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English Language Acquisition Plan
In order to support educators who are teaching in diverse multi-lingual CRF classrooms and to
provide young English Leamers (EL) a more equitable education at the start of their preschool
experience, CRF includes a specific English Language Acquisition Plan (ELAP) to effectively
transition children from their first language (L1) to English (1.2). This plan fulfills the ethical
responsibility to effectively teach English as a second language according to the findings of
current scientific-based research, best practices advocated by Early Childhood professionals, CT
State Preschool Benchmarks, TESOL(Teachers of English to Speakers of Other Languages)/ESL
standards for Pre-X, in conjunction with Catholic Charities (CC) Early Childhood program goals.

(1) The key to successful early language development for EL, is through the
implementation and delivery of an explicit early literacy-based curriculum (OWL) instruction
utilizing the 70/30-50/50 One Way Dual L.anguage model. The goal of this model is to begin
with 70 per cent of the day in the student’s primary language, shifting gradually to the 50/50 day.
This model pro\}ides an equitable education for all children, and has been proven to be much
more effective for student’s long term academic success. The use of the OWL (Opening the
World of Learning) curriculum and the 70/30-50/50 model promotes effective instruction and
strategies that integrate communicative language teaching (CLT) and content based instruction
(CBI). The One Way Dual Language model supports scaffolding in the child’s first language, so
that the learning 1s comprehensible and children will be able to connect concepts and ideas and
activate prior knowledge. This approach ensures rich oral language development and
comprehension.

Due to diverse demographics and different levels of English proficiency found in each

CRF classroom, the ELAP model will be modified accordingly. CRF project staff will include

ELAP- [
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three literacy mentors, who will monitor each center and expertly modify the One Way Dual
Language model instruction percentage accordingly. Modification will accommodate the needs
of each center’s unique population through the skilled dual language teaching staff who will
provide linguistic and para-linguistic support in both languages.

(2) OWL incorporates effective strategies for building linguistic skills such as
purposefully planned conversations, preview and review, connecting to prior knowledge, and
intentional use of explicit teaching of vocabulary. Para-linguistic approaches include picture
cards, hands on experiences, movement, role-playing and collaborative learning.

In the One Way Dual Language model 30 percent of the day is dedicated to explicit and
direct English Language Development (ELD). This English-only content literacy block includes
small group early literacy activities, math, book readings, songs, poems, alphabet knowledge and
phonological awareness activities, The remaining portion of the day, 70 percent, includes
morning meeting, center time, science, outdoor play, and is exclusively taught in the native
language, which allows for opportunities to scaffold mstruction, access prior knowledge and
develop oral language through social experiences.

(3) Transition to English proficiency at an emergent reading level comes with natural
exposure to a well-planned, print-rich environment in all learning centers that include an
intentionally selected generous variety of quality fiction and nonfiction books, literature in both
languages, software, organizational charts, graphs, word walls, writing materials and props, and
classroom labeling. Environmental print incorporates the color code print system (¢lassroom
labels in English are printed in black and Spanish labels are printed in red), which allows EL to
constantly connect written language with spoken language. Skilled classroom teachers instruct

OWL concepts for print awareness in both independent and directed activities, and to enhance

ELAP- 2
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linguistics, phonological awareness and vocabulary development for EL. Through repetition
these skills become more automatic and children have ample opportunity to integrate newly
leamed English words with their prior knowledge. The repetition creates a solid foundation and
the necessary skills which are needed to transfer language skills from one language to another.
Child-directed opportunities for independent exploration and social peer interaction with explicit
teaching instruction enhance and buzld upon these skills. Each ERF classroom will be equipped
with a least one bilingual staff member and an English-proficient staff.

Three of CC’s CRF classrooms have an enrollment that consists of approximately 97%
Hispanic population, most of whom speak only Spanish. The data collected from pre-
assessments in CRF classrooms, including PALS, PPVT, PLS-4, PreLAS and the TVIP, will be
used to develop the model percentage which will be used in each classroom.

In order for this model to be effective, modification of the OWL curriculum, as well as
teaching strategies, staff professional development and ongoing support and training by an EL
Specialist needs to occur. Proper materials will be provided. EL’s will be able to connect
concepts and ideas from their native language built on prior knowledge, and successfully
transition acquisition of the second language. These practices ensure rich oral language
development and comprehension in both languages.

