

U. S. Department of Education, Office of Special Education Programs, Early
Education Program for Children with Disabilities, model demonstration projects.
Topics in Early Childhood Special Education
Exceptional Children

Paul H. Brookes Publishing Co., Baltimore, MD.

-
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SELECTED FUNDED PROPOSALS

Teale, W., Brookfield, J. & Meehan, M. Charting a Course to Literacy: Early Reading First in
Chicago Charter Schools. U. S. Department of Education.

Brmk.ﬁeld, ). Increasing the Use of Family-Centered Practices in Early Intervention I?zrough
Participatory Program Evaluation, Training, and Technical Assistance. Office of Special
Education

Brookfield, J. Procedural Streamlining for North Carolina’s Infant-Toddler Program. North
Carolina Department of Health and Hurman Services, Division of Early Intervention and
Education. Raleigh, NC.

Dunst, C.J. & Brookfield, J. Pennsylvania Studies: Funding Streams and Patterns of Service
Delivery in Part C Early Intervention Programs, and Enrollment Patterns and Child Find
Activities in Part C Early Intervention Programs. Office of Mental Retardation,
Pennsylvania Department of Welfare.

Brookfield, J. & Dunst, C.J. Differential Characteristics and Effects of Family-Oriented
Approaches to Early Intervention. Special Studies Program, Office of Special Education
Programs, U.S. Department of Education.

Brookfield, J. Statewide Monitoring and Evaluation of Early Intervention Services, Pennsylvania
Department of Public Welfare.

Brookfield, J. & Dunst, C.J. Funding Options for Early Intervention in Pennsylvania,
Pennsylvania Departments of Education and Public Welfare.

Brookfield-Norman, J. Individualized Family Service Planning: Inservice Training for
Multidisciplinary Teams. Handicapped Children's Early Education Programs, (HCEEP),

Office of Special Education Programs, U.S. Department of Education.

Brookfield-Norman, J. Family Centered Intervention Services for Handicapped and Medically

 Fragile Infants, Handicapped Children's Early Education Program (HCEEP), Office of
Special Education Programs, U.S. Department of Education.

Brookfield-Norman, J. Early Childhood State Planning Project (implementation phase),
Handicapped Children's Early Education Program (HCEEP), Office of Special Education
Programs, U.S. Department of Education.

Brookfield-Nomman, J. Early Childhood State Planning Project (planning phase), Handicapped
Children's Early Education Program (HCEEP), Office of Special Education Programs, U.S.
Department of Education.

SELECTED PUBLICATIONS
Dunst, C.J., Hamby, D.W., & Brookfield, J. (2007). Modeling the effects of early childhood

intervention variables on parent and family well-being. Jowrnal of Applied Quantitative
Methods 2(3), 268-288.

Brookfield, J. (2003). Family-centered analysis of 34 CFR Part 303: Federal regulations for
the early intervention program for infants and toddlers with disabilities. Chicago, IL: Child
and Family Development Center, University of Illinois at Chicago.

Brookfield, J. (2002). Family survey of early intervention practices: Family-centered practices
scale. Child and Family Development Center, University of Illinois at Chicago, Chicago, IL.

Dunst, C. J. & Brookfield, J. (1998). Family-centered early intervention and child, parent and

family benefits. Final report for the Differential Characteristics and Effects of Family-
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Oriented Approaches to Early Intervention Project. Family, Infant and Preschool Program,
Western Carolina Center, Morganton, NC.

Brookfield, J. (1993). Evaluation and monitoring of early intervention programs and services:
General description and guidelines. Pennsylvania Department of Public Welfare, Office of
Mental Retardation.

Brookfield, J. & Campbell, P. (1995). Self-Assessment of family-centered practices.
Pennsylvania Department of Public Welfare, Office of Mental Retardation.

Brookfield, J. & Dunst, C.J. (1994). Patterns and costs of early intervention services in
Pennsylvania: Methods and outcomes of the funding options study. ¥inal report to the
Pennsylvania Departments of Education and Public Welfare.

Wolery, M., Venn, M.L., Holcombe, A., Brookfield, J., Martin, C.G., Huffman, K., Schroeder,
C. & Fleming, L.A. (1994). Employment of related service personnel in preschool
programs: A survey of general early educators. Exceptional Children, 61, 25-39.

Wolery, M., Huffman, K., Holcombe, A., Martin, C.G., Brookfield, J., Schroeder, C. & Venn,
M.L. (1994). Preschool mainstreaming: Perceptions of barriers and benefits by faculty in
general early childhood education. Teacher Education and Special Education, 17, 1-9.

Wolery, M., Martin, C.G., Schroeder, C., Huffman, K., Venn, M.L., Holcombe, A., Brookfield,
J. & Fleming, L.A. (1994). Employment of educators in preschool mamstreaming: A
survey of general early educators. Journal of Early Intervention, 18, 64-77.