(4) Intensive professional development for teaching staff, and mentors will be provided each year
in a series of professional development seminars conducted by Alison Pickering, EL Specialist of
Mulﬁﬁ;lgual Educational Resources and Services, who will work in concert with Haskins
Laboratories, and the CRF mentors to provide practical instruction that is closely tied to best

classroom practice. The content of the professional development seminars will include PreK

ELAP- 3
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Benchmarks, Early Literacy Development in English Learners, Dual Immersion, and Assessing
First Language Development.

The instructional approach will incorporate video clips, role playing, modeling and

discussion as well as study of the research basis of the theory and advocated methods. Discussion
topics will be drawn from assigned readings from “One Child, Two Languages” by Patton O.
Tabors, and current periodicals and will be tailored to the varying needs of the intervention
classrooms. I

3. ELAP timeline:

During year one, data on individual children will be collected using the TVIP Spanish version
(test de vocabulario en imagines Peabody), PALS-PRE-K, PPVT, and PRE-LAS 2000 (EL
students only) to determine which One Way Dual Language model will best address the
hnguistic needs of the children in eaﬁh classroom. Training support will be provided by EL
specialist Alison Pickering. The classroom mentors will spend one day a week, observing,
assessing, modeling and informing classroom environment and instruction at each site to support
the ELLAP implementation. Materials that provide a linguistically appropriate environment will
be purchased and integrated into the classrooms. Additional data (post test) will be collected to
determine modifications and adjustments in EL.AP. During years two and three mentors,

teachers, HLS, and Alison Pickering will reassess and refine ELAP implementation based on

updated linguistic needs in the classroom.

ELAP- 4
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BUDGET NARRATIVE

Personnel

1. Personnel Tota]s $472,452 Y1; $486,626 Y2; $501,225 Y3 L
Position Sals T L
Clerical & $97,479 100 | 1 FTE to support program director =$24,370
Admin. 100 | 4.5 FTE One at each site = $48,740
Support 100 | 1 FIE assist early childhood program director =$24,369

Provide admin. support for project in classroom and for all
project staff incl. ordering, scheduling, registration, data

entry, correspondence, control sites, staff trainers, grant rpt. |

Director of $11,657 Responsible for success of CRF, supervises CRF Project
Early Director and center directors. Works with fiscal dept.,
Childhood | School Readiness Councils, and management team to |
Pro , identify and ensure new best practices.

External $16,871 100 | 1 FTE performs functions related to OWL curriculum
Literacy including ordering and organizing materials to assure
Facilitator availability for CRF implementation

(ELF)

CRF [ $51,500 100 | Day to day project implementation and oversight. Reports to
Project Director of Early Childhood Programs. Coordinates project
Director in all sites, supports center directors, and regularly

(Principle communicates with all parties. Oversees logistics of
Investigator) professional development and coordinates evaluation

schedules with center directors. Uses data to modify and
manage program to meet CRI goals. Prepares reports for
program monitoring for Director of Early Childhood
Programs and management team and implements any needed
program modifications to ensure CRF meets goals and
benchmarks to develop 4 centers of educational excellence.
CRF | $114,400 {100 |5SFTE @ $22,880 = $§114,400, a critical support roie to
Assistants ensure proficient implementation CRF to assist the mentors
and teachers to meet the CRF goals, assist in setting up
literacy environments, serve as assistant teacher/floater to
enable mentor to meet regularly with teachers, and perform
literacy related functions. Work with ELF to obtain needed

materials and assure availability and use in each classroom.

I R
Literacy $135,000 | 100 | 3 FTE @ $45,000 = $132,000 to provide mentoring and
Mentors support to teachers to integrate new knowledge and skills

into classroom instruction to improve early literacy.