Wolery, M., Schroeder, C., Martin, C.G., Venn, M.L., Holcombe, A., Brookfield, J., Huffman,
K. & Fleming, L.A. (1994). Classroom activities and areas: Regularity of use and
Perceptions of adaptability by general early educators. Early Education and Development,
5(3), 181-194. -

Dunst, C.J., Trivette, CM., Boyd, K. & Brookfield, J. (1994). Help-giving practices and the
self-efficacy appraisals of parents. In C.J. Dunst, C.M. Trivette & A.G. Deal (Eds.),
Supporting and Strengthening Families: Vol. I, Methods, Strategies and Practices.
Cambridge, MA: Brookline.

Wolery, M., Venn, M.L., Schroeder, C., Holcombe, A., Huffman, K., Martin, C.G., Brookfield,
J. & Fleming, L.A. (1994). A survey of the extent to which speech-language pathologists
are employed in preschool programs. Language, Speech, and Hearing Services in the
Schools, 25, 2-8.

Wolery, M., Brookfield, J., Huffman, L., Schroeder, C., Martin, C.G., Venn, M.L. & Holcombe-
Ligon, A. (1993). Preparation in preschool mainstreaming as reported by general early
education faculty. Journal of Early Intervention, 17, 298-308.

Wolery, M., Holcombe, A., Brookfield, J., Huffman, K., Schroeder, C., Martin, C.G., Venn,
M.L., Werts, M.G. & Fleming, L.A. (1993). The extent and nature of preschool
mainstreaming: A survey of general early educators. Journal of Special Education,
27(2),222-234.

Brookfield, J. (1992) Review of: Widerstrom, A. H., Mowder, B. A., & Sandall, S. R. (1991).
At risk and handicapped newboms and infants: Development, assessment, and intervention.
Englewood Cliffs, NJ: Prentice Hall. Topics in Early Childhood Intervention, 12(2), 268-
270.

Wolery, M., & Brookfield-Norman, J. (1988). Pre-Academic Instruction for Handicapped
Preschool Children. In S. L. Odom & M. B. Kames (Eds.), Early Intervention for Infants
and Children with Handicaps: An Empirical Base. Baltimore: Paul Brookes.
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Maureen Meehan
University of Illinois at Chicago
Director Community Literacy Programs Phone: 312-413-8085
Center for Literacy Fax: 312-413-8083
University of Illinois at Chicago Email: mmeehan@uic.edu
EDUCATION |
Ph.D. University of Illinois at Chicago: Education, 2000
| Reading, Writing & Literacy

M.A. Northeastern Illinoits University: Special Education 1976
B.A. Northemn Illinois University: Social Science 1971
PROFESSIONAL EXPERIENCE
Director, Community Literacy Programs, University of Illinois at Chicago 2007-present
Associate Director, Center for Literacy, University of Illinois at Chicago, 2001-2007
Consulting Faculty Sponsor, Interdisciplinary Primary Health Care Research

(UIC College of Nursing 1999-present
Assistant Director, Center for Literacy, University of Illinois at Chicago 1994-2001
Research Assistant, Center for Literacy, University of Illinois at Chicago 1992-1994
Director of Literacy, Dundalk Community College, Baltimore, Maryland 1990-1991
Instructor, Dundalk Community College, Baltimore, Maryland 1986-1990
Instructor, Howard Community College, Columbia, Maryland 1985-1990
Instructor, Department of Adult and Continuing Education, Baltimore County

Public Schools, Towson, Maryland 1985 — 1986
Instructor, College of Lake County, Grayslake, Illlmois 1979 — 1984
Other Appointments
Early Childhood Development and Health Services Advisory Commuttee 1997 -present
Adult Literacy Standards Commuttee, Illinois State Board of Educatlon 1997-1998
Board of Directors, Literacy Volunteers of America, IL 1999-2001
National Assessment of Adult Literacy Standard Setting Committee, 2004-2005

Natiopal Academy of Science
Honors and Awards
Bilingual Education Fellow, U.S. Department of Education 1993-1996
University of Illinois at Chicago Award of Merit 2004

Experience Most Relevant to ERF -
Over 30 years experience working with literacy programs, including early literacy and family

literacy support to Chicago Head Start programs since 1996 through four Family Start Learning
Centers in Chicago. Collaboration with Mayor Daley’s KidStart program to implement an
innovative program that recruits and trains 300+ teen literacy coaches each year (Chicago high
school students) to work under preschool teachers’ supervision to expand early literacy activities
in Head Start programs across the city. Developed and administers the Chicago Center for Early

PR/Award # S3598080021 eb
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Education, 2 comprehensive resource for all Chicago parents and professionals interested 1n early
childhood education, which served over 8,000 patrons last year.

GRANTS & CONTRACTS

Teale, W. & Mechan, M. Hug a Book Evaluation Project. Hug a Book.

Teale, W., Raphael, T., & Meehan, M. Evaluating the Teaching & Learning Effects of the Use
of Handheld Technologies in First Grade Chicago Public School Classrooms. Spencer
Foundation.