Mental 1 FTE spends at least one day per week at each of 4 centers
Health and is responsible for building the skills and knowledge of
Consultant teachers to promote the social and emotional development of

children and hapdling challenging behaviors.
2.Fringe Benefits YR1-$141,736; YR2-$ 145,988; YR3.$ 150,367; Total=$ 438,091

PR/Award # S359B080075 -0



Catholic Charities, Inc. —Archdiocese of Hartford 2
CRF-Connecticut is Reading First

30% of salary annually as average cost for all personnel including medical and dental Insurance,
disability insurance, FICA, Unemployment Insurance, and all personnel benefits.
3. Travel: YR1-$31,878; YR2-$35,066; YR3-$38,572; Total=$105,516 Auto Mileace:
Average of 300 total miles per week for all staff combined @ $.505 per mile x 52 weeks
=%7,878. Staff will travel to local trainings; mentors will travel between sites/classrooms to
monitor/coach; program director will travel between sites. Y12-$8,666, Yr3-$9,532 increased by
10% estimated for Yr2 & Yr3. Conference/Training: Registration and related costs of training
conferences .to assure state of the art research based knowledge provided to teachers and
integrated into classrooms. (flight, hotel, food, etc.). CRF director, mentors, teachers attending
ERF, NAEYC, NRA conferences annually @ $1,500 each for 15 staff per year= $24,000 Yr1,
10% increases = $26,400 Y2; $29,040 Yr3.
5. Supplies: YR1-$218,004, YR2-$77,663, YR3-$78,311 Total=$373,978 OWL Curriculum
$1,722 x 9 classrooms +1 for CRF project director = $17,220 Yr 1 only. Literacv enhancement
materials to implement OWL literacy curriculum and integrate Professional Development into
lesson plans and classroom environment $300 x 6 Owl units x 9 classrooms = $27,000 Yr!, $200
x 6 OWL units x 9 classes = $10,800 in Yrs 2 & 3. Owl Trade Books: 6 units x 9 classrooms @
686 =$6,174 yrl1; estimated 10% increases in Yr2-$6483, Yr3-; $7131 Y3. Resource materials
Resource books for teachers = $500 x 4 centers = $2,000 each year. Classroom literacv supplies:
big books, audio books, reading & writing materials $2500 x 9 classes = $22,500 annually.
Literacv Centers: Tables, chairs, shelves, writing & listening centers, book nooks and science
center to enhance literacy & background knowledge; $3,000x 9 classrooms= $45,000 yrl and

$13,500 yrs 2 & 3. Family Literacy Materials & library for 4 sites Resource books & lending

library, expanded reading & literacy materials for families (including EL’s) & take home packs-
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selected by families & Literacy Mentors $5,000 per site= 20,000 yrl, $1,000 each site= $4,000
Yrs 2 & 3. Read Together: Talk Together kits for families in English and Spanish for each site
$520 x 4 sites =34,680 each yr. Memberships/Subscriptions: NAEYC & Journals, $1,500 each
year. Office Supplies: Printer, copier, and office supplies, scissors/paper cutters/supplies for print
rich environments and lesson planning.$50/month x 9 classes & CRF office = $6,000 each yr.
Postage & Printing expenses for brochure and material printing $ 3,000 each yr Staff
Development/Materials and group expenses for professional development and CRF

implementation $3,200 each yr. Computers. software. printers. set up, cameras: Children’s

classroom computers with printers 9 x 2700 = $24,300, 4 laser printers @ 800 =3$3,200; CRF
director printer= $ 1,200; 9 digital cameras@ 250=$2,250; 4 video cameras@ 600= $2,400; 2
LCD projectors@ $3,000=$6,000; Laptops for each of 9 classroom to enter observations and
data and 3 for literacy mentors 12 @ $2,500=$30,000; desktop computers 4 @ $1,000 =$4,000
all Y1 only; Furnishings: Desks, chairs, files for 6 CRF staff to implement project and xmprove
literacy and establish quality print rich environments @ $600x6= $3,600 Y1 only.

6. Contractual: YR1-$ 267,346, Yl_22-$ 242,402, YR3 $246,483, Total= $756,731

Erin Oldham, Ph.D. Principal Investigator for Evaluation will oversee all aspects of the
evaluation and will contribute 15 hours/mo at a rate of $115/hour (with a 3% yearly increase
built in). Yr 1 (320,700). Yr 2 ($21,321); Yr 3 ($21,960). Karen Wathen, MLA., Evaluation
Project Director will contribute 60 ht/mo at a rate of $70/hour. Ms. Wathen will coordinate,
design and produce all progress monitoring information and reports to achieve program
imﬁrovements. Yrl =$50,400, Yr2=8$51,912; Yr3=$53,469. An on-site data manager will
contribute 40 hr/mo at a rate of $40/hour. Yr1=%$12,800, Yr2=%$13,184 & Yr3=$13,568. Travel:

$5,817.6/yr is included for travel to CT, $4,000 for data collector travel and $1,800 for one
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person to attend the Early Reading First conference in Yrl. Supplies: 2 laptop computers=$2,300
each, 1 printer=3$1,000 and CLASS training=$3,500. General supplies at $50/mo; Purchase of
PPVT-II $3,200 for tests; $1,750/yr for forms, TVIP=%$2,000, ELLCO=$500, CLASS=$600,
PLS-4=51,850 for tests; 800/yr forms, PALS-PreK=3%480 for tests; 750/yr forms, Pre-
LAS=%$750. $40,000 per year is included to cover child and classroom data collection time of 5
data collectors ($20/hr). $3,000/yr is included for translation/interpreting. Telephone=$75/mo,
Postage=$50/mo, Computer usage= $90/mo, copying=$50/mo, incentives for 250 parents
(intervention and control groups)* $25 per family per year=$6,250/yr. Evaluation:
Yr1=$170,027.60; Y12 =$158,514.60; Y13 = $161,094.60.

Kid Care, Inc, early childhood substitute service will provide substitutes for release time for
teacher training, planning time, CRF planning and management, and _feedback and coaching from
literacy mentors. 12 hours/mo x12 mosx$18/hrx 9centers=$23,328 Yrl, 3% increases =$24,028
Y12; $24,749 Y13

Haskins Laboratories: Marjorie Gillis, Ed.D is Project Director of Haskins Literacy Initiative
and will supervise the professional development (PD) college credits courses in foundations of
literacy for teachers and will oversee thetraining of the Literacy Mentors by the Haskins
Literacy Specialist. In addition, she will lead the mentor meetings at Haskins for the entire
Haskins Literacy Initiative which will include the CRF mentors. She will also facilitate the
meeting between Early Reading First teachers and Reading First personnel including the Literacy
Specialists and Hartford and Waterbury kindergarten teachers. Elke Blanchard is a Haskins
Literacy Specialist and is the Haskins trainer presenting the monthly professional development

classes for CRF mentors and teachers, lead monthly mentor trainings. She will visit the
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classrooms each month to model lessons and answer questions from mentors and teachers.
Salaries, fringe, and expenses Y1 $26,950 Y2 $27,670 Y3 $28,650.

Alison Pickering is an English Learner Specialist with over 10 years of experience providing
tramning and consultation to teachers, literacy mentors and directors too implement the ELAP
plan.. 6 days @ $1,500, 50 hrs @ $50/hr =$11,500 Y1, 2 days@ $1,500, 50 hours/yr =$5,500
cach year for Y2 and Y3. Jonathan Fribley Consulting will provide OWL curriculum training,
classroom coaching and mentoring; collaboratively with Haskins and other professional
development experts. $14,790 Y1; $14,690 Y2; $14,490 Y3. Technology Group EDT
maintenance and support, project tracking, and reporting; set up maintenance $11,000 (110 hrs)
=Yrl; 9,000 (90 hrs) = each Yr2 and Yr 3. Incentives for Early Childhood Centers control group
centers incen;:ives to participate in evaluation as control group 4 centers @ $1,000 each = $4,000
each year. Contract for minor classroom improvements install sink in classroom $4,250.

8. Other Direct Costs: YR1-$31,500, YR2-$26,850, YR3-$28,290 Total=$86,640
Advertise/recruitment: Required for hiring qualified personnel for project positions &
background checks = $9,000 -Yr1; $3,000 each=Yrs2&3. Telephone, internet: ERF costs for all
locations: 4 centers & ERF director: 50x12mos x 5 + 300x5=% 4,500-Yr1; 10% estimated
increases yr2=$4950, yr3=$5445 Occupancyv, Utilities and Maintenance: Space for literacy
mentors, MH consultant, External Literacy Facilitator, CRF project director, clerical =10 x120
sq. ft. @ $15/SF=$ 18,000-Yrl, $18,900-Yr2 & $19,845-Yr3 with estimated 5% increases
annualliy.

10, Indirect Costs: DOE approved 13% indirect rate. Yr 1-$ 132,390; yr 2 $114,500

Yr3$ Total $ 117,930
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