Meehan, M. Family Start Learning Center, Chicago Center for Early Education, Project SOAR,
Dads Reading Daily, Summer Nutrition Program. City of Chicago. $3,070,417

Teale, W., Brookfield, J. & Meehan, M. Charting a Course to Literacy: Early Reading First in
Chicago Charter Schools. U. S. Department of Education.

Meehan, M. Project MORE: Making Opportunities for Reading Enhancement, State of Ilinois,
Department of Human Services. $244,232

- Mechan, M. Family Start Learning Center, Chicago Center for Early Education, Project SOAR,
Dads Reading Daily Initiative. City of Chicago. $2,791,326

Meehan, M. Project MORE: Making Opportunities for Reading Enhancement, State of Ilhnots,
Department of Human Services. $237,888

Meehan, M. Family Start Learning Center, Chicago Center for Early Education, Project SOAR,
Dads Reading Daily Initiative. City of Chicago. $2,791,326

Meehan, M. Project MORE: Making Opportunities for Reading Enhancement, State of Illinois,
Department of Human Services. $264,3435.

Meehan, M. Project MORE: Making Opportunities for Reading Enhancement, State of Illinois,
Department of Human Services. $295,589.

Meechan, M. Family Start Learning Center, Chicago Center for Early Education, & Head Start
Early Literacy & Youth Initiative, City of Chicago. $2,791,326

Meehan, M. Chicago Reading Framework Project, Chicago Board of Education. $200,000.

Meehan, M. Reading First & Chicago Reading Framework Professional Development Program,
Chicago Board of Education. $58,500.

Meehan, M. Resource Outreach to Family Child Care Homes, Gustafson Family Charitable
Foundation. $21,168. |

Meehan, M. Project MORE: Making Opportunities for Reading Enhancement (AmenCorps)
State of Illinois, Department of Hurmnan Services. $192,000.

Meehan, M. Family Start Learning Center, Chicago Center for Early Education, & Head Start
Early Literacy & Youth Initiative, City of Chicago. $2,234547

Teale, W., & Meehan, M. Illinois Consortium for Achieving Reading Excelience (ICARE),
Hlinois State Board of Education. $50,000.

Shanahan, T. & Meehan, M. Family Start Learning Center, Chicago Center for Early Education,
& Head Start Early Literacy & Youth Initiative, City of Chicago. $2,234,548.

Teale, W., & Meehan, M. Illinois Consortium for Achieving Reading Excellence (ICARE),
Western Illinois University. $125,000.

Meechan, M. Chicago Reading Framework Professional Development, Chicago Board of
Education. $439,800.

Shanahan, T., Teale, W., Hynd, C., & Meehan, M. Professional Development in Reading
Excellence Schools: Illinois Consortium for Achieving Reading Excellence, Illinois
State Board of Education. $121,500.

PiR/Award # S3598080021 a7
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Teale, W., Shanahan, T., & Meechan, M. Illinois Consortium for Achieving Reading Excellence
(ICARE), Western Illinois University. $148,500.

Meehan, M. Chicago Reading Framework at Corkery School, Chicago Board of Education.
$30,000.

Meehan, M. Chicago Reading Framework at Jenner Academy, Chicago Board of Education.
$22,409.

Shanahan, T. & Meehan, M. Family Start Learning Center, Chicago Center for Early Education,
& Head Start Early Literacy & Youth Initiative, City of Chicago. $2,618,313.

Meehan, M. Resource Outreach to Family Child Care Homes, Chicago Community Trust.
$14.992.

Shanahan, T., Teale, W., & Meehan, M. Evaluation and Analysis of an Innovative Framework
for School Reading, National Science Foundation. $100,000.

Shanahan, T. & Meehan, M. Family Start Learming Center & Chicago Center for Early
Education, City of Chicago. $651,000.

Shanahan, T. & Meehan, M. Family Start Learning Center, City of Chicago. $433,282.

Shanahan, T. & Meehan, M Family Start I.earning Center, City of Chicago. $357,000.

Shanahan, T. & Mechan, M. Probation Schools Partnership, Chicago Board of Education,
$166,000.

Shanahan, T. & Meehan, M. Partnership with Joseph Jungman School, Chicago Board of
Education. $20,000. ‘

Meehan, M. & Shanahan, T. Family Start Learning Center, City of Chicago, $268,921.

Meehan, M. Review of Chicago Department of Human Services Family Literacy Initiatives,
City of Chicago. $5,000.

Shanahan, T. & Mechan, M. Hug A Book Evaluation, Hug A Book Inc. $5,000.

Shanahan, T., McElmurry, B., & Meehan, M. Health Literacy in the Inner City, Fry Foundation.
$35,000. |

Shanahan, T., Meehan, M., & Mogge, S. Professionalization of Adult Literacy, National Center
for Adult Literacy. $5,000.

Shanhan, T., McElmurry, B., Meehan, M. Literacy for Health, National Institute for Literacy.
$119,000. |

PUBLICATIONS

McElmurry, B.J., Meehan, M., & Buseh, A.G. (1999). Literacy for health in the inner city. In
B.J. McElmurry, C. Tyska, & R.S. Parker (Eds.), Primary health care in urban
communities (ppl27-140). Sandbury, MS: Jones and Bartlett.

Rodriguez-Brown, F., Meehan, M. (1998). Family literacy and adult education: Project FLAME.
In M.C. Smith, (Ed.). Literacy for the twenty-first century: Research, policy, practices,
and the National Adult Literacy Survey. Westport, CN: Praeger.

Schmidt, S. (Hayes, B., Meehan, M., & Olsen, S: Reviewers) (1995). Interpreting literature and
the arts. Cincinnati: OH: Southwestem.

Shanahan, T., Meehan, M., & Mogge, S. (1994). The professionalization of the teacher in adult
literacy education. Philadelphia, PA: National Center on Adult Literacy.

PR/Award £ S359B080021 e8



Curriculum Vitae:

page 10
Judith A. Schickedanz
School of Education, Boston University
2 Silber Way, Boston, MA 02215
Tel.: 617-232-6497 email: djaschick@earthlink.net

1. Academic Degrees
University of Illinois, Urbana Ph.D. Early Childhood Education 1973
University of [linois, Urbana M.S. Child Development 1969
University of Illinois, Urbana B.S. Secondary Education 1967
2. Academic Positions
Umniversity of Illnois-Urbana-Champaign Instructor 1969-70
College of Human Ecology, Child Development
University of Illinois-Urbana-Champaign Instructor 1971-73

(College of Education)
University of New Hampshire Assistant Professor 1973-75

(College Human Development)
Boston University Assistant Professor 1975-79
School of Education Associate Professor 1979-92

Professor 1992-present

3. Administrative Positions

Faculty Advisor/Site Manager Campus Supervisor for the BU Jumpstart Effort
Fall 2007-present Director, ECE Lab, Boston University, SED
1983-2001 Coordinator, Early Childhood Education Program
1978-1997 Director, Boston University Pre-elementary Reading
1976-1980 Improvement Project, U.S. Office of Education

4. Publications (selected)
Books

Schickedanz, J.A. (2008). Increasing the power of instruction: Integration of language,
literacy, and math across the preschool day. Washington, DC: The National Association for the
Education of Young Children.

Schickedanz, J. A., & Casbergue, R. (2004). Writing in preschool: Learning to
orchestrate meaning and marks. Newark, DE: Intemational Reading Association.

Strickland, D., &, Schickedanz, J. (2004). Learning about print in preschool: Working
with letters, words, and beginning links with phoneme awareness. Newark, DE: International
Reading Association.

Schickedanz, J.A., Schickedanz, D. 1., Forsyth, P.D., & Forsyth, G. A. (2001).
Understanding children and adolescents: 4th Edition. Boston: Allyn & Bacon.

Schickedanz, J.A. (1999). Much more than the ABCs: The early stages of reading and
writing. Washington, D.C.: National Association for the Education of Young Children.

Schickedanz, J.A., Pergantis, M.L., Kanosky, J., Blaney, A., & Ottinger, J. (1997).
Curriculum in early childhood: A resource guide for preschool and kindergarten teachers.
Boston: Allyn & Bacon.
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Schickedanz, J.A. (1990). Adam’s writing revolutions: A case study of one child's
writing development from birth through grade one. Portsmouth, N.H.: Heinemann Educational
Books.

Book Chapters
Paratore, J., Cassano, C., & Schickedanz, J.D. (in preparation). Early Literacy. In D.

Pearson et al. (Eds.), Handbook of reading research, Volume 4. New York: Lawrence Erlbaum.

Schickedanz, J. A. (2008). Increasing children’s leaming by getting to the bottom of
their confusion. In L. Justice & C. Vukelich (Eds.). Creating preschool centers of excellence in
language and literacy (pp. 182-197). New York: Guilford.

Morrow, L.M., & Schickedanz, J.A. (2005). Dramatic play and literacy in preschool:

We need to learn more. In D.K. Dickinson & S.B. Neuman (Eds.), Handbook of early literacy
research. New York: Gulford.

Schickedanz, J.A. (2003). Engaging preschoolers in code learning: Some thoughts about
preschool teachers’ concerns. In D.M. Barone & L.M. Morrow (Eds.), Literacy and the young
child: Research-based practices in early literacy (pp. 121-139). New York: Guliord.

Schickedanz, J.A. (2000). Emergent writing: A discussion of the sources of our
knowledge. In R. Indrisano & James Squire (Eds.). Perspectives on writing: Research, theory,
and practice. Newark, DE: IRA.

Schickedanz, J.A. (1999). What is developmentally appropriate practice in early
literacy? Considering the question with the case of teaching preschoolers about the alphabet. In
S. Neuman & Kathy Roskos (Eds.), Children achieving: Instructional practices in early literacy
(pp. 20-37). Newark, DE: IRA.

Schickedanz, J.A. (1989). The place of skills in an experience-based early childhood
program. In D. Strickland & L. Morrow (Eds.), Yearbook in early education: Early childhood
programs in language and literacy (Vol. 4., pp. 141-155). New York: Teachers College Press.

Journal Articles

McGee, L. M., & Schickedanz, J.A. (2007). Repeated interactive read alouds in preschool
and kindergarten. The Reading Teacher, 60 (8), 742-751.

Lee, Y.J, Lee, J., & Schickedanz, J.A. (2006). A comparative study on the structure
development and cohesive devices of personal and fictional narratives between Korean and
American Children. The Jowrnal of the Korean Open Association for Early Childhood
Education, 11, 361-389.

Strickland, D., Morrow, L.M., Neuman, S.B., Roskos, K., Schickedanz, J., & Vukelich,
C. (2004). The role of literacy in early childhood education. (A framework and suggested
guidelines for prekindergarten content standards.) The Reading Teacher, 58 (1), 86-100.

Schickedanz, J. A. (1995). Family socialization and academic achievement. J. of
Education, 177 17-38.

Schickedanz, J.A. (1994). Early childhood education and school reform: A
consideration of some philosophical barriers. Journal of Education, 176 (1), 29-48.

Schickedanz, J.A., Chay, S., Gopin, P., Sheng, L.L., Song, S.M., & Wild, N. (1990).
Preschoolers and academics: Some thoughts. Young Children, 46 (1), 4-13.

Schickedanz, J.A. (1984). “Mom, what does U-F-F spell?” Language Arts, 61 (1), 7-17.

Klein, A., & Schickedanz, J.A. (1980). Preschoolers write messages and receive their
favorite books. Language Arts, 57 (7), 742-749.
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Curricula, Manuals. Guides
Schickedanz, J.A., in collaboration with the Ohio Department of Education, Office of
Early Learning and School Readiness (2005). 4 way of knowing: A teacher’s guide to
classroom-based assessment of young children. Columbus, OH: Ohio Department of Education.
Schickedanz, J., Dickinson, D.K., in collaboration with Charlotte-Mecklenburg, N.C.
Schools (2004). OWL (Opening the World of Learning): A comprehensive early literacy
program. New York: Pearson Early Learning.

5. Funded Projects (Grants)

Co-PI (with James Flood). Pre-elementary Reading Improvement Project, U.S. Office of
Education, Right-To-Read Program. 1976-1980

Co-PI on NSF Grant: Neurophysiological, Computational, and Educational Studies of
Sequence Learning and Cognitive Planning. With Stephen Grossberg (PI, BU), Howard
Eichenbaum (Co-Pl, BU), Earl Miller (Co-Pl, MIT), and Elizabeth Spelke (Co-PI, MIT). Grant
Award for 1997-2000.

6. Invited Lectures and Panels, and Media and Conference Presentations (selected)

Jumpstart, Northeast Region, Site Managers’ Meeting. “Language and Literacy
Foundations for the Preschool Years.” Boston, MA, January 8%, 2008.

Annual Meeting of the International Reading Association, Co-sponsored session for the
National Association for the Education of Young Childrerr. “Supporting preschoolers’ story
comprehension: Goals and strategies. Toronto, May 16, 2007.

New Mexico PreK Institute II. Keynote 1: “Identifying sources of children’s confusions
in story reading context; Text, teacher talk, illustrations, and limited background knowledge and
reasoning.” Keynote 2: “Strategies for developing print awareness and alphabetic skills in the
preschool. "December 5, 2006. Albuquerque, NM.

Head Start’s Eighth National Conference. “The importance of rigorous professional
development and on-going support: The Springfield, MA Early Reading First Project.” Paper
presented with Susan Catron, Louisa Anastaspoulos, &a Nancy Clark Chiarelli. June 235, 2006.
Washington, DC.

Annual Meeting of the International Reading Association. Poster presentation: “A
comparative study of the structure and development of personal and fictional narrative in Korean
and American young children.” Lee, Y. Lee, J., Schickedanz, J. A., & Han, M. May 2, 2006..
Chicago, IL.

Annual Meeting of the International Reading Association. “Characteristics of two styles
of teacher talk in a content-based teaching context: Quizzing versus explaining.” Paper
presented in a conference session (with Dorothy Strickland). May 1, 2006. Chicago, IL.

7. Service to the Public and the Profession (selected)

Co-Editor, J. of the Pacific Early Childhood Education Research Association. luly,
2006-present.

Teaching Standards Committee. National Association for the Education of Young
Children, Accreditation Revision Commuission. 2003-2004.

Commission on Reading First/Early Literacy. International Reading Association. July
14, 2002 - 2006.
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Lizanne DeStefano, Ph.D.
Work: University of Illinois
Dean’s Office
1310 S. Sixth St., Room 110
Champaign, IL 61820

Phone: (217) 333-0960
Fax: (217) 333-5847
E-mail: destefan@uiuc.edu

Educational Background

1982 -1986

University of Pittsburgh - Ph.D.
Educational Psychology/School Psychology.

1981 - 1982 University of Pittsburgh -

Supervisor's Certificate in Special Education.
1978 - 1979 University of Pittsburgh - M.Ed.

Special Education.
1974 - 1978 University of Pittsburgh - B.S.

Physiological Psychology/Statistics.
Professional Experience

June 2007-present
Summer 2006
Summer 2006
2000-present
1998 — 2000

1995 - present

1994 - 1999

1989 - 1994
1987 - 1989
1984 - 1985

1983 - 1984

PR/Award # S359B030021

University of Illinois at Urbana-Champaign—College of Education—
Executive Associate Dean for Research & Administration

University of Illinois at Urbana-Champaign—College of Education—
Interim Dean of the College

'University of Illinois at Urbana-Champaign—Department of Educational

Psychology—Acting Chair

University of Illinois at Urbana-Champaign, Department of Educational
Psychology—Professor

University of Illinois at Urbana-Champaign, Department of Educational
Psychology—Department Chair ‘
University of Illinois at Urbana-Champaign, Bureau of Educational
Research—Director and Associate Dean for Research

University of Illinois at Urbana-Champaign, Department of Educational
Psychology - Queries Division—Associate Professor

Associate Chairperson from 1994 to 1995

University of Illinois at Urbana-Champaign, Department of Educational
Psychology - Quenies Division—Assistant Professor

University of Illinois at Urbana-Champaign—Visiting Assistant Professor
in Educational Psychology

Yale University, Department of Psychology and Institute for Social and
Policy Studies—Research Associate. Supervisor: Edmund W. Gordon
Yale University, Department of Psychology—Bush Center on Child
Development and Social Policy Fellow. Supervisor: Edward Zigler.

e12



Cumculum Vitae:
page 14

Current Grant Awards

2005-2009 National Science Foundation-—Advancing the State of the Art in Evaluation: Field
testing and Disseminating an Educative, Values Engaged Framework for STEM
Education Programs - $800,000 (Co-PI with Jennifer Greene)

2005-2009 US Departinent of Education—Evaluation of the National Collaborative Center on
Standards and Assessment Development - $292,251.

2005-2008 Illmmoss State Board of Education—Ewvaluation of the Implementation of Illinois
Leaming Standards - $780,000.

2006-2007 McDougal Family Foundation— External Evaluation of the Transitional
Adolescent Literacy Project -$24,182

2004-2009 Harry S. Truman College—Evaluation of the TBLC Program at Truman College -
$60,000.

2003-2008 National Science Foundation—Co-PI and Evaluator for Nano-CEMMS Center -
$7.500,000 (PI: Placid Ferrera).

2002-2008 Illinois State Board of Education—Evaluation of the Reading First Initiative in
Ilhnois - $1,033,019.

2002-2008 Chicago Community Trust— Proposal for a Research and Evaluation Stady of the
Advanced Reading Development Demonstration Project - $900,000.

Selected Publications
Shriner, J., & DeStefano, L. (2007). Assessment accommodation considerations for middle

school students with disabilities. Large scale assessment accommodations: What Works?
Princeton, NJ: ETS. ‘ |

Greene, J., DeStefano, L., Burgon, H. & Hall, J. (2006). An Educative, Values-Engaged
Approach to Evaluating STEM Educational Programs. New Directions for Evaluation, 109,

53-72.

Turan, Y., Ostrosky, M., Halle, J., & DeStefano, L. (2004). Acceptability of language
intervention — A comparison of preschool and elementary teachers’ responses. Journal of
Early Intervention. 25(3), 221-233.

Shriner, J., & DeStefano, L. (2003). Participation and accommodation in state assessment: The
role of Individualized Education Programs. Exceptional Children, 69(2), 147-161.

Ryan, K. E., & DeStefano, L. (2001). Dialogue as a democratizing evaluation method.
Evaluation, 7(2), 195-210.

Ryan, K., & DeStefano, L. (2000). Disentangling dialogue: Issues from practice. In G. T. Henry
& J. C. Greene (Senes Eds.) & K. Ryan & L. DeStefano (Vol. Eds.), New directions for
evaluation: Vol. 85. Evaluation as a democratic process: Promoting inclusion, dialogue and
deliberation (pp. 63-76). San Francisco: Jossey Bass.

DeStefano, L. (2000). Dilemmas 1n evaluation practice: When standards fall short. In S.
McGinty, (Ed.), Doing research in educational settings: The politics and machinations from
the field. New York: Peter Lang.
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Selected Awards

College of Education Distinguished Service Award, 2003

Stafford Faculty Fellow, University of Vermont Institute on Leadership, Disability, and
Students Placed at Risk, 2003

College Distinguished Senior Scholar, 2002

University Scholar, 1995-1996

College Scholar, 1994-1995

Outstanding Presenter Award, American Educational Research Association, Division H, 1994
Committee on Institational Cooperation, Academic Leadership Program, Fellow, 1993-1994
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Board of Trustees, University of lllinois
Budget Narrative I

PERSONNEL: Dr. William Teale, Project Director and PI, will commit 30% time during the
academic year and 100% for one summer month Year 1 and two summer months Year 2. As
Project Director/Pl, Teale will lead the implementation team; design the professional
development plan in consultation with external consultants; conduct ongoing PD throughout the
year with Literacy Coaches and Tier 3 Tutors; and monitor the formative evaluation process 1o
assure progress toward achieving stated goals. Dr. Jeffri Brookfield and Dr. Maureen Meehan
(Co-Directors/Pls) are key members of the implementation and professional development teams
with substantive content expertise. Brookfield (50%) will develop and conduct PD for coaches,
tutors, and assessors; monitor program implementation through frequent classroom visits and
consultations for all cﬁl&m whose progress falls 1 SD or more below the mean on any measure;
monitor the assessment program to assure proper administration of assessments and prepare
teachers to make instructional decisions and modifications based on child assessment data; and
supervise the Tier 3 Tutors to assure appropriate, individualized intervention and to monitor
child progress. Meehan (25%) will provide ongoing PD for coaches with a focus on improving
classroom environments, expanding SBRR strategies, and increasing parental involvement. She
will design and conduct the family literacy workshops and develop the weekly take-home family

activity calendars with parent-child activities that support the OWL curriculum themes each week

as well as the Families Learning Together summer packet with activities to sustain children’s
learning over the summer. In past federally-funded projects, Teale, Brookfield, and Meehan
have demonstrated their efficiency as a leadership team and the unique but also complementary
contributions each provides to assure successful imple:ﬁentation of an early childhood literacy

mitiative.
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Board of Trustees, University of Illlinois
Budget Narrative 2

APLLE Project Staff: Literacy Coaches will be early childhood professionals with deep
knowledge of SBRR early literacy practices. They will provide intensive, sustained professional
development conducted in the ongoing context of classrooms and contribute to the development
and facilitation of monthly group PD. Three coaches will mentor two classroom instructtonal
teams each; the fourth coach will mentor one classroom instructional team, coordinate monthly
PD, and support the other coaches and instructional teams as needed to address specific
implementation challenges or unique child needs, including those of English Language Leamers.
Qualifications include a Master’s degree with three years teaching experience, Type 04 (Early
Childhood) certification, and training/coaching experience preferred, and at least two coaches
with fluency in oral and written Spanish. Annual $54,000 salary is less than comparabie
positions in Chicago Public Schools yet is reasonable to dssure qualified candidates. Graduate
Assistants, advanced level Master or Doctoral students, will lead the assessment teams
comprised of part-time Assessors, analyze data, and prepare assessment reports to provide
ongoing feedback to teachers and mentor coaches to guide instructional decisions; they will also
assist with formative program evaluation under the direction of the evaluation team.
Instructional Support Teachers, experienced early childhood literacy professionals, will tutor
children receiving tier 3 instruction necessary to assure the development of language and literacy
skills. Tier 3 Consultant (Hsieh) has conducted research on professional development to enable
practitioners to use evidence-based practice for improving educational outcomes with a focus on
general education teachers' perceptions of inclusion. She has developed a framework for
preparing early childhood teachers to use literacy teaching skills to promote young children's
emergent literacy. i—Isieh will adapt this framework to develop the Tier 3 tutoring model and

develop OWL supplemental materials to support Tier 3 instructional lessons. Administrative
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Board of Trustees, University of lllinois
Budget Narrative 3

Assistant will assist with personnel matters and process material and supply orders per
university guidelines, including monthly account reviews and maintenance of appropriate
documentation. She will also assist with preparation of PD materials and translate parent
information to Spanish as needed. Note: All salaries in Years 2-3 will imnclude a 3% increase.

Teacher/Assistant Stipends are included on the personnel line as directed in the RFP.

Personnel i Role 1 Year! | Year2 | Year3
Teale Project Director/PI Acad Yr | 30% | 34,801 |35,845 36,920
Summer | 100% [ 12,889 | 26,552 | 27,343
Brookfield | Co-Director/P1 Annual [ 50% | 43,827 | 45,142 | 46,496 |
Meechan Co-Director/P1 Annual | 25% | 27,804 [28,638 | 29,497
Hsieh Tier 3 Consultant | Summer | 100% | 13,733
TBD Coaches (4 @ 354,000 base) | Annnal | 160%
Grad Assistants Anpual | 50%
TBD Tier 3 Tutors (3 @ $50,000 b ) Annual | 50%
Assessors (3 Acad Hrly @ $20/hr) | 18 weeks | Hrly | 43,200 | 44,496 | 45,831
Fall 6wks; Winter 6 wks; Spring
6wks
Vazquez | Admin Assistant Annual | 35% | 14,706 15;147 | 15,602
Teachers | Classroom Teachers’ Stipends @ | Annual | 100% | 17,500 | 17,500 | 17,500
| 12500each = 0] @ I I A —
Tchr Assts | Teacher Assistants’ Stipends @ Annual | 100% | 14,000 | 14,000 | 14,000
1,500 each . , |

FRINGE BENEFITS: Calculated at UIC approved rates as follows: Staffin Years 1-3 at
33.6%: 36.1%; 37.34%. Graduate Assistants in Years 1-3 at 2.36%; 2.38%; 2.41%. Benefits
include FICA, worker’s compensation, sick/vacation leave, retirement (SURS), health/dental
insurance as required by employee classification. $163,764, $185,896, $198,007 in Years 1-3
respectively.

TRAVEL: Local travel by APLLE staff to schools and instructional team travel to monthly PD
calculated at $0.485/mile for $7,578/year. Travel for 3 APLLE staff to annual ERF meeting and

to an annual professional conference @ $1,500 per person per trip. Total $9,000 per year.
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Board of Trustees, University of lllinois

Budget Narrative 4

EQUIPMENT: The following includes non-consumables costing more than $500 per UIC

policy. Classroom computers (4 @ $600 each) are needed to enable all seven classrooms to have

two functioning computers each (14 total) plus $1,200 budgeted in Years 2-3 for replacements.

Remaining equipment expenses are in Year 1 only: Project Computers (2 @ $3,000) and Printer

@ $1,500 shared by Graduate Assistants, Tutors, and Assessors for data management. Laptop

Computers (4 @ $2,000) for coaches who travel daily to schools; LCD Projector ($2,500) to

facilitate monthly PD and for coach presentations at schools as needed; Video cameras (4 @

$600) to prepare teacher feedback tapes and share information across schools at PD.

SUPPLIES: The table below describes consumable supplies.

Year1l | Year2 Year 3
General Office Supplies 3,000 3,000 3,000
OWL Curniculum Supplements @ $2,000 per class 14,000 14,000 14,000 |
Monthly PD working lunches @ $300 each 3,600 3,600 3,600
Assessment Supplies: Consumable record forms for PPVT, | 6,141 6,141 6,141
TVIP, Preschool Language Scale (English & Spanish),
PALS, ELLCO, 2™ DIBELS, and Get It , Got It, Go for
APLLE and control schools

CONTRACTUAL: OWL Professional Development by Schickedanz (OWL co-‘author) for two
days for Literacy Coaches and four days for teachers in Yr 1; one day for coaches and one day
for teachers in Yrs 2 & 3 @ $2,000/day plus travel costs for a total of $14,000, $4,900, $4,900.
Early Literacy Consultants (TBD) to enhance two monthly PD trainings. Two consult days @

$1,000 each plus travel for $2,700 in Yrs 2-3. ELL Consultants (TBD) to assist APLLE staff and
classroom teachers/assistants to assure effective implementation of the program with all ELL
children. Five consult days in Yr 1 @ $2,000 each plus travel for $11,600; Three consult days in
Yrs 2-3 @ $2,000 plus travel for $7,400 each year. School Substitutes so teachers and teacher
assistants can attend monthly full-day PD. Calculated at $125 per teacher and $75 per assistant

for 14 teachers and 14 assistants for $14,000 per year. External Evaluation @ $65,000 per year
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Board of Trustees, University of lllinois
Budget Narrative 5

to facilitate monthly formative evaluation meetings; prepare and review data reports; and submut

annual evaluation report.

OTHER: The table below identifies non-consumables costing less than $500 per UIC policy.

Professional Resources to develop a lending library for
| teachers/assistants based upon individual development plans.
Software: Office 2007/8, Acrobat, SPSS for project computers
and coach laptops purchased at UIC higher ed discount rates
Assessment Instruments: PPVT-IV; TVIP; Preschool Language
| Scale (English & Spanish); PALS Teacher Kits; PALS online
scoring; Get It, Got It, Go; ELLCO PreK; DIBELS Software
Training.
OWL Curriculum Kits, Supplemental Books, & Teachers’
Manuals (8)
Quality Children’s Books for 7 classrooms
Quality Children’s Books to build home libraries: 4 per child per
ear
Classroom non-consumables as needed: shelves, puzzles, blocks,

1,900

1,500

13,650

14,000
9,000

21,000

Year 1

10,184 | 2,750

etc.
Children’s software for 14 classroom computers 1,400 700 700
Digital Cameras & Tripods: 1 per school for curricular projects 1050 I
Children’s Digital Cameras: 1 per class for curricular projects 525
Bookbinders: 3 shared across schools to create/bind children’s 900
books
Laminating Machines: 1 per class to protect/display children’s 2,000
work
Computer upgrades _ - 1,000 1,000
Graduate Student Tuition Remission @ 42% 3 32,478 {33,452 | 34,456
Mail Service, Copy Costs, Telecom 2,700 2,200 .| 2,200
Indirect Costs @ federally approved 26% 238,493 | 234,960 | 242,706
Calculated on Direct Costs — Equipment — Grad Tuition |
Remission — External Evaluation. ICR Cost Base for Year 1 is

| $917,280; Year 2 is $903,694, Year 3 is $933,485. ]

Year2 | Year 3
1,900 |1,900 !
500 500
2,750
7,000 | 7,000
9,000 | 9,000




